People’s Democratic Republic of Algeria
Ministry of Higher Education and Scientific Research
Abderrahmane Mira University, Bejaia
Faculty of Arts and Languages

Department of English

Tasdawit n Bgayet
Université de Béjaia

N

Exploring Teachers and Learners Perceptions about the Use of L1 in
Teaching and Learning EFL

The case of the First Year English Students and Teachers at Abderrahmane
Mira University, Bejaia

A Dissertation Submitted in Partial Fulfillment of the Requirements for Master’s Degree of Arts
in Linguistics

Submitted by: Supervised by:
Belaout Feriel Dr. Ouali Chafa

Benamra Manar

Board of Examiners
President: Mr. Medjkoune Karim, University of Bejaia
Supervisor: Dr. Ouali Chafa, University of Bejaia

Examiner: Miss. Arib Soraya, University of Bejaia

2023/2024




Abstract

This exploratory study investigates EFL teachers’ and students’ perceptions of the use of L1 in EFL
classrooms. The purpose of the study is to comprehend perceptions, practices, and beliefs about the
inclusion of L1 in the teaching and learning of EFL. Although there is a general tendency in favour
of using the target language only in EFL teaching and learning, there are studies which indicate that
L1 can have some positive roles in EFL classrooms. Accordingly, this exploratory study investigates
first year students’ and teachers’ perceptions on the use of L1 in EFL classrooms, at the department
of English, university of Bejaia. To acheive the aim of this study, a mixed methods research design
is opted for, in that both qualitative and quantitave data were collected through the use of the students’
questionnaire, the teachers’ questionnaire, and the teacher’s use of L1 observation chart. The obtained

data was analysed through descriptive statistics and contetnt analysis.

Keywords: First language , English as a Foreign Language , Teachers’ perceptions , Students’

perceptions.
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General Introduction

I. Research Background

It is crucial for language education research to understand the perceptions of both teachers
and learners regarding the use of the first language (L1) in teaching and learning English as a
foreign language (EFL). While the traditional approach of teaching EFL frequently supports
using the target language (TL) exclusively in the classroom, and avoid integrating the student's
native language (Song & Andrews, 2009) , thinking that it can impede the acquisition of the
foreign language (Rodgers, 2009) , the potential benefits of incorporating learners' native
language into the teaching and learning process are starting to be recognized by various current
studies (Simensen, 2007 ; Larsen-Freeman; 2000 ; Macaro, 2005 ; Harbord, 1992 ; Auerbach,
1993 ; Burden, 2000) . This shift in viewpoint is caused by the realization that L1 can be a helpful
tool for facilitating comprehension (Atkinson, 1987), clarifying ideas, and promoting
communication between learners and motivate them to engage in various classroom activities
(Sakaria & Priyana, 2018), especially in situations where learners are not as proficient in the
target language (Pan & Pan, 2011).

This study investigates teachers' and students' perceptions on using the first language (L1)
in EFL classrooms. It explores how factors like cultural background, educational experiences, and
pedagogical beliefs shape attitudes towards L1 use, aiming to contribute insights for effective
language instruction. Teachers' and students' perceptions on the usage of L1 in EFL classes,
however, differ greatly. This variation depends on several factors: cultural background, which
encompasses societal norms and values that shape individuals' perceptions on language use

(Turnbull, 2018); educational experiences, including past learning encounters that influence their



openness to L1 use based on previous successes or challenges (Masduki et al., 2022); and
pedagogical beliefs, the core principles that guide teaching practices and decisions regarding the
integration of L1 to enhance comprehension and engagement (Copland & Neokleous, 2010). For
a deeper understanding of teachers' and students' attitudes towards the role of L1 in the EFL
classroom, this research will investigate these characteristics. Therefore, through the analysis of
various perceptions, this study seeks to contribute to the ongoing discourse on language teaching

methodologies and provide insights that can inform effective language instruction practices

I1. Statement of the Problem

The use of the first language (L1) has generated a lot of discussion and interest in the field
of teaching and learning English as a foreign language (EFL). Although some support its prudent
application to improve understanding and speed up learning, others contend that leaning too much
on the L1 might hinder the growth of English language proficiency (Cook, 2001).

There is a shortage of knowledge on the viewpoints of teachers and learners regarding the
usage of L1 in EFL contexts, despite the ongoing discourse.

Most of the research in this field has ignored the perceptions of individuals who are actively
engaged in the learning process in favor of concentrating on the theoretical and pedagogical
components of L1 usage. It is essential to comprehend the perceptions, and experiences of
teachers and students on the function of L1 in EFL instruction and learning in order to guide
curriculum development and instructional strategies (Cook, 2001).

As a result, the purpose of this study is to investigate and evaluate the points of view of
teachers as well as learners on the application of L1 in EFL instruction. Using a mixed-methods
approach that combines questionnaires, this study aims to give a thorough knowledge of the

attitudes, perceptions, and behaviors related to L1 use in EFL courses. The results of this study
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may add to the larger debate on language teaching technique and influence language teaching

practices and policy choices in EFL environments.

II1. The Purpose of the Study

The purpose of our research about “Teachers and Learners Perceptions on L1 Use in EFL.
Teaching and Learning” primarily is to explore how both teachers and students view the role
of a native language in acquiring a new language. Additionally , understanding these
perceptions can help in developing more effective teaching strategies that enhance learning
outcomes and that is by identify potential benefits , such as facilitating comprehension and
building rapport between teachers and learners, however being aware of the different
drawbacks of the excessive use of L1 integration in classrooms which prevents learners from
mastering the target language , this will make not only the teachers but also the students feel
obliged to maintain the right and appropriate balance between the native language and the

target language .

IV. Research Questions

1. To what extent do teachers use their L1 in teaching EFL?
2.  What are the teachers’ and the students’ opinions about using the native
language in teaching/learning EFL?

3. What is the role of using the mother tongue in EFL classes?



V. The Methodology of the Research

The current research followed a mixed-methods design. Participants involve a group of
27 students aged from 18 to 24, and three teacher, at the University of Bejaia, during the
academic year 2023/2024. For data collection, the study combined both qualitative and
quantitative methods. First, one teacher observation session took place in the previously
mentioned university. The observation session was achieved with the help of a checklist grid
where all the contexts of using L1 in classroom and their frequency were noted. Additionally,
a questionnaire among first-year English students was conducted to explore their linguistic
backgrounds, the factors influencing their use of their first language (L1) in learning English
as a foreign language (EFL) and their own perceptions about L1 integration in classroom.
Finally, three English teachers of the first-year participated in a questionnaire focused on their
linguistic background and perceptions about L1 use in target language classes. The
questionnaire aimed to gather quantitative and quantitative data on the integration of L1 in

EFL instruction.

VII. The Significance of the Study

This study explores how teachers and students percieve the use of the first language (LL1)
in EFL (English as a Foreign Language) classes. The study's significance derives from its
capacity to provide light on the perceptions, beliefs, and perceptions that influence the
integration of L1 in EFL training. The research intends to provide insights into efficient
language teaching techniques that can improve the EFL learning experience by examining

these points of view. Additionally, this research adds to the corpus of knowledge by presenting



a nuanced perception on the function of L1 in EFL classes. It aims to illuminate the advantages
and difficulties of L1 use. Furthermore, this study has significance for educational methods
and strategies within the broader context of language teaching and learning, particularly in
providing insights into effective integration of L1 in EFL instruction. This study emphasizes
the importance of including students' viewpoints and preferences in language instruction,
aiming towards learner-centered EFL classrooms where teaching methods revolve around
learners' needs and experiences.. Overall, this study fills a vacuum in the existing literature and
may have an impact on pedagogical approaches and the continuing conversation about

language teaching approaches in EFL environments.

IX. The Structure of Thesis

Two main chapters, a general introduction and a general conclusion make up the
presented study. First of all, the reader is given a broad overview of the whole research in the

general introduction.

The first chapter then, provides a review of the literature and presents the theoretical
backgrounds of this study. It consists of three sections : the first one deals with the learners'
perceptions on L1 use in EFL learning , then the second section addresses the teachers
perceptions on L1 use in teaching EFL , followed by the third section which treats language
teaching methods and the role of L1 . On the other hand, chapter two concerns the practical
part of this research, and it involves three main sections; section one introduces the description
of the research methodology and research design and the data collection instruments, section

two concerns the analysis of the data collected and the discussion of the findings, while section



three discusses the implication and significance, the limitations and suggestion for further

research. The general conclusion of this thesis covers an overview of the whole research.



Chapter One:
Review of the Literature

Introduction

The way that the native language (L1) is used in English as a Foreign Language (EFL)
contexts, language development and communication dynamics are significantly impacted.
Teachers’ and students’ perceptions on the functions that L1 plays in EFL classrooms are
sometimes divergent, which affects the instructional approaches and strategies that are used
(Benson, 2001).

Even with the growing body of research on the topic, more needs to be done to fully
understand how teachers and students view and feel about the usage of L1 in EFL teaching and
learning environments. By examining teachers’ and students’ opinions, behaviors, and
experiences with the use of L1 in EFL instruction, this study seeks to close this gap. Through
collecting perceptions from many perceptions, this research aims to enhance comprehension of

the challenges associated with L1 usage in EFL environments.

Section one: Learners’ Perceptions on L1 Use in EFL Learning

This section explores how learners regard using their first language (L1) in English as a
foreign language (EFL) education, as well as the factors that influence their perceptions, benefits

and challenges, and preferred integration strategies.



I. Factors Influencing Learners’ Perceptions on L1 Use in EFL

Learning

1. Proficiency

Proficiency refers to the level of competence or skill someone has in a particular subject or
activity, such as language proficiency in speaking, reading, or writing. Learners’ perceptions
towards applying their first language (L1) in English as a Foreign Language (EFL) situations are
greatly influenced by their proficiency level of skill in the target language. Studies show that
learners with higher proficiency frequently view their L1 as an important instrument for
improving understanding and learning the target language. They purposefully explain topics with
their L1, which helps with comprehension and enhances English communication (Cummins,
2000). These students typically see their L1 as a useful tool rather than an obstacle to their
learning. Conversely, learners who are not as proficient in English could see their L1 as a form
of security or an additional language in case they run into difficulties. Others may feel negatively
about employing their L1 if they believe it to be a sign of weakness or a lack of proficiency in
English (Johnson, 2009). Further influencing their opinions on L1 usage, learners could
experience pressure to conform to the expectation that English be used as the major language of
instruction (Garcia, 2009). The level of learners’ proficiency affects their confidence in use their
L1. Higher proficiency learners appear to be more confident in their capacity to move between
languages and use their mother tongue intelligently to improve their English language
acquisition, according to research (Richards & Rodgers, 2001). On the other hand, less proficient
learners could feel more at ease using their first language, particularly if they think it will

negatively impact their ability to improve their English language proficiency (Smith, 2015).



2. Attitudes

Attitudes refer to individuals' feelings, beliefs, and predispositions towards a particular
subject or behavior. Learners’ attitudes about language acquisition have a substantial impact
on their ideas about using their first language (L1) in circumstances where English is being
used as a foreign language (EFL). Learners’ opinions are influenced by their perceptions on
language acquisition and the worth they place on their mother tongue. If learners feel that
employing their L1 will improve their comprehension of English or help them get beyond
language barriers, they are more likely to be in favor of using it in an EFL classroom (Richards
& Rodgers, 2001). However, students may feel negatively about using their L1 if they believe
it to be a barrier or that employing it in an EFL classroom is unnecessary (Cook, 2001).
Students’ opinions are also influenced by how valuable they believe the L1 to be in EFL
situations. People are more likely to consider their L1 positively used in an EFL classroom if
they regard it as a useful tool for learning English, such as for comprehending vocabulary or
grammar (Cummins, 2000). Students who don’t think their L1 is helpful for learning English,
on the other hand, might be less likely to utilize it and might even think negatively about using
it in EFL classes (Cook, 2001). Furthermore, how society perceptions multilingualism and
bilingualism might affect how learners feel about learning a second language. If they grow up
in an environment that appreciates bilingualism as a strength, learners are more likely to have
favorable perceptions towards using their L1 in the EFL classroom. On the other hand, if
bilingualism is seen poorly, students may internalize such ideas and develop negative

perceptions towards using their L1 in an EFL classroom (Garcia, 2009).



3. Classroom Environment

The classroom environment refers to the physical, social, and emotional atmosphere
within a learning space. It has a big impact on how students view the use of their first language
(L1) in English as a Foreign Language (EFL) education. A popular approach to teaching
languages, called Communicative Language Teaching (CLT), places a strong emphasis on
applying the target language in authentic settings (Richards & Rodgers, 2001). Learners are
encouraged to use the target language as often as possible in CLT sessions, which may affect
how important they think the target language is in comparison to their L1 (Richards & Rodgers,
2001). Ellis (1994) asserts that classroom instruction can have a significant impact on students’
opinions regarding the use of L1. Compared to students in a standard grammar-focused
instruction group, Ellis observed that students in a CLT group had a more positive attitude
towards using their L1 to clarify meanings and improve communication in the target language.
This emphasizes how crucial it is to take instructional strategies into account when analyzing
students’ viewpoints regarding the usage of L1 in EFL training (Ellis, 1994). Additionally, the
classroom setting, especially the teacher’s attitude towards the usage of L1, may have an
impact on students’ opinions. According to Brown (2007), teachers’ perceptions and actions
surrounding the use of L1 can help or hinder language learners’ growth. If teachers are in favor
of using L1 as a teaching tool and foster an environment that supports its usage, learners are
more likely to view its use positive (Brown, 2007).

According to Swain (1985), learners who believe that the resources available in the target
language are insufficient for their needs are more likely to turn to their first language (L1).
This suggests that in addition to teaching strategies and the physical classroom setting,

learners’ perceptions towards the usage of L1 can also be influenced by the availability of

10



resources and materials in the target language. To encourage the use of the target language in
the classroom, it is vital to provide sufficient resources and materials in the language (Swain,
1985). Peer roles in the classroom can have an effect on learners’ perceptions about using their
L1. According to research by Gass and Varonis (1984), learners who see their peers speaking
in their L1 may find it easier to do the same. They may adopt more positive perceptions towards
L1 use in settings that promote peer interaction and provide them with opportunities to

contribute in both their L1 and the target language (Gass & Varonis, 1984).

4. Cultural Factors

Cultural factors encompass societal norms, values, and practices that influence
individuals' perceptions and behaviors. They have a considerable impact on learners’
perceptions regarding the use of their native language (L1) in English as a Foreign Language
(EFL) classes. Byram (2008) highlights the ways in which cultural identity influences
perceptions towards language learning. Learners from cultures that value linguistic diversity
and view language as a means of expressing identity may find it more acceptable to use L1.
On the other hand, language learners from environments where proficiency in English is highly
valued may see the use of L1 as a hindrance to language learning. This demonstrates how
learners’ cultural origins and perceptions of language development might affect perceptions
towards L1 use in EFL classes (Byram, 2008). Kachru (2005) goes into further detail on how
cultural context influences language perceptions . He believes that learners’ perceptions of
their L1 and its function in language acquisition are influenced by the dominant linguistic
ideologies in a community. Learners are likely to use English more frequently than their native

language when living in settings where English is viewed as a modern, popular symbol. On
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the other hand, in societies where the preservation of regional languages is valued, learners
might be more likely to use their L1 in an EFL classroom (Kachru, 2005).

The important role of teachers appreciating and respecting students’ cultural and
linguistic identities is emphasized by Cummins (2000). He adds that giving learners the chance
to communicate in their mother tongue during class can cause them to feel excluded and alone.
Cummins claims that incorporating learners’ L1 into the learning process improves their
understanding and English competence while affirming their cultural and linguistic heritage.
This shows that accepting cultural diversity and permitting the usage of L1 may benefit
learners’ perceptions towards language learning (Cummins, 2000). Byram (2008) also
addresses the idea of multicultural citizenship and how it relates to language teaching. He
suggests that language learners should be encouraged to build a sense of belonging to
numerous cultural communities, rather than being under pressure to choose a single cultural
identity. He also argues that encouraging tolerance and intercultural awareness can foster a
more welcoming and encouraging learning atmosphere where learners feel at ease using their
own language to express their cultural identity (Byram, 2008).

Cultural factors impact learners’ perceptions of the value of maintaining their native
language. According to Cummins (2000), learners from backgrounds that are culturally diverse
could be strongly connected to their L1 in order to preserve their cultural identity. In these
situations, celebrating and validating their cultural background through the use of L1 in the
EFL classroom could be considered appropriate. This suggests that permitting L1 use in EFL
instruction can enhance the sense of pride and connection that culturally varied learners
experience (Cummins, 2000). Furthermore, Byram (2008) talks on the idea of cultural capital

and how it affects learning a language. He makes the case that learners who see their mother

12



tongue as a valuable resource could be more inclusive to engage in language learning
programs. By embracing and recognizing their learners’ cultural backgrounds, teachers can
foster a more welcoming and encouraging learning atmosphere that promotes active
engagement and participation (Byram, 2008). In addition to that, Kachru (2005) highlights
how perceptions towards language have an impact on how learners perceive language use. He
contends that perceptions of learners towards their L1 and its use in EFL lessons are influenced
by societal norms and expectations. In cultures that encourage bilingualism, learners might see
using their L1 more favorably, but in environments where English is viewed as more effective,
they might feel under pressure to use it less (Kachru, 2005). Moreover, The value of
acknowledging the linguistic and cultural variety of learners in EFL classes is another point
made by Cummins (2000), in which he advises teachers to foster an atmosphere in the
classroom that honors and respects the variety of backgrounds held by their learners, where
teachers can create a more inclusive and culturally attentive learning environment that supports
students’ linguistic and cultural development by incorporating learners’ L1 into the curriculum

and instructional strategies (Cummins, 2000).

I1. Benefits and Challenges of .1 Use According to Learners

1. Benefits

1.1. Improving Understanding

Using the first language (L1) for teaching and learning English as a foreign language (EFL)
can significantly improve learners’ understanding of difficult concepts and instructions.

Cummins (2000) discusses the concept of cognitive academic language proficiency, or CALP for
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short. The ability to understand and apply complex linguistic structures and academic material is
known as CALP. He thinks that using L1 contributes to learners’ knowledge development by
providing relatable scenarios and explanations. For example, when learners can draw connections
to their first language (L1), they will find it easier to understand new vocabulary or grammar
rules (Cummins, 2000). Likewise, Byram (2008) emphasizes how language serves as a tool for
meaning construction. He argues that learners construct meaning on top of earlier knowledge and
experiences, which are frequently correspond to their L1. Allowing learners to voice their
thoughts and opinions in their first language (LL1) can help teachers help learners understand the
content being taught more thoroughly. This suggests that using L1 can help learners in EFL

classes comprehend and remember the content better (Byram, 2008).

In addition, Kachru (2005) discusses the importance of creating a welcoming educational
setting that values the linguistic and cultural backgrounds of the learners. He argues that teaching
in L1 can help learners make the connection between what they already know and the new
concepts being taught. Deeper understanding of the subject matter and more rewarding learning
opportunities could arise from this. Kachru asserts that by incorporating learners’ L1 into the
classroom, teachers can promote a more diverse and effective learning environment (Kachru,
2005). Also, bilingualism can enhance cognitive capacities such as critical thinking and problem-
solving skills, according to Baker (2011). He claims that multilingual learners have a cognitive
advantage since they can switch between languages and adopt different linguistic patterns. This
suggests that in addition to improving learners’ comprehension of the target language, allowing
students to use their native language (L1) in an EFL classroom can also benefits their general

cognitive development (Baker, 2011).
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1.2. Promoting Confidence

Using the first language (L1) in an English as a Foreign Language (EFL) classroom can
significantly boost learners’ self-confidence in expressing themselves and participating in class
activities. Cummins highlights that many learners, particularly those who might be unsure of
their English ability, feel more comfortable and familiar when they can use their L1. This level
of familiarity can lead to increased self-confidence to speak up, ask questions, and participate
in class discussions (Cummins, 2000). On top of that, Byram discusses how giving learners a
sense of authority and control over their education through the use of L1 can boost their
motivation and overall classroom engagement, with building confidence and gaining a deeper
understanding of complex concepts and instructions can both be facilitated by using L1
(Byram, 2008).

Kachru claims that language is not just a tool for communication but also a means of
conveying contextual and cultural information, when they approach complex themes in their
first language (L1), learners are better able to comprehend abstract ideas and details that would
be challenging to understand in a second language. This enhanced comprehension can lead to
more meaningful learning experiences and better overall learning results. An inclusive
classroom where learners feel valued and respected can also be developed with the help of L1
instruction. Teachers acknowledge and encourage the linguistic diversity in their class by
allowing learners to talk in their mother tongue (Kachru, 2005). Byram says that when learners’
cultural and linguistic backgrounds are respected, they may feel more comfortable while
expressing themselves and their opinions in a classroom context, this sense of community may

also boost learners’ self-esteem and motivation (Byram, 2008).
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1.3. Fostering Cultural Connection

The importance of cultural identity in language learning is emphasized by Byram, who
contends that learners who have a deep sense of connection to their cultural roots are more
likely to engage actively in the learning process. He suggests that using the native language
(L1) in English as a Foreign Language (EFL) classrooms can help learners feel more deeply
rooted in their heritage and facilitate cultural exchange by fostering a familiar and comfortable
environment that helps learners feel more connected to one another (Byram, 2008). Cummins
also discusses the concept of cultural capital as well as how it relates to language learning. He
argues that learners who have a strong cultural connection are more able to view their first
language (LL1) as a helpful tool. By introducing elements of their culture into language learning
activities, teachers can help learners become more proficient speakers and gain a better
understanding of their cultural background. This suggests that using L1 in EFL classes may
promote cultural diversity and inclusivity, which will improve the learning process for all
learners (Cummins, 2000).

Moreover, Kachru highlights the importance of cultural exchange in language learning
and argues that language is both a tool for communication and a reflection of culture. Teachers
can help break down cultural barriers and misconceptions by encouraging learners to use their
first language (L1) in the classroom. This can facilitate cross-cultural communication and
understanding and create a more inclusive and peaceful learning setting (Kachru, 2005). Byram
also discusses the concept of multicultural citizenship and how language education fits into it.
He feels that it is critical to assist language learners in assimilating into a various kinds of
cultural contexts. Using L1 in the EFL classroom can help the learners to learn about different

cultures while also maintaining their cultural identity. Learners from different cultural origins
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may benefit from this by developing mutual respect and understanding, which will make the

classroom more inclusive and culturally conscious (Byram, 2008).

2. Challenges

2.1. Overdependence

Overdependence refers to the excessive reliance or dependency on L1. When learners
use overdependence on their first language (L1), they may find it more difficult to learn the
target language. This is due to the fact that they may lose opportunities to interact with the
target language, which could hinder their language development. Atkinson’s research
highlights the issue of “fossilization,” which occurs when language learners reach an obstacle
in their learning process because they continue to use L1 structures or techniques. This
suggests that while L1 can be a helpful tool, learners may be limited in their ability to fully
immerse themselves in the target language environment if they rely too much on it. Using L1
may also result in negative transfer or conflicts with the target language (Atkinson, 1987). Ellis
argues that learners often make errors or inaccuracies when transferring linguistic aspects from
their first language (L1) to the target language. This interference may be more noticeable
apparent in those areas where the two languages’ structures differ significantly. For example,
learners of English whose first language (L1) does not use articles (e.g., Russian or Chinese)
may find it challenging to appropriately use the English terms “a,” “an,” and “the,” which
could lead to errors in writing or speaking. Additionally, learners’ capacity to communicate in

the target language may be hampered by the excessive use of L1 in the classroom (Ellis, 1994).
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Learning how to use a language effectively in social situations is just as important as
learning vocabulary, according to Swain. If students rely too much on their mother language,
they may not have the opportunity to practice speaking the target language in actual situations,
which is essential for enhancing communicative competence. The use of L1 in the classroom
may have an effect on students’ motivation and perceptions towards language acquisition
(Swain, 1985). The motivation of learners to learn is affected by their perceptions towards the
language they want to learn and the learning environment, according to Gardner’s socio-
educational model of motivation. If they think that the use of L1 is acceptable or encouraged
in place of the target language, they may lose interest in using the target language and fail to

recognize its benefits (Gardner, 1985).

2.2. Interference

Interference refers to the influence of a learner's native language on their acquisition or
use of a second language. It can provide significant challenges for second language learners,
particularly in the areas of vocabulary, grammar, and pronunciation. Learners make errors
when they try to use structures or rules from their native language (L1) in the target language.
We refer to this phenomena as language transfer. For example, L1 sentence structures or word
order may be used by English language learners, which could lead to incorrect grammar.
Pronunciation issues may also occur from L1 interference, as learners may encounter
difficulties producing sounds that do not exist in their mother tongue. Also, when learners use
L1 terms that sound similar to target language phrases but have different meanings, they run
the risk of making vocabulary errors (Ellis, 1994). Research has shown that the learner’s age,
exposure to the target language, and the degree of similarity between the L1 and the target

language each impact the degree of L1 interference. Compared to learners whose L1 has
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grammatical aspects with English, those whose L1 is linguistically different from English such
as speakers of other Germanic languages may have less interference. Younger learners are also
more susceptible to L1 interference because they are still developing their language acquisition
mechanisms. Additionally, learners who have not had as much exposure to the target language
may rely more on their L1, increasing the likelihood of interference (Odlin, 1989). L1
interference in the classroom requires careful planning and instruction. Teachers can help
learners overcome interference by helping them understand the differences between their
native language (L1) and the target language. By being clearly taught the linguistic structures
that are different between the two languages, learners can avoid common errors.
Encouragement to write and speak in the target language may also help learners develop new
language habits and become less reliant on their L1. By recognizing and addressing L1
interference, teachers can help learners improve their accuracy and general language

proficiency in the target language (Odlin, 1989).

2.3. Classroom Management

Classroom management involves strategies and techniques used by educators to create
and maintain a productive learning environment. Controlling the use of the first language (L1)
presents a considerable difficulty for English as a Foreign Language (EFL) teachers, especially
when it comes to creating a balance between its use and the target language. This complexity
is highlighted by the requirement to establish a setting that is supportive of language
acquisition while taking into account the linguistic and cultural variety of the learners. Teachers
need to be proficient at managing language use so that L1 can be used as a teaching tool. This
calls for thorough preparation and the application of techniques that encourage significant

student participation and learning opportunities (Brown, 2007). Finding a balance between
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promoting the use of the target language for language development and using L1 to improve
learning is one of the main issues in controlling L1 use. Although L1 can help explain difficult
concepts, reliance excessively on it can hinder learners’ acquisition of the target language.
Thus, teachers should gradually stop using L1 as learners become more proficient in the target
language (Ellis, 2008). Taking the possibility of L1 interference into account is another part of
controlling L1 use. Errors may arise when learners unconsciously transfer vocabulary,
grammatical structures, and pronunciation from their L1 to the target language. Teachers need
to be on the lookout for these mistakes and take prompt action to fix them while also making
sure that learners can use their L1 without worrying about negative consequences. Error
correction and preserving a welcoming classroom atmosphere that values students’ linguistic
diversity must be carefully balanced in order to achieve this (Richards & Rodgers, 2001).
Besides that, when controlling L1 use in the classroom, teachers need to consider the cultural
consequences of language use. Due to the intimate relationship between language and culture,
learners may express thoughts or concepts in their L1 that cannot be translated directly into the
target language. Therefore, Teachers must be aware of these cultural quirks and foster an
environment in the classroom where learners’ cultural identities are respected and celebrated.
In addition to improving learning overall, this can help learners feel engaged and like they

belong (Holliday, 2010).

II1. Learners’ Preferred Strategies for L1 Integration in EFL Learning

The viewpoints held by learners have a significant impact on language learning

processes, particularly when teaching and learning English as a foreign language (EFL) and
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first language (L.1). Developing effective language teaching practices can greatly benefit from

an understanding of learners’ preferred L1 integration strategies (Brown, 2007).

1. Code-Switching

Studies have shown that code-switching, which allows learners to use their entire linguistic
repertoire to transfer meaning, and can improve communication and understanding.
It is a common strategy used by EFL learners to close knowledge gaps and improve their
capacities to share ideas (Grosjean, 2008). Code-switching, in Grosjean’s opinion, does not
indicate a lack of ability or competency in either language. Rather, it is a natural and strategic
use of language to successfully communicate meaning. It enables bilingual speakers to
communicate more precisely and nuanced by using elements from both languages. When there
are linguistic gaps in one language, code-switching is frequently employed strategically to
replace such words or ideas with ones from another that may be more appropriate or accessible.
He emphasizes the complicated linguistic phenomena of code-switching, is a reflection of the
bilingual speaker’s profound comprehension and command of the two languages, also for
bilinguals, it is an invaluable tool for navigating communication in many circumstances and

improving their language expression (Grosjean, 2008).

2. Translation

Another tactic used by learners to integrate their L1 instruction in EFL is translation.
They can translate concepts or phrases from their L1 to the target language or the reverse to
assist in understanding or to clarify meaning. While translation can be a helpful tool, especially

for learners who are just starting out, it can also lead to an excessive dependence on the first
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language and hamper the development of fluency in the target language (Cook, 2010). He also
talks about using translation as a method for language learning. He admits that translation has
its limitations even if it can be a helpful tool, especially for beginners or those who have
problems comprehending. One significant issue is that excessive reliance on translation may
impede the process of becoming fluent in the target language. This is due to the possibility that
students will grow excessively depending on their native language (L1) and find it difficult to
think and communicate in the target language. While translation can be a useful tool, Cook
proposes that teachers be aware when using it and make sure that learners are encouraged to
think and speak in the target language as much as possible in order to foster fluency and

development of the target language (Cook, 2010) .

3. Cognitive Strategies

When using the target language in cognitive methods, L1 must be used for processing
information or understanding (O’Malley & Chamot, 1990). While cognitive strategies can help
learners understand challenging language topics, learners must ultimately transfer their
comprehension to the target language in order to become competent speakers. O’Malley and
Chamot assert that cognitive processes are essential to language learning, particularly when
the first language (L1) is being used for comprehension or knowledge. They draw attention to
a number of cognitive strategies that students might use, including mental translations from
the first language (L1) to the target language, examining L1 grammar rules or sentence
structures, and practicing or going over material in L1 before utilizing the target language.
These methods are thought of as instruments that learners can employ to better understand
challenging language ideas and raise their general language competency. Despite the fact that

cognitive techniques might be helpful, O’Malley and Chamot also stress that in order for
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learners to become proficient, they must eventually translate their comprehension to the target
language. The ultimate goal, according to this, should be for learners to internalize the
structures and patterns of the target language so they can think and communicate in it without
having to translate or analyses it through L1, even though using L1 for cognitive processing

can be a helpful starting point (O’Malley & Chamot, 1990).

Conclusion

In conclusion, a variety of factors influence the perceptions of students regarding the use of
their first language (L1) in English as a Foreign Language (EFL) education. It is essential to
comprehend all of these factors as well as the benefits and challenges of using L1 in order to

develop integration strategies that work in the classroom.
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Section Two: Teachers’ Perceptions on L1 Use in Teaching EFL

In the field of language teaching, there is a constant debate and conflict about teachers'
use of their students' native languages (L 1) in EFL classes. Several factors, such as a teacher's
language proficiency, experience, and personal beliefs, as well as his cultural and educational
background, and the learners' characteristics and needs, all play a role in the choice about using
L1 in the classroom. These aspects are examined in detail in this section. Additionally, the
following section introduces how the integration of L1 can benefit the teachers in various
classroom situations as well as how it can be a challenge for them. Furthermore, it discusses

also the contexts where teachers prefer to utilize L 1.

l. Factors Influencing Teachers perceptions on L1 Use

1. Cultural and Educational Background

As it is concluded from a study conducted by Turnbull (2018) , for the aim of
investigating the relationship between the cultural and educational backgrounds of tertiary-
level FL teachers and the usage of the students’ L1 in the classroom at all three levels (beginner,
intermediate, and advanced) in five FL courses (Chinese, French, German, Japanese, and
Spanish) , that the cultural and the educational backgrounds of EFL teachers are considered
among the factors influencing teachers use of the learners’ native language (L1) in teaching
EFL and their choice of pedagogical approach . Teachers’ beliefs about language teaching are
significantly shaped by their cultural and educational background and training (Turnbull, 2018;

Borg, 2015; Hinkel, 1999). In some cultures, particularly those of traditional grammar-based
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pedagogies, where there is a more traditional or conservative approach to language teaching,
in which the use of the L1 is generally high (Bell, 2005). There may be greater acceptance of
using the native language (L1) as a means of explanation or clarification. Teachers may believe
that using the L1 can help students better understand complex concepts or instructions,
especially for beginners or those struggling with language comprehension. Additionally,
incorporating the L1 in the classroom may be seen as a way to validate students’ linguistic and
cultural identities (Brown, 2007). Conversely, in other modern cultures with a more interactive
and communicative approach like in the Communicative Language Teaching (CLT) where the
use of the L1 is low or non-existent. Teachers in such contexts may adhere strictly to the target
language policy and encourage students to communicate primarily in English during class
activities to provide more exposure to the language and promote faster language acquisition
(Harmer, 1983). To sum up, it is crucial that foreign language instructors (FL) understand how
to use the native language (L1) of their students effectively and that their own cultural and
educational backgrounds may have an influence on the manner in which they teach. For FL
students, this insight may improve methods of teaching and provide a more welcoming and

productive learning atmosphere (Turnbull, 2018).

2. Language Proficiency

A teacher’s proficiency in the target language, such as English in this case, significantly
shapes their classroom language use approach. Highly proficient teachers tend to favor
predominantly English instruction (Masduki et al., 2022), believing that it fosters an immersive
environment that enhances students’ English competence and usage of the language (Meiring

& Norman, 2002). They often minimize the integration of the first language (L1) to avoid
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hindering English acquisition (Littlewood & Yu, 2009). Otherwise , teachers with lower
proficiency in English , especially those who lack speaking ability , could mainly rely on L1
(Lee, 2016) , believing that it aids comprehension and communication , seeing it as vital for
explaining and clarifying complex concepts and ensuring students’ understanding (Sevik,
2007) . Both approaches possess merits and drawbacks, it is critical to understand when, how,
and how much to integrate L1, as well as the necessity to strike the right balance between TL
and L1 (Hall, 2018). Additionally, according to what is previously cited: “L2 should be taught
in L2 90% of the time, and in L1 10% of the time” (Shin et al., 2019, p. 9). This is because
using the learners’ native tongue excessively might restrict their opportunity to practice the
target language , as stated by Chavez (2016, p. 131) who argued that “ the most persistent
reservation about L1 use in FL (L2) instruction is the worry that L.1 use would proportionally

reduce L2 use”.

3. Teachers’ Experiences and Personal Beliefs

The experience where teachers work and their personal beliefs definitely shape and
influence their beliefs and perceptions regarding the role of L1 use in L2 courses (Gallagher,
2020). First, considering the impact of teachers’ experiences, Taner & Balik¢1t (2022)
conducted a study that found that the more experienced teachers are the more tolerant towards
using L1 in their classrooms .Teachers in Kayaoglu’s (2012) study reported that during their
initial years of teaching, they rejected the use of L1, however, as they gained experience, they
saw “no need to insist on using L2 (p. 32). Despite the positive impact of teaching experience
on L1 use, Tagkin (2011) found that teachers at tertiary levels were still required to speak
Turkish despite their distaste for the language in their classrooms because of “some concerns
related to curriculum, testing, and learner proficiency” (p. 150). While, Istif¢i (2019) found in
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another tertiary setting that teachers, regardless of experience level, avoided or limited the
usage of Turkish in English classes. These studies demonstrate that perceptions toward the
usage of L1 may vary even among teachers with similar or dissimilar level of experiences.
Carrying on to the second idea, teachers hold various beliefs and perceptions about integrating
the learners’ native tongue in teaching EFL. Bruhlmann (2012) reports that certain research
indicates that instructors’ main argument of not using L1 is the maximization of L2 in
classrooms, “the target language is the language of the classroom” (Richards and Rodgers
2002, page 39). They warn against the misuse and the overuse of L1, believing that the
classroom is the only setting in which students are exposed to the target language (Cook, 2001;
Ellis, 2008). This is due to their belief that learners have no other source from which to obtain
L2 input. In accordance with Nation (2003), some teachers argue that an excessive amount of
L1 use could demotivate students to use L2. Conversely, some teachers hold opposing
perceptions and argue for the use of L1 in various contexts while teaching L2 at the right times
and in the right ways (Atkinson, 1987). Teachers may find that incorporating students’ native
tongues in the classroom can help to avoid the misunderstanding of complex instructions and

can facilitate the acquisition and the comprehension of new complex structures (Swan, 1985).

4. Learners’ Characteristics and Needs

Teachers’ professed preferences on the usage of L1s and the realities of their classrooms
frequently conflict (Copland & Neokleous, 2010), there are a number of various aspects of the
learners’ needs and characteristics which allow to take advantage of L1, even if the teacher is
against the concept. Subsequently while teaching classes of learners at lower proficiency
levels, teachers utilize the L1 much more frequently. Low-level L2 learners might need an

appropriate usage of L1 in L2 classes (Pan & Pan, 2011), such as when explaining complex
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instructions and ideas (Littlewood & Yu, 2011b). Incorporating the learners’ mother tongue
while teaching them the target language can increase motivation, reduce anxiety, and ease

frustration (Swain and Lapkin; 2000. Macaro, 2000).

1. Benefits and Challenges of L1 Use According to Teachers

1. Benefits

1.1 Saving Time

Teachers commonly opt to use their students’ native language (L1) in the classroom for
both social and educational contexts in order to speed up activities and keep the lesson moving
(Harbord, 1992: 351). According to Macaro (2005), this choice is frequently made in an effort
to simplify tasks and make sure the session goes well. According to Harbord (1992), teachers
can gain more valuable time to make more productive and successful learning activities by
dealing with difficulties quickly with the usage of the LI. In addition to improving
comprehension, this strategic use of the native tongue maximizes the effectiveness of

classroom education and increases the range of potential appropriate educational opportunities.

1.2. Clarification of Instructions and Explanation of Complex
Concepts

The benefit is to give and provide learners with instructions in their mother tongue in
order to promote comprehension and reduce and minimize misunderstandings (Atkinson,
1987). While providing instructions to students in a language they are comfortable with ensures
that they understand what is required of them quickly which makes both teachers and learners

continue learning tasks without any misinformation (Cook, 2001). This method allows students
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to make connections between the new material and ideas they already know in their mother
tongue, which speeds up and enhances their knowledge (Atkinson, 1987). Also, one advantage
of this approach is that it makes learners feel comfortable, it reduces their anxiety of failure

and it creates for them a more relaxing learning atmosphere (Auerbach, 1993; Burden, 2000).

1.3. Assessment and Feedback

It 1s simpler and easier to understand feedback and assessments in the mother language,
which helps learners to identify their strengths and areas for improvement. When the feedback
is given in the learner’s native tongue, it guarantees clarity and comprehension and removes
the possibility of misunderstanding or confusion owing to language difficulties, here the

learners are better able to focus on the areas they need to develop (Macaro, 1997).

2. Challenges

2.1. Maintaining Language Balance

Even though it exists various scholars that support the usage of L1 in EFL classes and
find it beneficial for explaining, clarifying and offering feedback (Greggio and Gil, 2007),
many other researchers are against this concept for the fact that some teachers may challenge
the inability to ma