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ABSTRACT 

Nowadays, teaching foreign languages is very important, especially when it comes to the teaching 

of English in Algerian secondary schools. This study aims to evaluate the use of classroom 

discussions as a way to improve critical thinking skills among secondary school pupils as instructed 

by textbooks and practiced by the teachers in the classroom. This study follows a descriptive 

evaluative research design, which focuses on both quantitative and qualitative methods. The data 

were collected through two main tools: a questionnaire and a textbook evaluation checklist; the 

questionnaire was administered face to face and online to thirty (N=30) respondents, who were 

Algerian secondary school English teachers. The textbook evaluation checklist was used to collect 

the needed data from the three secondary school level textbooks in regard to the use of classroom 

discussions as a way to improve critical thinking skills. The results of the study indicated that the 

textbooks of the three levels guided teachers’ use of classroom discussions to develop critical 

thinking in pupils. However, the teachers have demonstrated, through the questionnaire that they 

do not follow the textbook activities, which is why the learners have a low critical thinking level 

according to them. The study informed about the different challenges that impede the teachers 

from practicing the classroom discussion as prescribed in the textbooks. This study entails some 

recommendations with the objective of improving the teaching quality of EFL education in 

Algerian secondary schools. 

Keywords: Critical thinking, classroom discussion, textbooks, Algerian secondary schools, 

English as a Foreign Language. 
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GENERAL INTRODUCTION 

1. Problem statement 

Critical thinking (CT) is widely regarded in the educational research as an important 

cognitive skill in the EFL education, playing a crucial role in enabling students to analyze, interpret, 

and evaluate information effectively (Jabbour, 2019). Moreover, many studies have been interested 

in measuring critical thinking and generating different strategies that can help foster critical 

thinking among EFL students. Facione (2015) claimed that in classroom discussion, fostering 

critical thinking not only enhances learning outcomes but also cultivates independent thought and 

intellectual curiosity. This interest is not only emphasized on the higher education students but also 

on Algerian secondary school pupils as many research studies (like Gasmi & Dib, 2023; 

Boughoussi, 2021) have been conducted on critical thinking and how textbooks target it . For 

instance, Baghoussi (2021) explained that classroom practices are investigated to determine 

whether critical thinking is present among the learners, and they were interested in the challenges 

faced when teaching and learning CT in secondary school. 

From another side, classroom discussion (CD) is seen as a strategy that helps to develop 

critical thinking among secondary school pupils. According to Senarpi and Nath (2023),the 

integration of Socratic questioning within classroom discussion tasks is seen as an essential 

technique for encouraging critical thinking. Besides, different forms of CD can be employed to 

target critical thinking sub-skills. Boumediene et al.(2021) stressed that debate increases the 

students' critical thinking, which enhances problem-solving and personal thinking. These different 

studies revealed the importance of variety of CD forms in enhancing the EFL learners’ critical 

thinking skills, and thus recommended to be frequently used in the secondary educational setting.   

Although  research has proven the efficiency of classroom discussion in developing critical 

thinking, people  still argue that the Algerian secondary school classroom lacks focus on cognitive 

skills, especially CT, and focuses more on  language aspects (such as vocabulary, and grammar.). 

This situation leads one to think about whether the Algerian secondary education targets CT skills 

through classroom discussions or not, and raises questions about  the different classroom problems 

that prevent their implementation. 
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 Consequently, this study aims to understand the gap between teaching practices and 

textbook instructions. It tries to evaluate first, second, and third year secondary school textbooks 

to identify the CT skills addressed and the strategies used to develop them. Additionally, this study 

tries to investigate teachers' perspectives and identify the different challenges that impede their 

implementation.  

2. Research questions  

In light of the above-mentioned issue, this study seeks to answer the three following 

questions: 

 Are critical thinking skills targeted in Algerian Secondary schools' textbooks? 

 How is CD used in EFL secondary education from both the teachers and the 

textbooks’ perspectives? 

 How do Secondary school teachers and textbooks approach the use of classroom 

discussions to promote critical thinking skills?  

 

3. Research aim and Significance of the study 

This study aims to evaluate the use of classroom discussions as a way to improve the 

critical thinking skills of Algerian secondary school pupils based on both the textbook instructions 

and the teachers’ perspective. Precisely, it aims to examine how critical thinking is targeted in 

secondary school textbooks; in addition, it seeks to evaluate the teachers' implementation of this 

method to develop the critical thinking skills of their pupils. Finally, it aims to explore the 

relationship between critical thinking and classroom discussion in secondary school, and to identify 

the gap between the teaching practices and the textbooks’ prescriptions.    

The current study explains how secondary school textbooks aim to enhance critical thinking 

through classroom discussion. Moreover, the study tries to find and explain the gap between 

the instructions of secondary school English textbooks and the teachers’ practices and 

application in the classrooms; this will provide a full and overall picture of this issue 

and propose solutions to keep up with the actual situation. In the light of what has been said above, 

this study is significant as it reveals the gap between the teachers' practices and the textbook 

prescriptions. Identifying the gap paves the way to future research on strategies that will help in 
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closing this gap and developing the secondary educational system. This evaluative study provides 

some recommendations that may help the secondary school teachers' professional development 

concerning addressing cognitive skills, mainly, critical thinking skills.   

4. Population and Sample 

 This study aims to evaluate the use of classroom discussion as a teaching technique to 

enhance the Algerian secondary school pupils’ critical thinking. Therefore, the teachers of English 

at different Algerian secondary schools constitute the population under study. 

 The sample consists of thirty teachers of English working at different secondary schools in 

Algeria. The sampling technique followed in the sampling process is the volunteering random 

sampling technique; by using a sampling technique in this study, the research ensures a high 

representation level of the whole population. 

5. Research design and Methodology 

As the focus of this research is not measuring any cause and effect relationship, nor 

observing any correlation; this study follows the patterns of the descriptive evaluative design, 

seeking to evaluate whether the cognitive goals; specifically, critical thinking, are achieved through 

the classroom practices in the Algerian secondary schools. To achieve this aim, a sequential mixed 

methodology is employed, combining the quantitative and qualitative research methods for data 

collection. 

5.1.Data collection tools 

This research aims to evaluate the role of classroom discussion in developing the critical 

thinking skills of Algerian secondary school pupils. Hence, the process of collecting data involves 

two techniques; the first is the analysis of all three secondary school level textbooks (first, second, 

and baccalaureate levels) to gather data on how critical thinking is targeted in secondary schools' 

textbooks and how classroom discussions are scheduled to develop critical thinking. In addition, a 

second data collection tool involves the use of a questionnaire administered to teachers of English 

at different secondary schools with the aim of exploring the teachers' perspective and experiences 

towards how classroom discussion is used as a teaching technique to enhance critical thinking.  
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6. Structure of the study 

 This dissertation consists of two chapters, in addition to a general introduction and a general 

conclusion. The first chapter represents the theoretical part; it is entitled "Theoretical Background," 

which is divided into two sections. The first section discusses critical thinking skills; including 

their definition, and their importance in the EFL classroom. Moreover, it also includes the aspects 

of critical thinking skills and how to develop them. The second section discusses classroom 

discussion and its definition, types, importance, effective strategies, and the limitations of 

classroom discussion. 

 The second chapter is the practical part of this current study, and it is divided into four 

sections. The first section presents the research methodology and gives detailed information about 

the chosen method, the tools for data collection (Questionnaire and Textbook Evaluation 

Checklist), and information about the sample and population. The second section consists of the 

analysis of the findings, and then the third section is dedicated to the discussion of the results 

obtained from the research tools. The fourth section deals with the recommendations and 

limitations of the study. Finally, the dissertation concludes with a general conclusion. 
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CHAPTER 1: THEORETICAL BACKGROUND 

Introduction  

 Critical thinking is an important skill in EFL teaching and learning context, it develop the 

learners’ thinking by analyzing, evaluating, solving problem, and interpreting the use of language. 

Additionally, critical thinking goes beyond memorization and keeps the learners curious through 

questioning and exploring the world around them. Finally, CT, creates self-evaluation among the 

leaners through taking charge of their learning process. 

 Moreover, classroom discussion is a technique of teaching that is used to develop  learners’ 

critical thinking. This through forms which make classroom discussion effective in developing 

critical thinking like: Think-pair-share, Socratic seminar, debate, and teacher-led discussion.  

 This chapter represents the theoretical background, which is divided into two sections. The 

first section discusses critical thinking skills; including their definition, the importance, its aspects, 

and how to develop it. The second section focuses on classroom discussion and its definition, types, 

importance, effective strategy, and limitation of classroom discussion. 

Section one: Critical thinking in EFL context. 

Introduction 

Critical thinking is widely regarded as one of the key objectives of secondary education in 

the 21st century. As Lipman (2003) highlighted, critical thinking is integral to language teaching 

and learning and plays a significant role in everyday life. To foster this essential skill, teachers 

must create an environment that encourages pupils to think independently, aligning with their 

interests and capabilities (as cited in Gratton, 2004).  

Therefore, Critical thinking skills are essential for learners as they enable them to analyze, 

evaluate, and synthesize information effectively, to foster deeper comprehension and 

communication in the target language. These skills encourage pupils to move beyond rote 

memorization and promote independent thought and problem-solving abilities, which are crucial 

for academic success and real-world interactions (Halpern, 2014). By integrating critical thinking 

into EFL instruction, teachers can help learners develop the ability to question assumptions, 



Chapter 1: Theoretical Background                                                                                                           6 

 

 

consider multiple perspectives, and make informed decisions through enhancing their language 

proficiency and cognitive flexibility (Paul & Elder, 2014). 

Critical thinking has been the focus of many research studies in education and social 

contexts. Moreover, the English as a Foreign Language (EFL) context studies critical thinking and 

its relation to classroom discussion to gain a broad understanding of the role of whole-class 

discussion in developing critical thinking skills among secondary school pupils (Yan,2021). 

1.1.Definition of critical thinking 

The term “critical” has been derived from the word "critic" and implies a "critique" which 

means to write and give an opinion to a set of ideas. Thinking is the process of communicating 

with oneself, which is the manipulation of ideas and thoughts (Kumari, 2024).   

In other words, critical thinking is defined as the ability to analyze, evaluate, and judge 

information effectively (Jebbour, 2019). It is also defined as a process of improving the quality of 

thinking ability by analyzing, evaluating, and reconstructing it (Paul & Elder 2012). 

This implies the importance of intellectual education, which aims to promote reason through 

effective communication and problem solving. 

Critical thinking refers to the interface between cognitive processes and language use, 

where English learners are encouraged to reason and analyze during the learning process, which 

not only helps to understand the language but also to apply it effectively in real life. Shirkhani and 

Fahim (2011) believed that critical thinking is essential for problem-solving and achieving 

communicative competence, and from a practical aspect,  critical thinking plays a role in 

introspective self-examination that involves creating open-ended questions that foster advanced 

reasoning about research issues (USC Libraries, n.d.);   these are important goals of foreign 

language teaching. That is to say, a practical focus helps learners to use language in real-life 

situations, which fits well with task-based learning like solving problems and communicative 

approaches that focus on listening, talking, and understanding others as in real-life conversation. 

Additionally, Critical thinking in the EFL context is defined as various interpretations of it, 

which have a generally accepted opinion and shared understanding on its essential aspects (Pithers 

& Soden, 2000). Critical thinking entails identifying questions, directing efforts toward answers, 
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for instance, recognizing knowledge is challenging for understanding what we know can be 

questioned, and supporting evidence to reinforce ideas( as cited in Pineda-Báez, 2004). 

1.2. The importance of critical thinking in EFL classroom 

Critical thinking is a vital skill for English as a Foreign Language (EFL) learners, as it 

strengthens their ability to analyze, interpret, and use language effectively. By developing critical 

thinking skills, learners move beyond memorization and engage with the language in more 

meaningful and purposeful ways (Paul & Elder, 2014). Through evaluating arguments, questioning 

assumptions, and connecting ideas, EFL learners enhance their comprehension and communication 

abilities (Facione, 2015).  

Additionally, critical thinking promotes autonomy in language learning, empowering 

learners to evaluate their progress, identify areas for growth, and create strategies to tackle 

linguistic challenges (Veettil & Binu, 2022). That is to say, critical thinking assists learners to be 

independent when learning a language by assessing how much they have improved.  

In EFL classrooms, critical thinking supports more effective language acquisition and 

deeper interaction with texts and discussions; and when pupils analyze different points of view and 

explore cultural contexts. Moreover, they develop both linguistic and cognitive skills 

simultaneously (Halpern, 2014). Critical thinking also fosters creativity, which is the act of 

generating solutions for issues through the strength of reasoning (Okpara, 2005, as cited in Usoro 

& Brownson, 2024). In addition, adaptability is the capacity to adjust, change, and succeed when 

faced with changing conditions.  That is to say, they are crucial for navigating real-world 

communication situations (Ennis, 2018). Teachers who integrate critical thinking activities such as 

debates, problem-solving tasks, and analytical writing help students build confidence in expressing 

their ideas in English. Ultimately, nurturing critical thinking in EFL learners leads to richer 

interactions and sustained language proficiency. 

1.3. Aspect of critical thinking 

According to Paul and Elder (2012), critical thinking is the ability to interpret, evaluate, and 

analyze facts and information that are available, to form a judgment or decide if something is right 
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or wrong. Thus, Critical thinking skills differ from one person to another and it was used in various 

ways. 

Furthermore, problem solving, analysis, evaluation, interpretation, and decision-making are 

among the aspects of critical thinking skills that will be explained in the present study. Understanding 

these features can improve the ability to think critically in both educational and real world context. 

1.3.1. Problem-solving 

Facione (2015) emphasized that problem solving is an important part of critical thinking 

because it is closely related to core skills such as analysis, evaluation, and reasoning. In an 

educational context, fostering problem-solving abilities enables learners to tackle complex real-

world challenges, develop into independent thinkers, and become effective communicators. To 

illustrate this, learner’s study a language to use it in real world for instance, if they miss their flight, 

they will think of what to say to the airline staff to solve a real life problem.  

 Moreover, Brookfield (2012) highlighted that problem solving is a crucial element of 

critical thinking because it enhances the capacity to make reasoned decisions and adapt efficiently 

to various situations. That is to say, by integrating problem-solving skills into critical thinking 

instruction in the classroom, learners are better equipped to tackle difficulties and challenges that 

pupils face in the classroom (stress, difficulties understanding complex topics and lack of 

interest...etc) with the increased of confidence and independence (AmberStudent, n.d.). 

For instance, in a classroom discussion, students solve a character’s moral dilemma to make 

a decision between two different actions by analyzing the situation, debating solutions, and 

justifying their choices (Brookfield, 2012). 

1.3.2. Analysis 

The second aspect of critical thinking skills is Analysis. “Analysis refers to the ability to 

break down material into its parts so that its organizational structure may be understood. This may 

include the identification of the parts, analysis of the relationship between parts, and recognition 

of the organizational principles involved (Bloom, 1956). To clarify, this aspect of critical thinking 

seeks to take something complex and divide it into smaller parts so it can be understood. This 
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involves breaking down each elements to whole sentence, then analyzing everyone in parts into 

individual parts, and how they are connected, finally understanding the organization of ideas and 

rules. For example in this sentence: “The little boy ran to the store” 

 Subject: The Little Boy 

 Verb: ran 

 Object: to the store                                                    

In other words, Facione (2015) defined analysis as a fundamental skill of critical thinking, 

showing its importance in systematically assessing arguments and evidence; this means, it allows 

us to think about the arguments and the proofs in a logical way to know if they are strong or weak. 

In analytical thinking, analysis involves examining data from different sources to come to a suitable 

idea. This analytical thinking helps pupils to identify information and break it into different parts 

so that it could be comprehensible (Asana, n.d.).  

1.3.3. Interpretation 

Interpretation in critical thinking refers to the capacity to understand and articulate the 

meaning of information, data, or experiences. It included the analysis of the context, identifying 

underlying assumptions by understanding situations, and events. Finally making reasonable points. 

This skill is vital for evaluating arguments and making informed decisions (Facione, 2015). 

Interpretation enables individuals to assess the credibility of sources whether it is trustworthy or 

not like when interpreting a historical event. Then identify biases if they are unfair or not, and 

synthesize information from different sources.  

In the context of education, Facione (1990) highlighted that pupils applied interpretation as 

a critical thinking skill to comprehend and analyze information presented in diverse formats, such 

as texts, discussions, and visual materials. As Paul and Elder (2019) highlighted, interpretation 

enables students to clarify meanings, draw inferences, and establish logical connections between 

ideas. For instance, when paraphrasing someone's ideas using your own words or identifying the 

author's purpose and point of view (as cited in Facione, 2015). 
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Furthermore, interpretation is the subskill where the learners seek to understand, categorize, 

and clarify the meaning of the information in order to communicate the message of that content to 

others. It is crucial to analyze the validity and credibility of the data being presented (Core Thinking 

Skills Essay, n.d.). This means that it is necessary to check if the data collected is trustworthy and 

appropriate for the purpose of being used.     

1.3.4. Evaluation  

Evaluation involves making judgments based on established criteria and evidence (Hattie 

& Brown, 2010, as cited in the online article of Shafiee & Alipour, 2023). Within critical thinking, 

it refers to assessing the validity, reliability, and significance of information, arguments, or ideas. 

This means checking how the information and thoughts are correct, trustworthy, and important. In 

Bloom’s original Taxonomy (1956), evaluation was considered the highest level of cognitive skills, 

requiring individuals to criticize and justify their reasoning. 

Anderson and Krathwohl (2001) claimed that evaluation was positioned just below 

"creating" and focused on making judgments using standards, evaluating logical consistency, and 

determining the credibility of sources. This skill was crucial for fostering critical thinkers who can 

analyze information thoughtfully and make well-informed decisions, rather than accepting it 

uncritically. To assess pupils' reliability of different sources, for example, pupils can assess and 

evaluate themselves through exercises like in the textbook "Getting through SE2" where they are 

asked to make statements about a film, a play, and a folktale to evaluate it.  

1.3.5. Decision making  

Decision-making is a fundamental cognitive process that involves selecting the most 

appropriate course of action from a range of alternatives. It is a vital skill across numerous domains, 

including business, psychology, and daily life (Wang & Ruhe, 2007). Effective decision-making 

involves identifying a problem, collecting relevant information, assessing potential solutions, and 

selecting the best option (Robbins & Judge, 2022).  

The Decision making is considered CT sub-skills as it does with the identification of 

assumptions and biases of different perspectives; however, these factors can affect the quality of 
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decisions (Bazerman & Moore, 2012). As a result, understanding and refining decision-making 

skills is crucial for achieving optimal outcomes. 

1.4. Strategies to develop critical thinking 

Critical thinking is the basis of effective education, enabling students to analyze, evaluate, 

and synthesize information thoughtfully. In classroom discussions, fostering critical thinking not 

only enhances learning outcomes but also cultivates independent thought and intellectual curiosity 

(Facione, 2015). By equipping students with the tools to think critically, educators empower them 

to navigate complex ideas, challenge assumptions, and engage in meaningful dialogue. That is to 

say, there are many techniques that can be used to develop critical thinking, among these we can 

find: techniques of interrogations, discussion among students, collaboration, and assigned tasks on 

critical writing. So this method can enhance critical thinking. 

1.4.1. Techniques for interrogation 

    This technique encourages the students to learn more and develop their critical thinking 

abilities, this can be developed through open-ended questions that cannot be answered with a 

simple "yes" or "no", and instead, it requires them to elaborate their points by asking "why" 

(Sharma et al., 2022). Besides, Socratic questioning encourages students to delve deeper into topics 

by analyzing multiple perspectives and examining underlying assumptions (Paul & Elder, 2019). 

1.4.2. Discussion among students 

 Sharma et al. (2022), claimed that Student-centered learning fosters critical thinking skills 

by pushing the students to think about their thoughts (metacognitively). They also explained that 

students try to find answers to their questions from their peers rather than the presenter in a student-

centered classroom. In addition, Flah, Nurhidayah, and Kuncoro (2023) explained that dealing with 

various topics that involved problem solving during the discussion occurred in the process of the 

students’ critical thinking. They also added that when the learners were able to brainstorm and 

recall solutions to the topic given, this means that they analyzed and identified solutions for the 

issue, which helped them practice critical thinking in the discussions.  

1.4.3. Collaboration  
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 Based on the work of Sharma, Doshi, Verma, and Verma (2022), students work in 

collaboration with their classmates, which develops independence and critical thinking. This can 

be achieved through interactions and exchanging ideas during the class. So, for the researchers, 

students learn from one another, which helps to avoid doubt and misunderstanding. Moreover, 

Stanikzai (2023) stated that collaboration is the ability to work as a team that seeks to increase 

students' learning through different tasks and projects that require working in groups (Vogel, 2018, 

as cited in Stanikzai, 2023). 

1.4.4. Tasks on critical writing 

 Cox (2014) claimed that assigning writing task that enhances the learners to organize and 

exchange their ideas and points of view allows the learners to show their critical thinking and 

communicate effectively their thoughts. Furthermore, the Simon Fraser University Library website, 

(n.d.) claimed that critical depends on critical writing, through involving the students' 

understanding, interpretations, analysis, and arguments in response to the text they are reading. 

This means that integrating the students' understanding and analysis into their writing enhances 

their ability to think critically and answer complex tasks. 

Conclusion 

In conclusion, critical thinking is a core ability in education and language learning that 

enables learners to successfully analyze, evaluate, and synthesize information. It has key elements 

such as problem-solving, analysis, interpretation, evaluation, and decision-making that are crucial 

in academic success as well as in real-world applications. By fostering critical thinking in EFL 

contexts through approaches like techniques of interrogations, discussion among students, 

collaboration, and assigned tasks on critical writing. This not only enhances language competence 

but also builds cognitive flexibility, creativity, and adaptability so that learners are better prepared 

for effective communication and learning. 
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Section two: classroom discussion 

Introduction  

 Classroom discussion is a vital teaching method that enhances the learners' participation in 

the class. Nowadays, classroom discussion refers to the fact that the learners can think critically 

through providing a structure for them. 

            Numerous types of classroom discussion, including Socratic seminar, think-pair-share, 

teacher-led discussion, debate, and small group discussion, develop the learners' critical thinking. 

All these types facilitate the learners’ participation and engagement in discussions. 

            Moreover, classroom discussions play an essential role in the learning process, as they 

enhance active participation, critical thinking, and a deeper understanding of the topic being 

discussed. Finally, to promote engagement and participation in classroom discussions, teachers 

should provide their learners with effective strategies by encouraging them to engage in active 

learning and giving them time to think while performing tasks.   

2.1 Definition of classroom discussion 

Classroom discussion is an instructional strategy that enhances the understanding and 

critical thinking of the students. It enhances their participation and understanding through 

interactive discussion. Mercer and Howe (2012) maintained that "talk in the classroom 

enables learners to express thought, forces them to reason, defend, and argue to make sense of 

each other's contributions" (p. 12). This suggests that discussions force students to think critically 

about their opinions when they are required to defend their opinions 

using logical arguments and evidence. 

Alexander (2008) has taken classroom discussion as a teaching strategy whereby the 

students share ideas, and construct knowledge through guided discussion in which students talk 

to each other to share ideas about the experiment they are conducting in class, This can be done 

by asking questions in order to clarify to explain more. Alexander (2008) also added: "effective 

classroom discussion is dialogic in nature, promoting reasoning, reflection, and collaborative 

meaning-making among students" (p. 92). That is, through a good class discussion, the students 

can develop reasoning abilities like critical thinking and problem solving, which take into 

consideration multiple points of view, and work together to understand new ideas. 
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Additionally, Witherspoon et al. (2016) considered class discussion as a sustained 

interaction between the students and their teachers with the objective of enhancing their 

capabilities, skills, and understanding. For instance, class discussion is not one question-and-

answer session but an interactive conversation between students and teachers for exchanging points 

of view; however, the students also need to communicate with one another. This change focuses 

from passive learning through just listening to active participation, where they respond to, build 

upon, or challenge each other's ideas. 

To sum up, classroom discussion is an effective method that can enhance the students' 

comprehension and critical thinking skills through interactive and collaborative dialogues. It 

encourages the learners to express and defend their ideas, which fosters their participation and 

understanding.  

2.2 Types of classroom discussion 

 Socratic seminar: Socratic seminar is a planned conversation in which students evaluate a 

book critically, and the teacher guides the conversation rather than taking the lead (Yale 

University Poorvu Center for Teaching and Learning, n.d.). To clarify Socratic seminar is 

a group discussion where students talk about a topic or text by asking and answering 

questions (Paul & Elder, 2014). According to Castellanos-Reyes (2021), the Socratic 

seminar is an instructional technique used to foster comprehension of thoughts through 

engaged discussion. For this, Socrates was known to be one of the best teachers, who 

provided dynamic discussion for his students, pushing them to share their understanding of 

complex matters, and critically think about evidence (Chowning, 2009, as cited in 

Castellanos-Reyes, 2021). This means that the teachers ask questions to their students to 

make them think critically by engaging them in classroom discussions.        

 Think-pair-share: The Think-Pair-Share technique is a three-step process in which 

students first think about a question individually, then discuss their thoughts with a partner, 

and finally share with the whole class (Yale University Poorvu Center for Teaching and 

Learning, n.d.). For instance, the teacher asks an open-ended question, and students will 

think silently, discuss first with their pairs, and then they turn to a classmate to share their 

ideas and discuss them. Then, they will share it with the whole class, where the teacher will 
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ask questions to connect ideas between groups. Additionally, Meftah (2021) explained that 

think-pair-share is one of the techniques that support the students to think individually, and 

exchange their ideas with their partners, then share their work with the whole class.  

 Teacher-led discussion: The teacher guides the students’ answers by asking questions and 

managing the discussion's flow. It is often used to introduce new concepts and evaluate 

content (Mercer & Howe, 2012). In other words, the teacher is the leader of the discussion, 

as he asks questions to get the students to think and guide their answers. This way, the 

teacher connects students' thoughts and knowledge in order to get them engaged in the 

discussion. Furthermore, Stevens (2008) stated that teacher-led discussion is a method of 

instruction that involves the teacher asking questions, and the learners exchange their 

opinions with their teachers about the given topic. That is to say, the teacher is the one who 

controls the discussion when learning, ask their questions to students and interact with 

them.  

 Debate: According to Snider and Schnurer (2002), debate is defined as an argument 

between two opposing sides on a given topic; it is usually used to develop critical thinking 

and public speaking. This means that one of the two debating parties supports the idea, 

while the other side opposes it (Snider & Schnurer, 2002). The debate consists not only of 

what is being said, but also the way of how it is being said (Roy & Macchiette, 2005, as 

cited in Boussaid, 2017). So debate is used as a strategy to promote students’ active 

engagement in classroom activities, aiming to develop critical thinking and speaking 

communication among the students.  

 Small-group discussion: Webb (2009) emphasized that cooperative learning through small 

group discussions enhances the students' ability to construct knowledge through social 

interaction. This means that when the students work together in small groups and talk about 

a topic, they learn better. By sharing ideas and discussing with each other, they build 

knowledge as a team. In addition, the exchange of diverse perspectives within the group 

also contributes to deeper learning and retention of information (Gillies, 2016). To 

illustrate, when people in a group share different ideas and viewpoints, this helps everyone 

learn more and remember things better. This technique is related to solving a puzzle where 

the learners add a piece, and at the end, they understand the whole picture better. 
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2.3 Importance of classroom discussion 

Previous research reported that classroom discussions play a crucial role in students' 

learning by fostering engagement, critical thinking, and deeper understanding of the subject matter. 

This can be achieved by improving their understanding of the topic. When students talk about what 

they are learning, they get to share their ideas, listen to others, and ask questions (as cited in Mercer 

& Howe 2012). Consequently, classroom discussion is set to be important as it helps in:  

 Promoting Active  Learning and Participation 

In classroom discussions, teachers encourage learners to become actively involved in 

topics of discussion under consideration, by making a constructivist-learning environment; hence, 

the students are active learners by carrying out activities to facilitate learning together. From 

Mercer and Howe’s (2012) point of view, "classroom discussion makes learning a social enterprise, 

allowing students to build meaning together and invest more fully in academic content" (p. 14). 

For instance, when students are requested by the instructors to share their opinions during 

classroom discussions, it helps them to be included in the learning process and not merely listen. 

This makes the classroom more of a place where students work together to acquire new knowledge. 

Moreover, active learning in classroom discussions enhances students’ critical thinking, 

engagement, and collaboration. It involved interactive teaching methods like debate, pair 

assignments, and discussion that encourage the students to think deeply, express ideas, and engage 

with peers or groups rather than passively receiving information (Prince, 2004). For example, when 

students talk about a lesson, they remember it better than if they just listen. This means that if they 

talk about a particular topic, it is stored in their brain more than just when hearing it. 

 Promoting Higher-Order Thinking 

Discussion-based learning encourages students to go beyond memorization and engage in 

higher-order thinking activities such as analysis and problem solving. Alexander (2008) noted that 

"dialogic teaching through discussion fosters reasoning, reflection, and deeper comprehension, 

which are essential for academic success" (p. 95). That is, discussion-based learning allows 

students to gain a deeper understanding of the topic, rather than passive memorizing facts.  
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Likewise, Higher-order thinking contained cognitive processes that are based on analysis, 

evaluation, and creation rather than rote memorization and recall (Ghanizadeh, Jahedizadeh, & Al-

Hoorie, 2020). For them, classroom discussions in higher-order thinking are essential as they 

promote deep learning and critical engagement with content, prompting students to ask questions 

and apply knowledge in meaningful ways. Incorporating it in discussions allows educators to foster 

critical thinking, problem-solving, and reflective thinking, which are required for not only 

academic success but also  lifelong learning. As an example, the students can discuss and exchange 

their essays or stories with their pairs. One student might share their story about a memorable 

vacation, and others can give feedback on how to make it more descriptive by providing contrastive 

feedback on how to enhance the native speaking. This exchange encourages analysis and reflection 

between them, demonstrating how discussion supports higher-order thinking. 

 Fostering deeper understanding and developing social and emotional skills 

The student fosters meaningful learning by relating new information to what they already 

know through discussions (Chi, 2009). This means that these learners learn better when they 

connect new ideas to what they already understand; discussions help them do this by allowing them 

to share their thoughts, hear different perspectives, and build on their updated knowledge. 

Therefore, discussions help in the development of the students’ empathy by understanding 

their feelings and emotions, active listening helps them listen carefully to different ideas and accept 

that people may think differently for different opinions (Resnick, Asterhan & Clarke, 2015). For 

instance, considering the students who gain valuable abilities when they discuss school uniforms, 

like school smocks in Algerian middle schools and in secondary schools for only girls. Empathy is 

developed when a student who enjoys uniforms listens to a classmate who finds them 

uncomfortable. They engage in active listening as they alternate speaking and listening. They 

develop tolerance by learning to accept divergent viewpoints, even if they do not share them.  

 Improving Communication Skills 

 The students learn to articulate their thoughts clearly and listen actively to others (Howard, 

2015). This way, classroom discussions help in developing the students' communication skills. 

Moreover, they encourage them to articulate their thoughts clearly by expressing what they want 
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to convey to others. In addition, the students listen actively and engage in respectful dialogue to 

share ideas and viewpoints. According to Howard (2015), the structure discussions help students 

build confidence in expressing ideas. Furthermore, they enable responding thoughtfully to different 

viewpoints, and refine their reasoning by justifying their points of view about the topic being dealt 

with. For example, when a teacher gives a topic to his pupils and asks them to give their opinions, 

the students will start debating with each other, respond to opposing views respectfully, and refine 

their thoughts through interaction. Therefore, the learners will use words, express ideas, and learn 

vocabulary and expressions; that is how comprehension skills will be improved.  

 Enhancing collaboration 

According to Johnson and Johnson (2014), group talks foster cooperation and the capacity 

to share a variety of viewpoints. This means group discussions help the students work together as 

a team as they learn how to share ideas and listen to different opinions during group discussions, 

debates, and role-plays. Classroom discussions helped the students work together as a team; this 

discussion allows them to engage and share ideas, problem-solve, and learn from each other. This 

way, they build collective knowledge (Johnson & Johnson, 2014). For instance, they claimed that 

teamwork could be built by creating space where students feel comfortable when sharing their ideas 

and thoughts in group activities, debate and problem-solving tasks; as when teacher asks them to 

answer to his questions. 

2.4. Effective strategies for developing classroom discussion 

 This section introduces the effective strategies for developing classroom discussions that 

help the students during their learning.  According to the article by Yale University Poorvu Center 

for Teaching and Learning (n,d), preparing a structure for class discussion can be less controlled, 

the teachers should have clear expectations for themselves and their students about the topics to 

cover. In addition, the Yale University article (n, d) showed that teachers should have a plan by 

starting asking questions at the beginning and having groups answer at the end. Furthermore, the 

Colorado State University article (n, d) explained that the role of facilitators (i.e. teachers) depends 

on their plan for discussion. This helps the teacher to use similar strategies in more than one 

situation.   
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 Additionally, further articles like in Schools That Lead (n,d) stated that building 

relationships helps in developing effective classroom management, through creating a positive 

connection with the learners' interests, which leads them to build trust. Besides, using a timer can 

be an effective strategy that fosters classroom discussion and helps teachers in guiding and 

managing the shifts between tasks.    

 Moreover, think-pair-share is seen as a discussion strategy that is applied during lectures 

when the teachers want to give their students time while performing tasks, or after the lesson when 

the teacher wants to know if their students have learned something. To introduce this strategy, the 

teacher asks an open–ended question for students to think about, without talking about their 

response. After this, he tells his students to share their thoughts with partners (as cited by Weih, 

2015). 

 Finally, Schaffer and Greene (n, d) argued that an effective strategy that fosters classroom 

discussion is encouraging the students to be active learners. For instance, make the learners 

incorporate pair or small group tasks for discussions. They explained that when asking students to 

imagine themselves in the shoes of someone they know; have them describe the situation by asking 

questions and performing them with role plays.  

2.5. Limitations and challenges of classroom discussion 

 This section introduces the limitations and challenges faced by the students during their 

learning in the classroom discussion. So the limitations are summarized as follows:  

 Time constraints: Classroom discussion takes a lot of time, and teachers 

sometimes need to clarify certain points, which lead to deviations from the required 

curriculum. In order to ensure that discussions are useful rather than just open-ended 

conversations, teachers had to strike a balance between discussion time and instructional 

goals (Fisher, 2013). Moreover, time constraints limit the core of discussions, especially in 

large classes where students wish to participate (Howard, 2015).  That is to say, when there 

is a large group’s time may not be enough to share all their points of view. As an example, 

in a role-play class, students may not have time to perform all.  
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 Assessment difficulties: It is difficult to evaluate the students' assessments 

through classroom discussion because they are different from each other. Some students 

might participate easily and fluently. In contrast, others might participate just by listening 

carefully, thinking deeply, or reflecting on what is being said (Dallimore et al., 2013). 

Further research, like Areekkuzhiyil (2021) explained that tests do not reflect the learners' 

level, such tests do not possess the quality to perform their objectives; he illustrated that the 

tests used by the universities are inferior and they fail to perform the role of assigning and 

evaluating.   

 Language Barriers and Anxiety: According to Tatar (2005), non-native 

English-speaking students often feel anxious and afraid of making language mistakes, 

which pushes them to be hesitant to join discussions (as cited in Khatun, 2019). Many 

students lack confidence when speaking because they think their English skills are not 

strong enough. Additionally, the problem affecting the majority of students is often 

worsened by their past school experiences, which focus more on memorization than on 

talking and sharing ideas. These issues made it harder for them to participate in class 

(Bichelmeyer & Cagilty, 2000; Tatar, 2005, as cited in Khatun, 2019).  

In addition, Ekström (2013) argued that second language acquisition research recognizes 

the existence of anxiety as a factor that influences foreign language learners. She also explained 

that students might experience different anxiety levels through practicing various types of 

communication in the target language.   

 Low Student Engagement and Unequal Participation: One key problem 

in classroom discussions was ensuring equitable involvement among students. While more 

students that are talkative might dominate the discourse, certain learners, particularly 

introverted or those who lack confidence, tended to be reluctant to contribute (Michaels, 

O'Connor & Resnick, 2008). This means that students who are not very good at using 

language, such as speaking, reading, or writing, do not know much about a topic, and might 

find it hard to participate or do well in class. They might have trouble understanding lessons 

or joining in discussions (Mercer & Littleton, 2007). 
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To summarize, classroom discussion faces many challenges, such as time constraints, 

assessment difficulties, language barriers, and low student engagement. These limitations make the 

learning impossible for the student to be engaged in classroom discussions. 

Conclusion 

Consequently, classroom discussions are crucial in fostering student engagement, critical 

thinking, and collaboration. By allowing students to articulate their thoughts, question ideas, and 

engage with diverse perspectives, discussions facilitate a dynamic learning environment in which 

knowledge is constructed collaboratively In addition, a range of types of classroom discussions, 

such as: Socratic seminars, think-pair-share, teacher-led discussions, debates, and small-group 

discussions, provide the students with different chances to have valuable conversation that 

increases their problem-solving and critical-thinking skills. Moreover, they allow the students to 

learn higher-order thinking skills, enhance their communication skills, and promote empathy and 

tolerance through listening and dialogue. Even though they possess so many benefits, classroom 

discussions also have some limitations that make learning difficult.  
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Section: Literature Review 

The assumptions of this study are developed based on the research done on this topic; to 

clarify, this study assumes that critical thinking is one of the most important cognitive skills that 

should be developed by the students; and it also assumes that classroom discussion is one the most 

successful instructional strategies that help in fostering critical thinking skills. Consequently, this 

section focuses on reviewing the most important studies that tried to prove any kind of relationship 

between classroom discussion and critical thinking.  

Several studies focused the manifestation of critical thinking in secondary school textbooks. 

Similar research conducted by Jabbour (2019) where he made an analysis of the Moroccan 

secondary textbook of English, he highlighted that critical thinking is the skill and the disposition 

to collect, analyze, and evaluate information. Additionally, he evaluate the textbook through 

checklist based on critical thinking sub-skills, dispositions, and activities to teach it. He claimed 

that the analysis of Ticket 2 English highlighted that textbook designers are conscious of CT theory 

and could integrate it through fostering topics that help the leaners develop CT; yet he concluded 

in his study that the teachers ignored important activities that can help in CT.     

Besides, one of the most cited studies on this topic is Taylor’s (2002 where he analyzed the 

impact of classroom discussion on critical thinking skills among the students. This descriptive 

study offers strategies for encouraging critical thinking with a focus on creating the best classroom 

environment to encourage open speech and critical inquiry. Through reflective discussion and the 

establishment of feedback mechanisms, the study identified the ways that structured discussions 

which enables learners to engage seriously with content, fostering the development of judgment, 

intellectual humility, and exploration of diverse views. Taylor (2002) concluded that effective class 

discussion not only aids comprehension but also enhances students' critical thinking skills. 

Additionally, Fahim and Sa'eepour (2011) demonstrated that the teaching of critical 

thinking skills through structured debates positively enhances reading comprehension and critical 

thinking. The findings suggest that classroom discussions, particularly debates, are an ideal 

solution to enhance critical thinking in the EFL classrooms. Besides, the study emphasized the 

inclusion of critical thinking education in EFL teaching and stressed discussions as a key 

component towards achieving this goal. 
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Moreover, classroom discussion plays a crucial role in developing critical thinking ability 

among EFL learners; this is completed by establishing an interactive environment where students 

can express themselves and engage with the opinions of others. Research conducted by Carvajal 

and Valenzuela. (2017) claimed that the significance of collaborative discussion in developing 

students' analytical ability and fostering self-reflection is important in successful language 

acquisition. For instance, discussions center students' minds, challenge pre-suppositions, and 

establish connections between essential ideas and its components in developing critical thinking. 

Furthermore, Albarrán Navarro et al. (2018) found that incorporating dramatic activities into EFL 

instruction helps to develop motivation, speaking abilities, and the students' ability to respond 

critically to the content. These findings highlight the potential of classroom discussions as a 

pedagogy in EFL teaching 

Furthermore, the flipped classroom methodology, which is centered on the learners’ 

engagement and interaction, has also worked to construct critical thinking skills among EFL 

learners. For instance, Habibi et al. (2018) demonstrated that students under flipped classroom 

conditions, where conversations were based on instructional videos in conventional settings. This 

indicates that classroom conversations create a pedagogical model that can go a long way in 

shaping critical thinking. 

  Consequently, some of the pedagogical approaches that can significantly foster critical 

thinking in EFL students' discussion include the use of active learning approaches, which 

encourage collaboration and meaningful discussion. From a study by Bury and Masuzawa (2018), 

non-hierarchical classrooms foster more critical questioning through the establishment of a setting 

where the students can express themselves independently. However, addressing issues, such as 

large numbers of students and varied language levels, can also enhance the success of active 

learning. A study conducted in Vietnam, in this concern, by Duong and Minh (2023) illustrated 

how the enthusiasm of teachers for active learning methods improved the engagement of students 

despite such challenges. By adopting such methods, teachers can design active learning classrooms 

that promote engagement as well as critical thinking. 

Likewise, Baghoussi (2021) stated that classroom debates are an important teaching tool 

that develops critical thinking skills and problem-solving abilities. Debates can help students to 
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engage in multiple perspectives on a topic and develop their understanding. She added that the 

students should participate in individual study and synthesize information from diverse points of 

view.  

Finally, Gasmi and Dib (2023) researched "Representation of Critical Thinking Skills in 

EFL Algerian Syllabus: The Case of 'New Prospects', Third Year Secondary School Textbook”; 

they defined the term critical thinking as a skill that does not rely on memorization. They also 

stated that students who think critically can challenge, generate information for different events, 

and have the ability to build new ideas and test them. 

These studies are a sample of the different works that have proven the effectiveness of 

classroom discussion as a teaching technique to improve critical thinking of EFL students. 

However, the studies that address the gap between classroom practices and the textbooks 

instruction are very scare. For this reason, this study will try to investigate both sides and come to 

contribute to the body of the literature regarding the topic under study.   
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CHAPTER 2: RESEARCH METHODOLOGY, RESULTS, DISCUSSION, 

AND RECOMMENDATIONS OF THE STUDY 

 

Introduction 

 

 This study sheds light on the importance of classroom discussions as a way to improve the 

critical thinking skills among secondary school pupils from both the textbook prescriptions and the 

teachers’ perspective. It focuses on demonstrating how critical thinking is targeted in the secondary 

schools textbooks and how classroom discussions are scheduled in these textbooks to foster the 

development of critical thinking. Additionally, this study investigates the teachers’ attitudes 

towards the cause and effect relationship between classroom discussion and critical thinking skills, 

and evaluate the implementation of this pedagogical tool in the classroom. 

In this part, the chapter is divided into four sections: the first section provides a scope of 

the study, the research methodology, the data collection tools that have been used in our study and 

the procedures of data collection. The second section deals with the analysis of the three secondary 

school level textbooks and the questionnaire. The third section discusses the results and finally the 

fourth section gives recommendations and limitations of the study.  
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Section one: Research Methodology 

Introduction  

This study tries to evaluate the role of classroom discussion in developing critical thinking 

skills among Algerian secondary school pupils. This section aims at providing a description and an 

explanation of the methodology followed to collect the data. This section first reviews the scope of 

the study, and then describes the tools that are used to collect the data. More specifically, this 

section explains in detail the following components: the scope of study, the research variables, 

population and sampling, research design and methodology and finally data collection tools.  

1.1. Scope of the study 

This study aims to evaluate the use of classroom discussions as a way to improve the critical 

thinking skills among secondary school pupils from both the textbook prescriptions and the 

teachers’ perspective. Precisely, it examines how critical thinking is targeted in the secondary 

schools textbooks and how classroom discussions are scheduled in these textbooks to foster the 

development of critical thinking. The sample of this study involves the secondary schools teachers 

of English at different Algerian secondary school. The process of collecting data involves an 

analysis of the three secondary school level textbooks (first, second and baccalaureate levels); in 

addition to a questionnaire administered for teachers of English.  

The analysis of the textbooks is based on a checklist adopted from Jabbour’s framework 

(2019) which is constructed with the purpose of gathering data of how critical thinking is targeted 

in secondary schools’ textbooks and how classroom discussions are scheduled to develop critical 

thinking. Moreover, the teachers’ questionnaire aims at exploring the teachers’ perspective towards 

how classroom discussion is used as a teaching technique to enhance critical thinking.  

The findings of this study can help both teachers and students consider a new method to 

develop critical thinking skills. The results help in giving insights into the use of classroom 

discussions as a way to improve the critical thinking skills among secondary school pupils from 

both the text book prescriptions and the teachers’ perspective. Additionally, it helps to find the gap 

between the textbook’s stated objectives and the actual classroom practices; this will offer a clearer 

picture of the current state of secondary school education and shed light on the unclear reasons why 

critical thinking has not yet been effectively achieved at this level. 
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   1.2. Research variables  

Critical Thinking and classroom discussions are the focus variables in this study. More 

specifically, this research seek to evaluate the use of classroom discussions as a way to improve 

the critical thinking skills among secondary school pupils from both the text book prescriptions 

and the teachers’ perspective.. 

Critical thinking as a method that involves improving the quality of thinking skill by 

analyzing, assessing, and reconstructing it (Paul & Elder, 2012). The term “critical” is derived from 

the word “critic” and implies a “critique” which means to write and give an opinion to a set of 

ideas. Thinking is the process of communicating with oneself in which it is the manipulation of 

ideas and thoughts (Kumari, 2024).  

Additionally, the second main variable of this study is classroom discussion; it is an 

instructional method that promotes the students’ comprehension and critical analysis skills. It 

enhances their engagement and understanding through interactive dialogue. According to Mercer 

and Howe (2012): "discussion in the classroom enables students to speak their thought processes, 

and challenges them to reason, defend, and debate to make sense to each other’s utterances” (p. 

12). This means, Discussions push students to think critically about their opinions when they must 

provide logical reasoning with evidence. Moreover, Alexander (2008) defined classroom 

discussion as a teaching strategy that involves students sharing ideas, and constructing knowledge 

through guided dialogue where student talk to each other in order to exchange ideas about the 

variety of experiences they are dealing with in class, this could be done through asking questions 

in order to clarify and to explain more. 

In this study, the suggested relationship between the two variables is cause and effect; 

however, the main aim is not to prove this relationship, but rather to evaluate its existence in both 

textbooks and classroom practices of the teachers. Therefore, this study still considers the 

relationship between the two as a dependent and independent variables where “critical thinking 

skills” is the dependent variables which can be developed by the independent variable “classroom 

discussion”. 

1.3. Population and sampling  

When conducting a study, selecting the appropriate population is a crucial aspect that needs 

to be considered. This study aims to evaluate the use of classroom discussion as a teaching 



 
Chapter 2: Research Methodology, Results, Discussion and Recommendations of the study            28 

 

technique to enhance the Algerian secondary school pupils’ critical thinking. However, this study 

does not aim at measuring the effect, but rather to shed light on the gap between the textbooks’ 

stated objectives and the teaching practices in the classroom. Based on this, the population targeted 

in this study is the teachers of English at different Algerian secondary schools.  

After choosing the population, a sample selection is necessary since the research cannot 

reach all population members. Consequently, based on random selection method, the tool of the 

research is administered blindly (online and on site) to different teachers from different schools in 

Algeria.  A sample of 30 teachers agreed to take part in this study by answering the research 

questionnaire. 

1.4. Research Design, methods, and procedures for data collection 

This study is carried out in Algerian secondary schools to evaluate the role of whole class-

discussion in developing critical thinking skills from both textbook prescriptions and teachers’ 

practices. Thus, to collect the essential data to achieve the aim and answer the research questions, 

a set of steps is followed: 

1.4.1. Research design 

This research evaluates the use of classroom discussions as a way to develop critical 

thinking skills of Algerian secondary school pupils. This study tries to explore whether classroom 

discussion as a teaching method is scheduled in Algerian secondary school textbook. Besides, it 

also aims to evaluate the teachers’ implementation of this method for the purpose of developing 

the critical thinking skills, and to examine the extent to which teachers implement the instructions 

and recommendations regarding these two variables. For this reason, this research follows the 

procedures of the descriptive design which is adequate in providing detailed insights regarding the 

aforementioned aims.  

1.4.2 Research methods 

 The mixed method (qualitative and quantitative) is applied for gathering the necessary data. 

The quantitative method is used in order to quantify the teachers’ opinions and categorize them 

through a questionnaire; whereas the qualitative method is to evaluate the secondary school 

textbooks concerning how critical thinking is targeted in these textbooks and how classroom 

discussions are scheduled to develop this skill. 
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 More specifically an analysis checklist adopted from Jabbour’s work (2019) is designed to 

get qualitative data; it is used to analyze and evaluate the three secondary school textbooks.  

Additionally, a questionnaire intended to collect data; it is distributed to secondary school teachers’ 

with the purpose of gathering their point of view regarding the use of classroom discussions as a 

way to improve the critical thinking skills of secondary school pupils. This tools aims to better 

understand and provide detailed insights concerning the critical thinking skills and classroom 

discussions.  

1.5. Data collection tools 

 As mentioned above, this research makes use of two main tools: a questionnaire and a 

checklist. This section gives a detailed description of both tools. 

1. Questionnaire: this quantitative tool is designed to gather data about the teachers’ attitudes 

towards the way classroom discussions can help the pupils develop critical thinking skills. 

During the process of data collection, thirty teachers from different secondary schools in 

Algeria took part in this study by responding to the questions.  

The questionnaire is divided into two sections: the first section collects general information 

about the teacher; namely gender, academic qualifications, years of teaching experience, 

and the grade level they teach. The second section focuses on the teacher’s views and 

classroom practices related to critical thinking. In addition, it asks how often they evaluate 

the learners’ critical thinking, whether the textbooks support this skill, and how frequently 

they use classroom discussions as a teaching method. Besides, it also explores which critical 

thinking sub-skills they target. Moreover, the respondents have to select which skills they 

believe discussions improve most, and what challenges they face. Teachers are asked to 

share the strategies they use to encourage their pupils’ participation in discussions. The 

questionnaire also investigates teachers’ attitudes towards the advantages of classroom 

discussion. Finally, the respondents are invited to provide examples of textbook activities 

that support critical thinking, and to offer suggestions for improving classroom discussions 

and textbook content to effectively develop pupils’ thinking skills. 

2. Textbook Evaluation Checklist: this qualitative tool is used to collect the textbook 

prescription among secondary school pupils regarding the use of classroom discussions as 

a way to improve the critical thinking skills. This checklist is taken from Jabbour 
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framework (2019) which is divided into 4 sections for each of the three textbooks. The first 

one is critical thinking skills, which concerned with whether aspects like knowledge, 

comprehension, application, analysis, synthesis, and evaluation are included or not included 

in those textbooks. The second one is critical thinking dispositions which include 

inquisitiveness, open-mindedness, cognitive maturity, and truth-seeking, in order to find 

out if these aspects are targeted in the textbooks or not. The third one is related to the 

textbook activities for teaching critical thinking. These included mainly: open-ended 

questions, collaborative learning, debate, media analysis, problem-solving, and critical 

writing. Finally, the last section is classroom discussion aspects which tries to investigate 

different forms of classroom activities that target the critical thinking sub-skills such as 

problem-solving, argumentation and reasoning, open-mindedness, speaking and 

communication  

 

Conclusion  

 The first section of the second chapter of the current research aims to describe the 

methodology used to collect data that respond to the research questions and help in achieving the 

research aim. The section explained the scope of the study, the population and sample that is 

selected to participate in the study’ survey. Furthermore, it described the research design and the 

techniques applied to gather the necessary data for the study. 
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Section 2: Results of the study 

2. Textbook Analyses   

2.1. Crossroads SE1 Textbook Content analysis 

Crossroads SE 1 is chosen as our first corpus. It was developed by the Ministry of education 

in 2007 and revised by the national office of publication. Crossroads is used by both the teachers 

and the pupils at secondary schools in Algeria. It includes four units; namely, “Getting through”, 

“Once open time”, “Our findings show”, “Eureka”, and “Back to nature”. Each of the previous unit 

include 4 sequences: 1) listening and speaking; 2) Reading and writing; 3) Developing skills; 4) 

Consolidation and extension.  

To illustrate the demonstration of critical thinking in Crossroads, content analysis is 

implemented as data analysis technique for our study. The analysis process was carried out by 

designing a checklist (table 1) adopted from Jabbours’ (2019) framework to collect qualitative data 

from the textbook. The checklist is developed to find  whether the elements of CT are included in 

the textbook, the targeted element are: problem solving, debate, open-mindedness, and open-ended 

questions. 

To answer the research questions that are guiding this study, descriptive content analysis is 

the main procedure to examine the textbook in the light of the established theoretical framework 

of this study.   

2.1.1 Critical thinking in Crossroads SE1 

2.1.1.1 Critical Thinking Sub-skills 

The section reveals the different critical thinking elements in the textbook. The results are 

summarized in the following table. The content analysis revealed that Crossroad textbook has 

integrated successfully some parts of critical thinking. The following table summarizes the finding.  

Table 1. 

 Checklist’s results in regard to critical thinking representation in Crossroad SE 

Aspect of critical 

thinking 

Evaluation Inclu

ded 

(v)  

Not 

Includ

ed (x) 
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Knowledge The textbook covers a wide range of topics, including 

grammar, vocabulary, and functional language use. It 

provides foundational knowledge necessary for 

critical thinking, we can find this in unit 1 (pp. 30-34) 

 

V 

 

 

Comprehension The textbook includes exercises like in unit 1 (p. 21) 

that require the pupils to understand and interpret 

texts, such as reading comprehension tasks and 

listening activities. 

V 

 

 

Application The learners are encouraged to apply their knowledge 

such as writing emails in unit 1 (p. 23), conducting 

interviews, and giving presentations. 

V 

 

 

Analysis The textbook includes tasks that require the pupils to 

analyze texts, such as identifying main ideas, 

comparing and contrasting, and interpreting graphs in 

(p. 82) 

V 

 

 

Synthesis There is no emphasis on synthesizing information 

from multiple sources or creating new ideas. Most 

tasks are focused on comprehension and application 

rather than synthesis. 

  

 

X 

Evaluation The pupils are asked to evaluate their progress through 

self-assessment sections (e.g., "Check Your 

Progress") and to reflect on their learning for e.g. the 

learners are asked to write a letter to the editor (p. 

121). 

V 

 

 

 

The table 1 shows that the textbook incorporates several CTS across its units though some 

areas are more developed then others.   

The textbook provides a strong foundation of knowledge throughout its different units, as 

it contains  information in grammar, vocabulary and functional language that require them to use 

the knowledge they have. For instance, the unit “STOP AND CONSIDER” (pp. 30–34) explains 

grammatical concepts like articles and reflexive pronouns. In addition, the Glossary (pp. 45–46) 

consolidates vocabulary acquisition which lists key terms with translations, helping the pupils build 

their lexical knowledge. Furthermore, functional language is practiced through activities like the 

"PHONE TACTICS SUMMARY" (pp. 25–26), which teaches the learners how to make formal, 

informal requests, and enhancing their communicative competence. 

The textbook also targets comprehension with different reading and listening activities. 

In Unit 1, Sequence 2 (p. 21), the pupils are asked to read an email from a character named Kirsi, 
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then answer questions to show if they understand it. Likewise, in listening assignments, the exercise 

of reordering instructions to access email (p. 17), require the learner to make sense of spoken 

English, supporting their interpretive skills. These exercises promote in-depth engagement and 

understanding, so pupils not only take in information but also interact with it in productive ways. 

Figure 1. 

 Illustration of Comprehension Activities in Crossroad SE1 

 

Additionally; the application as part of critical thinking was addressed in the textbook. The 

types of activities used for this purpose push the learners to apply their knowledge to real-world 

settings. To illustrate, in writing tasks, e.g. replying to Kirsi’s email (p. 23), the instructions give 

pupils the opportunity to use language structures in a communicative way. Additionally, practices 

like role-playing (such as acting out telephone conversations (p. 25), are added to reinforce how 

to use the language in different, practical contexts so that the learners  can write what they have 

learned in a way that applies to what they will experience in the real world. 
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Moreover, the analytical skill is designed to be achieved in the textbook. The learners are 

asked to interpret data, such as analyzing a bar graph on computer usage (p. 82), or examine literary 

texts, like Dickens’ description of Coketown (p. 57). These tasks require the pupils to identify key 

details, compare ideas, and draw conclusions, all of these are essential components of critical 

thinking. 

However, the textbook is somehow weaker in promoting synthesis. Although synthesis is a 

part of project-based activities like surveying people and writing reports (p. 100), more activities 

of this kind would improve critical thinking even more. 

Lastly, the textbook encourages evaluation through reflective exercises and self-

evaluation. While opinion-based exercises, like writing a letter to the editor (p. 121), require the 

pupils to evaluate arguments and support their positions for example the "test your word power" 

(p. 45) encourages students to evaluate their own learning. These activities help students develop 

a critical mindset and reflect on their progress. 

Consequently, the textbook successfully integrates important critical thinking skills; 

particularly, knowledge, comprehension, application, analysis and evaluation. However 

synthesis was not reported as there are fewer tasks that require pupils to combine information from 

multiple sources or generate original ideas. So, the current analysis shows that the textbook 

includes a rich content that helps foster first year secondary learner’s CT skills. 

 

2.1.1.2 Critical Thinking dispositions in Crossroads SE1 

This sections tries to identify the different types of critical thinking dispositions. The results 

are summarized in the following table:  

Table 2. 

Evaluation of critical thinking dispositions  

Critical Thinking Dispositions 

Aspect of critical 

thinking disposition 

Evaluation Inclu

ded 

(v)  

Not 

Includ

ed (x) 
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Inquisitiveness 

The textbook encourages curiosity through open-

ended questions and tasks that require the leaners to 

explore topics further (e.g., conducting surveys in unit 

3 (p. 86), writing book reviews….). 

 

V 

 

 

 

Open-mindedness 

The textbook exposes the pupils to diverse 

perspectives, such as different cultures (e.g., Finnish 

culture in Unit 1) and historical figures (e.g., George 

Washington Carver in Unit 4). 

 

V 

 

 

 

Cognitive maturity 

The textbook promotes logical reasoning and 

reflection, especially in sections like "Stop and 

Consider," in unit 1 (p. 30) where they are asked to 

think critically about language rules and their 

applications. 

 

V 

 

 

 

Truth-seeking 

The textbook encourages the leaners to seek evidence 

and justify their opinions, particularly in writing tasks 

and project-based activities. In Unit 3 (P.83), the 

pupils interpret data from a survey, and report their 

findings. 

 

V 

 

 

 

As table 2 above also reveals, Crossroads SE 1 has targeted critical thinking dispositions.  

The textbook demonstrates strong emphasis on fostering Critical thinking disposition among 

pupils. These dispositions are clear in various sections and activities.  

To enhance inquisitiveness, which develops the learners’ curiosity, the textbook 

encourages the learners to ask questions beyond the surface level. For instance, In Unit 1 (Page 

17), learners are asked to reorder sentences to form coherent instructions for accessing email, which 

requires them to think logically and question the sequence of steps. In addition in Unit 3 (p. 86), 
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the learners conduct a survey about leisure activities, prompting them to investigate their peers' 

habits and draw conclusions. This task fosters curiosity about social behaviors and preferences.  

To develop the disposition of open-mindedness (as to accept the different opinions of the 

others), the textbook offers a range of points of view to be discussed. In Unit 1 (p. 21), the 

learners read about an email received from a Finnish girl, Kirsi, which provides an 

opportunity for them to compare their lifestyles with those of people from other cultures. In 

Unit 2 (p. 52), a blurb about the Nigerian author Chinua Achebe introduces class members to 

African literature and helps the learners expand their horizons. Moral lessons like those 

presented through folktales, such as The Stork and the Pitcher (Unit 2, p. 68), emerge from 

different traditions and reinforce the appropriateness of becoming open-minded. 

Figure 2. 

 Illustration of Open-Mindedness Activities in Crossroad SE1 
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The textbook also helps develop the learners’ cognitive maturity, and it promotes logical 

reasoning and reflective thinking through structured exercises. In the "Stop and Consider"  unit 1 

(p. 30), the activity  requires the pupils to review grammar rules and apply them in practice, which 

encourages systematic thinking. Inductive reasoning is also promoted in tasks such as “Discover 

the Language” (Unit 1, p. 22) that ask the learners to ‘figure out’ the grammar from examples. 

These exercises allow the pupils to Cultivate discipline, and analytical thought processes. 

Truth-seeking is also targeted in this textbook. It emphasizes the evidence-based reasoning 

by asking students to back up their opinions with facts. In Unit 3 (p. 83), the pupils interpret data 

from a survey, and report their findings, ensuring their conclusions are based on evidence. These 

include self-assessment tasks that require the learner to reflect on their understanding and justify 

their responses in the “Check Your Progress” sections (e.g., Unit 1, p. 43). The task of writing 

assignment in the textbook (p. 121) further reinforces truth-seeking by asking the learner to support 

arguments with logical reasoning. These exercises teach the pupils the importance of critical 

evaluation and informed decision making. 

2.1.1.3 Activities for teaching critical thinking in Crossroads SE1 textbook 

This section also tries to demonstrate the various activities used to develop critical thinking 

in the textbook of first year level. The results are summarized in the table bellow  

Table 3. 

 Evaluation of the activities to teach critical thinking 

  Activities for teaching critical thinking 

 

Aspect of activities 

of critical thinking 

 

Evaluation 

Inclu

ded 

(v)  

Not 

Includ

ed (x) 

Open-ended 

questions 

The textbook includes open-ended questions that 

require the pupils to think critically, such as in unit 1 

(p. 17) "Do you agree with Interviewee A or 

Interviewee B? Justify your position." 

 

V 
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Collaborative 

learning 

Group work and pair work are frequently used, such 

as conducting surveys, acting out dialogues, and 

working on projects together in unit 5 (p 161) 

V 

 

 

 

Debate 

 

debate activities, encourage the learners  to discuss 

and express their opinions on various topics like in 

unit 3 (p. 81), such as examining cultural practices 

shown in a picture and compare them to their own 

experiences 

 

 

V 

 

 

 

 

Media analysis 

 

There is no explicit focus on analyzing media, such 

as advertisements, news articles, or digital content. 

  

X 

 

 

 

Problem-solving 

Problem-solving tasks are targeted in this textbook 

where the learners in unit 3 (pp. 85-87) are asked to 

conduct a survey on leisure activities and analyze the 

result, they will discuss a survey data trends in a 

group and conduct a report.   

 

V 

 

 

 

 

 

Critical writing 

The textbook includes tasks that require 

critical writing, such as writing reports, letters, and 

reviews. The pupils are asked to justify their opinions 

and provide evidence like in unit 4 (p.127) where they 

are asked to summarize the life of George 

Washington Carver by selecting data and presenting 

it in concise format.  

 

 

V 

 

 

 

The textbook has included some activities for teaching critical thinking. This also makes 

frequent use of open ended questions that push the learners to move beyond simple recall, and to 

justify their thinking, ask the questions that prompt analysis, evaluation and reflection. For example 

in unit 1,  (p. 17) (Listening and Speaking) “Who do you side with, Interviewee A or Interviewee 
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B? Justify your position." It asks students to weigh perspectives and make reasoned arguments. In 

addition in unit 2  (p. 58) (Developing Skills), “Was Coke town a good place to live in? Why or 

why not?" the pupils have to read and analyze the text in living conditions based on evidence. 

Furthermore Unit 4, (p. 121) (Developing Skills):"Do you believe that the writer’s attitude is fair 

or unfair? Why?" This encourages the pupils to assess bias and perspective in media. 

In addition textbook carries a strong emphasis on working in groups and pairs 

(Collaborative Learning), qualities that also foster critical thinking through discussion, 

negotiation, and peer feedback. Surveys (Unit 3, Page 85-86) and sharing e-mail accounts (Unit 1, 

Page 20), come to mind and require the pupils to work together, brainstorm and work through 

problems. In addition to reinforcing their comprehension and communication skills, these tasks 

help the learners learn how to work with a team, hear opposing views, and use conversation to 

clarify their own understanding. The Project Workshop sections (e.g., Unit 5, p. 161) further 

encourage teamwork by assigning group tasks like selecting products, where the pupils must 

present information and cohesive arguments about this products 

Moreover, debate assignments incorporate tasks that mimic debate-type interactions. For 

example, in Unit 3 (P 81), the learners examine cultural practices shown in a picture and compare 

them to their own experiences, justifying their observations. In Unit 4 (p. 121), the pupils write 

letters to the editor disagreeing with someone’s opinion about television, which requires them to 

create counterarguments and defend their point of views. These activities allow the pupils to 

practice their persuasive speaking and writing, as well as critical listening key components of 

effective debate. 

Problem-solving, is another activity that helps the pupils develop their critical thinking 

through diverse tasks in the textbook. For intense, in unit 3 (pp.85-87), the learners are asked to 

conduct a survey on leisure activities and analyze the result, they will discuss a survey data trends 

in a group and conduct a report. Besides, in unit 1(p. 39), where the pupils are required to create 

job application booklet or internet user’s guide for beginners  these tasks encourage the learners to 

apply their knowledge to practical situation 
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Lastly, critical writing in this textbook is included through tasks that require students to 

justify opinions, summarize findings, and construct coherent arguments. For instance, learners are 

asked to write a story and justify their preferences with supporting evidence as it is illustrated in 

unit 2 (p. 56). Additionally, In Unit 3 (p. 85-86), learners are asked to analyze survey results and 

make conclusions into a structured report. Moreover, in unit 4 (p. 127), pupils are asked to 

summarize the life of George Washington Carver by selecting data and presenting it in concise 

format.  Nevertheless, there is not much explicit attention to media analysis in the textbook, from 

analyzing data. 

To sum up, this textbook effectively supports critical thinking skills like knowledge, 

comprehension, application, analysis, and evaluation through various exercises, including 

grammar, reading exercises, and applications. However, the textbook lacks proper emphasis on 

synthesis since very few exercises require the pupils to combine information or create new ideas. 

The textbook also encourages critical thinking dispositions like curiosity, open-mindedness, and 

evidence-based reasoning through open-ended questions, cross-cultural comparisons, and 

reflective exercises. Though collaborative learning, problem-solving, and critical writing are used 

, the media analysis require further development. Overall, the textbook is well-equipped to develop 

critical thinking skills. 

2.1.2. Classroom discussion aspects and forms in Crossroads textbook 

This section tries to show the skills that are targeted by classroom discussion and its types. 

The results are presented in the following table. 

Table 4. 

Evaluating classroom skills and its types 

Classroom discussion  

 

Aspect 

 

Examples 

Types of 

classroom 

discussion 
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Problem-Solving 

The textbook includes problem solving through 

projects, and workshop in unit 1(p. 39) where the 

pupils work in groups to create “job application or 

internet users guidelines” requiring practical 

problem solving. 

 

 

-Small group 

discussion 

(p. 39, pp.85-

87) 

 

 

Argumentation and 

Reasoning 

 

 Many tasks need the use of argumentation and 

reasoning by working in pairs through exercises like 

check your progress in unit 1 (p. 43) where the 

learners write a letter to pen-friend to express 

preferences and justify opinions  

 

-Pair work 

-check your 

progress act 

(p. 43, p. 121) 

 

 

Open-Mindedness 

 

The textbook explores open-mindedness through 

folktales discussion with the whole class in unit 2 

(p. 68) where the learners compare cultural tales for 

example “one good turn deserve another” to see the 

differences. 

 

-Whole class 

discussion. 

- Folktales 

discussion. 

( p.68, p. 21) 

 

Speaking and 

communication 

 

Speaking and communication are involved in this 

textbook where the pupils are asked to produce a 

presentation about a product as it is illustrated in 

unit 4 (p.118). 

-Role play 

simulation 

(p.118) 

Table 4 presents an overview of the forms of classroom discussion that exist in Crossroads 

SE1. These forms target critical thinking sub-skills like problem-solving, argumentation and 

reasoning, open-mindedness, speaking and communication. The analysis revealed that the forms 

of classroom discussion which are recurrent in this textbook are:  whole-class discussion, small 

group discussion, think-pair-share, and role play simulation.  
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Problem-solving is one CT aspect that  is integrated in this textbook as learning objective. 

This sub-skills is targeted to be developed by some classroom discussion forms. This secondary 

school textbook incorporates and combines problem-solving activities particularly in unit 1(p .39), 

where the pupils are required to create job application booklet or internet user’s guide for beginners. 

This task encourages the learners to apply their knowledge in practical situation. In addition, in 

unit 3 (pp. 85-87), the learners are asked to conduct a survey on leisure activities and analyze the 

result, they are asked to discuss a survey data trends in a group and conduct a report.   

Furthermore, argumentation and reasoning are other skills targeted to be developed by 

classroom discussion in this textbook. This aspect is found in exercises like check your progress in 

unit1 (p. 43) where the learners are required to write a letter to a pen-friend, expressing preferences 

and justifying their opinion. Such tasks enhance logical arguments and defend the learners’ point 

of view. Besides, in Unit 4 (p 121), the pupils are asked to write letters to the editor of journal 

disagreeing with someone’s opinion about television, which requires them to create 

counterarguments and defend their point of views. 

 Likewise, the textbook promotes open-mindedness through cultural discussions such as 

the folktales activity in unit 2 (p. 68). Here, the pupils compare sayings like “one good turn deserves 

another” and look for their equivalent in their own culture, While, in Unit 1 (p. 21), the learners 

read about an email received from a Finnish girl, Kirsi, which provides an opportunity for 

them to compare and discuss their lifestyles with those of people from other cultures. These 

activities enables the learners to be aware of diverse cultural aspects, give their points of view, 

and discuss them. 

 Finally, speaking and communication are targeted in the textbook “crossroads” 

through tasks like in unit 4 (p. 118), where the learners are required to make an oral 

presentation of the new refrigerator. Moreover, in unit 5 (p. 143), the pupils needed to work 

in pair to analyze a pictures and then make a dialogue related to the content; this fosters their 

communication skills through practice. 

Figure 3. 

 Illustration of Speaking & Communication Activities in Crossroad SE1 
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To conclude, the textbook clearly includes problem-solving, argumentation and 

reasoning, in addition to open-mindedness, speaking and communication into its curriculum.  This 

is fostered by classroom discussions forms which helps in engaging the pupils in diverse and 

interactive learning experiences. Thus, the finding of the evaluation of the crossroad textbook 

concludes that the designers believe that classroom discussion develops the learners’ critical 

thinking, and this is demonstrated in their reliance on the different forms of the classroom 

discussion.  

2.2. Getting Through Textbook Analysis 

“Getting Through” textbook SE2 is selected as our second corpus to examine the existence 

of both critical thinking and classroom discussion as teaching and learning objectives in Algerian 

secondary schools. It is developed by the Ministry of National Education in 2008 and revised by 

the National Authority for School Publication designed for second year level.  

“Getting Through” textbook is used by both teacher and pupils of English at secondary 

schools in Algeria. It includes eight units: “signs of the time”, “make peace”, “waste not, want  

not”, “budding scientist”, “news and tales”, “no man is an island”, “science or fiction?”, “business 

is business”. Each of the previous units includes 2 sequences: the first is discovering language like 

grammar rules, and the second is developing language skills. 

To see the presence of critical thinking in “Getting Through” textbook, content analysis is 

applied as a data analysis for this study. The process of the analysis was carried out by designing a 
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checklist (table two) to collect qualitative data from the textbook. The checklist is developed by 

Jabbour’s framework (2019) to find whether the element of CT are included inside.     

To answer the research question what CT element can be found in Getting Through, the 

descriptive analysis is the main procedure to examine the textbook in the light of the established 

theoretical framework of this study.   

This textbook analysis aims at providing insights into the presence of both critical thinking 

skills and classroom discussions in the second year textbook of English. More precisely, this 

analysis target describing the different skills of critical thinking skills that are targeted for second 

year pupils, the critical thinking dispositions, and the activities that are designed to target these 

skills. Additionally, this analysis also tries to identify the different types of classroom discussion 

like: whole class discussions, small group discussion, pair work, teacher-led discussions, structured 

debates, dialogues, and interviews. 

The obtained data in this study is summarized in Table 2. To get more information, the 

following: 

2.2.1The presence of critical thinking element in “getting through” textbook  

2.2.1.1 Critical Thinking Subskills 

 The section reveals the different critical thinking sub-skills in the textbook. The result are 

summarized in the following table. 

Table 5. 

            Checklist’s results concerning critical thinking sub-skills in Getting Through  

Critical Thinking Sub-skills 

Aspect Evaluation Included 

(v) 

Not 

Included (x) 

Knowledge The textbook effectively includes grammar rules, vocabulary 

lists, (e.g., Unit 1: "Signs of the Time" introduces semi-

modals and present tenses). Exercises like fill-in-the-blanks 

and comprehension questions reinforce retention. 

 

 

v  

Comprehensi

on 

Reading passages (e.g., "What People Eat") are followed by 

questions requiring students to answer and summarize, 

ensuring understanding of essential ideas and details. 

 

v  
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Application  Activities such as writing policy statements (Unit 1) and 

designing projects (e.g., "Making a Conservation Plan" in 

Unit 3) require applying learned concepts in new contexts. 

 

v  

Analysis Tasks like identifying text structures (e.g., paragraph 

organization in Unit 3) and analyzing word formation 

(suffixes, homonyms in unit 1) develop analytical skills. 

 

v  

Synthesis Synthesis is limited to compiling existing information rather 

than generating novel solutions or perspectives. 

 

  

x 

Evaluation Self-assessment (e.g.: learners are asked to test their 

understanding and answer to different activities) like in (p. 

31) and critical reflection exercises (e.g., evaluating themes 

in folktales) encourage evaluative thinking. 

 

v  

 

The Getting Through textbook for secondary education (SE2) effectively incorporates 

various critical thinking skills across its units, as evidenced by the checklist-based analysis. 

Knowledge is target in the textbook “Getting through” through a clear explanation of 

grammar rules (like in units 1: Signs of the Time) which introduces semi-modal like “used to” and 

present tense (pp.16-17). Additionally, activities that develop comprehension questions (p .18).  

More activities of grammar can be found in unit 3 (Waste Not, Want Not) like in pages 61-62 that 

focus on teaching passive voice constructions. 

 

 

Figure 4. 

 Illustration of knowledge Activities in Getting through textbook 
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Moreover, comprehension as a critical thinking subskill is also present in the textbook; for 

instance, the texts found in unit 1 (p. 24) like “what people eat?” are followed by questions like 

“which food groups did our grandparents use to eat most?” These types of questions, help the pupils 

to grasp the main ideas. Furthermore, in unit 5 (news and tales) there is an article about the tsunami 

(pp. 100-101) followed by questions to check the learners’ understanding of causes and effects 

ideas. 

 Regarding the Application skills, the textbook also targets them through tasks like writing 

policy statements in Unit 1 (p. 19) using grammatical structures "going to, use to" in practical tasks 

like “writing” this help them to express what they plan to do for future intentions or designing 

conservation plans and in Unit 3 (p. 72) which apply passive voice and environmental vocabulary.  

In addition, the analysis sub-skill is included as element of CT in the textbook. This sub-

skill is demonstrated by examining images like in unit 1 (p. 16) the pupils are asked to say which 

sector of economy represent .Besides, through organizing text (in Unit 3, p. 65) in dictionary entry 

analysis where they are asked to read a dictionary entry and put the keys in the right boxes. 
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Another subskill is targeted in the textbook which is “evaluation”. This subskill is aimed 

at through self-assessments in different activities like in Unit 1 (p. 31) “Where Do We Go From 

Here?"; this section includes a checklist for learners to rate their progress (e.g., "I can use used 

to very well/fairly well"). Furthermore, in unit 5, the learners are asked to make statements about 

a film, a play and a folktale to evaluate it. 

Figure 5. 

 Illustration of Evaluation Activities in Getting Through Textbook  

  

 

 Alternatively, even though projects like Unit 5’s story collection (p. 112–113) involve 

combining ideas, and pupils gather folktales or stories but are not explicitly guided to generate 

novel solutions or perspectives. Therefore, synthesis is somehow limited. 

 

2.2.1.2 Critical Thinking dispositions in getting through textbook of second year  

This section tries to identify the different types of critical thinking dispositions. The results 

are summarized in the following table:  
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Table 6. 

Evaluation of Critical Thinking Dispositions in the textbook 

 

Critical thinking dispositions  

Aspect Evaluation Included 

(v) 

Not 

Included 

(x) 

Inquisitiveness Prompts like "Predict what may happen in medicine" 

(Unit 1) and "Exploring Matters Further" sections 

stimulate curiosity. 

 

v  

Open-

mindedness 

Units on global issues (e.g., peacekeeping in Unit 2) 

and cultural comparisons (e.g., twin towns in Unit 1) 

foster respect for diverse perspectives. 

 

v  

Cognitive 

maturity 

Complex tasks (e.g., writing scientific reports in Unit 

4) and sustained projects (e.g., surveys in Unit 6) 

require patience and systematic thinking. 

 

v  

Truth-seeking Activities involving fact-checking (e.g., news article 

analysis in Unit 5) and using sources (e.g., dictionary 

use in Unit 3) emphasize evidence-based reasoning 

(making decision). 

 

v  

 

As the textbook also effectively integrates critical thinking (CT) skills by focusing on key 

dispositions such as inquisitiveness, open-mindedness, cognitive maturity, and truth-seeking. 

Each unit is designed to develop these skills through engaging activities, projects, and real-world 

applications. 

The textbook encourages the pupils to explore inquisitiveness and seek deeper 

understanding through inquiry-based tasks like in Unit 1 (Signs of the Times) which includes an 

exercise that push the pupils to predict future medical advances (p. 22). They also use modal verbs 

(will, might, could) to hypothesize about treatments, and vaccines. This activity reinforces 

scientific curiosity and encourages research beyond the classroom. Also, Unit 5 (News and 

Tales) requires the learners to anticipate events in folktales (p. 106) while listening, training them 

to make predictions based on context clues. 
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Additionally, the textbook promotes cultural awareness and global citizenship (open 

mindedness) by exposing students to different viewpoints and societal issues. For instance, in unit 

1, the discussion about the twin towns (p. 28) the pupils are asked to compare Algerian cities (e.g., 

Algiers) with their international counterparts (e.g., Sofia, Bulgaria). In addition to this, unit 2 (make 

peace) focuses on the analysis of Martin Luther King "I Have a Dream" speech (p. 48) and includes 

a project on Nobel Peace Prize winners (p. 51). The learners examine themes of equality, justice, 

and non-violence, encouraging empathy and social responsibility.   

Furthermore, cognitive maturity as a critical thinking construct refers to the development 

of individuals to think critically and logically through multi-step projects and analytical tasks. This 

is illustrated in unit 4 where the pupils are asked to write scientific reports (p. 93) on experiments 

(e.g., water properties, static electricity). They must observe, record data, and draw conclusions. 

Additionally in Unit 6 includes a survey project (p. 132) where the learners design questionnaires, 

interview, and present findings. This helps them to manage emotions, understand different 

prescriptive and make reasoned decisions.    

Finally, Truth-seeking is another element of critical thinking dispositions included in this 

textbook. It is present throughout different units where the pupils analyze words meaning, and 

synonyms as it is illustrated in unit 3 (dictionary study tasks p. 65). Additionally they also focus 

on the authenticity  of information by looking at trusted sources like text related to real life 

situations (natural disasters in unit 6 p. 134). 

2.2.1.3. Activities for teaching critical thinking  

This section also tries to show the various activities used to develop critical thinking in the 

textbook of second year level. The results are summarized in the table bellow 
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Table 7. 

 Activities for teaching Critical Thinking in the textbook 

Activities for teaching critical thinking 

Aspect of critical 

thinking skills 

Evaluation Included 

(v) 

Not 

Included 

(x) 

Open-ended questions Essays, creative writing (e.g., poems in Unit 2), and 

opinion-based tasks (e.g., "Do you agree with the 

author?") allow for diverse responses. 

v  

Collaborative learning Group projects (e.g., "Making a Profile About 

Lifestyles" in Unit 1) and pair work (e.g., solving 

problems through dialogues in Unit 2) promote 

teamwork. 

 

v  

Debate Debates and discussions on topics like environmental 

policies (Unit 3) encourage argumentation and 

perspective-sharing (exchanging ideas). In unit five 

there is an Agreement and disagreement. 

 

v  

Media analysis Focuses on traditional texts (e.g.: like in unit 5 

literature and media it focuses on articles, folktales) 

 

v  

Problem-solving  Problem-solving is presented in this textbook 

through vocabulary, grammar tasks, and real-world 

scenarios like in unit 4(p 88). 

 

v  

Critical writing Tasks like news reports (Unit 5) and argumentative 

essays (Unit 6) require logical structuring and 

evidence use. 

v  

 

The table illustrates activities designed for teaching critical thinking in Getting through 

textbook. The main activities found: “Open-ended questions, Collaborative learning, Debate, 

Media analysis, Problem-solving, and finally Critical writing.” So each unit of the textbook 

integrate one or more of these activities to ensure an effective teaching of critical thinking. 

The first type of activities is the Open-ended questions. In this textbook the pupils are 

required to read texts, justify their point of view over the topic being discussed, and clarify what 

they understand. For instance, they are asked if they agree or disagree with the author like in unit 

1 (p. 24). Moreover, the textbook seeks to ask questions like “how among them is the least 
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optimistic about the future? Why?” Besides, in (p. 22) these types of questions help pupils learn 

more, understand and encourage deeper thinking. 

In all units of the textbook learners are required to work collaboratively (such as in unit 7, 

p 141), they are asked add some endings to the if-clauses and each group will write their favorite 

sentences on the board. This enhances them to work together as team and foster collaboration. In 

unit 1 (p 30) requires teamwork to compare between past /present/ and future habits. 

Debate is another activity included in this textbook to teach critical thinking. The pupils 

debate and discuss topics like environmental policies in unit 3 (p. 74) where they debate about 

energy solutions after reading about “A world without oil” text. Correspondingly, activities that 

base on agreement/ and disagreement of particular topics where learners supports and defend their 

opinion (as we can find it in unit 5, p 108) are also included. 

 Furthermore, media analysis is one of those tasks for critical thinking as learners have to 

analyze and evaluate visual texts like in unit 5 (p. 109) where they compare the “lead-in 

paragraph” (summary) with the full story. Additionally, Problem-solving as another aspect of 

critical thinking skills is targeted in the “getting through” textbook; it is designed to help the 

learners to suggest solutions to their problems. In unit 4 (p. 88), for instance, the pupils are asked 

to imagine that they are in dilemma, then to write a letter to “an agony aunt” to ask for advice. In 

addition, the textbook includes a project-based problem (as it is showed in unit 3, p. 72); the pupils 

are required to create a conversation plan with measures that have already been taken by Algerian 

government. This lead them to solve real-world problems.  

Finally, the critical writing is another form of activities to teaching critical thinking. The 

structured writing tasks demand logical sequence and reasoning to be accomplished; in units 5 (p. 

111), pupils fix tense errors using chronological order. In unit 6 (p. 131), they are asked to develop 

an argument against the claims about poverty in Africa. 

Consequently, one of the objectives of Getting Through textbook is to foster critical 

thinking (CT) skills (knowledge, comprehension, application, analysis, and evaluation), and to 

attain this aim, a set of activities and tasks are designed. These activities include exercises in 

grammar, reading, and even writing. The textbook also cultivates CT dispositions like 
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inquisitiveness, open-mindedness, truth-seeking, and other dispositions in real-life scenarios and 

tasks through inquiry. Specific CT-enhancing activities, such as debates, problem-solving 

collaborative learning, and media analysis do develop CT, whereas; synthesis is limited, it focuses 

only on the existed information rather than gathering new ideas from diverse sources. To 

summarize, the textbook provides a strong foundation for developing critical thinking in secondary 

school pupils. 

 

2.2.2 Classroom discussion aspects and forms in Getting through textbook  

This section tries to show the skills that are targeted by classroom discussion and its types. 

The results are presented in the following table. 

 

Table 8. 

Evaluating classroom skills and its types 

 

Skills required in 

Classroom discussion  

 

Examples  

forms of 

classroom 

discussion 

used  

 

 

Problem-Solving  

The problem solving is emphasized in this 

textbook through tasks that require critical 

analysis, and practical solutions in unit 3 (p. 

63). The learners have to write a press release 

about an oil spill proposing solution. This 

means that the learners are required to discuss 

this press release in the classroom by sharing 

their writing with pairs, then with the whole-

class.  

 

 

 

-Think-pair-

share 

-Whole-class 

discussion  

(pp.63-88) 

 

Argumentation and 

Reasoning 

This textbook fosters argumentation and 

reasoning, through structured debate and 

logical analysis. For instance, in unit 2 (p. 47).  

The pupils are supposed to make a class charter 

with the rights/duties, requiring logical 

justification. These kind of tasks require the 

learners to work collaboratively by sharing and 

exchanging thoughts. 

 

- Structured 

debate/think-

pair-share 

(p.47) 
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Open-Mindedness 

 

This aspect is targeted through activities which  

Focuses on different perspectives and cultures. 

It is found in unit 2 (p. 48) to discuss global 

citizenship and tolerance in diverse cultures. 

 

-Teacher-led 

discussions 

-Whole-class -

discussion 

(p.48) 

 

 

Speaking and 

communication 

 

Speaking and communication are present in 

this textbook through oral and communication 

tasks. For example the activity in unit 6 (pp. 

122-123) require the learners to conduct 

interviews in pairs reporting Bill’s Gates’ 

philanthropy. This help the learners to talk, and 

share ideas with each other through tasks like 

interviews, dialogues.    

 

-Interview 

(pp.122-123)  

-dialogue(108) 

-Pair 

work(p.62) 

-whole-class 

discussion 

(p.123) 

 

 

Table 8 shows a strong focus on different forms of classroom discussion that exist in 

“getting through SE2” these forms target critical sub-skills like: problem-solving, argumentation 

and reasoning, open-mindedness, speaking and communication to enhance critical thinking skills. 

The analysis revealed that structured debate, teacher-led discussions, think-pair-share, Whole class 

discussions, pair work frequent in this textbook. 

The textbook demonstrates an emphasis on problem solving through tasks and activities 

that require critical analysis and practical solutions in class discussions for instance, in unit 4 (p. 

88) the learners, first, are asked to write a letter to an “agony aunt” to ask for advice, then they will 

exchange letters with their partners and suggest solutions to his/her problem. In addition, in page 

63, the pupils are asked to write a press release about an oil spill, and give solutions to the damage. 

That is to say, these classroom discussion forms are essential to develop problem solving which is 

an important aspect of critical thinking. 

Furthermore, argumentation and reasoning are skills targeted by classroom discussion 

forms especially through structured debates and logical analysis. In unit 2 (p. 47), the pupils are 

asked to create a class charter of the rights and obligations which means there is a logical need for 

justifying every rule. Beside, in unit 5 (p. 108), the pupils are required to make a statement about 

a film or folktale and see if their partner will agree or disagree using expressions like “yes, I agree, 

no…etc.” 
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Moreover, the textbook encourages open-mindedness by showing the learners to diverse 

perspectives and cultures. For example, unit 2 (p. 48) illustrates issues such as global citizenship 

and tolerance, under which the learners explore and discuss in small groups or as a whole class, the 

importance of respecting cultural diversity. Also, in unit 1 (p. 30) the learners are asked to make a 

research about lifestyles’ profile, these help them exchange thoughts in pairs or groups through 

comparing between the past and the present.    

Finally, speaking and communication are important in this textbook; this is targeted 

through oral and interactive tasks. To illustrate, in unit 6 (p. 122-123), the learners conduct an 

interview in pairs, about “Bill Gates interview” (Man of the year for 2005) reporting what is said 

in the interview. This task not only improves their ability to communicate effectively but also their 

listening and reporting skills. As well, unit 5 (p. 106) shows that the learners are asked to discuss 

the book cover so this enhance communication in class. 

Figure 6.  

 Illustration of Speaking & Communication Activities in Getting Through SE2  

 

To conclude, the textbook Getting Through designed effective classroom discussion forms 

that help the pupils develop different cognitive skills like: problem solving, argument, open-
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mindedness, and communication. These aspects are included into various units through variety of 

exercises, debates, and group works so that the learners improve their critical thinking. 

2.3 New Prospect SE3 Textbook Analysis 

New prospects textbook (SE3) is developed by the Ministry of National Education in 2006 

and revised by the National Authority for School Publication to guide teaching and learning English 

for third year level of the secondary school  

New prospects textbook is used by both the teacher and the baccalaureate pupils when 

teaching and learning English at secondary schools in Algeria. It includes six units. “Exploring 

with the past”, “Ill-gotten gains never prosper”, “Schools: different and alike”, “Safety first”, “Are 

we alone?”, and “We are family”. Each of previous units include 2 sequences: the first is language 

outcomes like listening and reading and the second is language skills and outcomes. 

To answer the research question: “what CT element can be found in new prospects?” 

descriptive qualitative analysis is the main method to examine the textbook in the light of the 

Jabbour’s framework of this study.  More specifically, this research applies a content analysis as a 

data analysis technique which is based on a checklist (see tables 9-10-11) which is adopted from 

Jabbour’s work (2019) 

  The obtained data in this study is summarized by using checklist showed in Table 3. To 

get more information, the following: 

2.31Critical thinking in New prospects SE 3 textbook 

2.3.1.1 Critical thinking sub-skills  

This section tries to identify the different critical thinking element in the textbook. The result 

are summarized in the following table. 

Table.9  

 Critical Thinking Skills: Textbook Evaluation 

 Critical Thinking Skills 
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Aspect Evaluation Includ

ed (v)  

 Not 

Includ

ed (x) 

Knowledge The textbook effectively builds knowledge through 

reading historical , ethical texts, detailed grammar, 

vocabulary lists(e.g., ancient civilization map pp. 

14-15 in unit 1) 

v  

Comprehension Comprehension is enhanced through answering 

post-reading/listening questions like unit 1 (p. 21) 

and also through summarizing texts to foster pupils’ 

understanding the key concepts. 

v  

Application Application is represented by tasks like rewriting 

sentences with specific grammar structures (e.g., If 

condition in unit 3 p. 76) and applying it in different 

context. 

v  

 

Analysis 

Analytical skills are fostered through observing 

images and discussing them like in unit 2 p. 53) and 

through comparisons like in unit 3 (pp. 83-84). 

v  

Synthesis Synthesis appears in activities like writing an essay 

or project work where the pupils gather different 

sources as in unit 5 (p. 149). 

v  

Evaluation The Pupils evaluate arguments, and self-

assessments, (e.g., unit 2 ethics in business p. 60). 

v  

 

As table 9 shows The New prospects textbook for secondary education (SE3) effectively 

incorporates various critical thinking skills across its units though some areas are more developed 

then others. 

First, knowledge is found in this textbook “New prospects”. This textbook provides a good 

source of knowledge through detailed texts like historical and ethical texts. Moreover, grammar 
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and vocabulary list are targeted in unit 1 (p. 26) where the pupils are asked to fill the blanks and 

write the correct tense. Besides, unit 1(pp. 14-15) included a map of ancient civilization part of 

Africa and Europe that teaches the learners to analyze, and to understand the geographical and 

historical background of the topic. Such, resources enables them to reinforce their knowledge. 

Another objective of the New prospects is to develop comprehension skill this is done 

through including post-reading and post-listening questions. As it is illustrated in unit 1 (p. 21) 

where the learners are asked to answer a true/ false question on the text based on Algerian 

crossroads civilizations, this ensures that they understand the content. Furthermore, in unit 3 (pp. 

83-84) the pupils are required to summarize the text to prove their understanding of the main ideas. 

Additionally, the application is part of critical thinking, is also presented in the textbook. 

It encourages the pupils to apply what they have learnt in real world; for example, in unit 3 (p. 76) 

the learners are asked to arrange sentences with specific grammar rules such as “If conditional” 

this helps them to practice it in different contexts. While, in unit 1 (p.24) the pupils are encouraged 

to fill in the blanks with the appropriate quantifiers to express the quantity of the object. Many 

other activities along the textbook push the learners to apply what they have learnt in the units. 

Moreover, analytical skills is another element of critical thinking that is presented in this 

textbook. The Pupils acquire this skill through observation and comparison. For instance in unit 2 

(p. 53) the learners are asked to comment and discuss what a picture represent. In addition, in unit 

3 (pp. 83-84) involves comparing between British educational system and Algerian educational 

system. This type of activities encourage the learners to break down the information they have, 

analyze it and induce/ deduce a new piece of information.  

Another skill of critical thinking found in the New prospects is synthesis, is targeted in the 

textbook through project based-tasks where the pupils collect and gather information from different 

sources to form a new whole concepts. For example in unit 5 (p. 149) the leaners will write an 

essay about a comet collided in earth and its consequences. This helps them to combine ideas and 

present them in coherent way. 

Lastly, the textbook includes evaluations skills as part of critical thinking, this textbook 

offers opportunities for the learners to evaluate arguments and self-asses their own work. Regarding 

evaluating arguments, the textbook (in unit 2 p.60) asks the leaners to make research on different 
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ethical issues ( like plastic surgery, genetic engineering and transplant….etc.) then to report the 

findings and discuss whether the ethical issues are similar in their our country. Therefore, the pupils 

need to search for arguments, and evaluate them on basis of the strength and being logical. 

Additionally, self-assessment practices are also included. In unit 6 (p. 194), the learners’ are 

encouraged to reflect on their own progress and show what they really can do with language items 

checklist in learning log.  

2.3.1.2 critical thinking disposition in New prospects textbook   

This section tries to identify the different critical thinking dispositions in the textbook. The 

result are summarized in the following table. 

Table 10. 

Evaluation of Critical Thinking Dispositions in the Textbook 

 Critical Thinking Dispositions 

Aspect Evaluation Inclu

ded 

(v)  

 Not 

Includ

ed (x) 

Inquisitiveness Inquisitiveness and curiosity are encouraged through 

tasks such as open-ended questions (e.g., "What if 

Martians existed?") that stimulate curiosity. 

v  

Open-mindedness The Textbook includes intercultural topics (e.g.in 

unit 1 ancient civilizations) that encourage 

consideration of diverse perspectives. 

v  

Cognitive maturity It developed through Complex texts (e.g. scientific 

articles on energy balance found in unit 5) and 

debates on ethical dilemmas that require reasoned, 

structured thinking. 

v  

Truth-seeking The textbook focuses on providing evidence-based 

answers (e.g., supporting opinions with statistics), 

and tries to promote logical, and reasoned responses. 

v  
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The textbook, as shown in the above table, targets the different critical thinking dispositions 

mainly: inquisitiveness, open-mindedness, cognitive maturity, and truth seeking. Each of these 

key dispositions are included in each unit of the textbook. 

First of all, inquisitiveness is an important aspect that develop curiosity among the learners. 

By raising open-ended questions, the textbook challenges the pupils to explore hypothetical 

scenarios and predict things. To illustrate this, in unit 5 (p. 152) a question is asked: “What if 

Martians existed?” to encourage the learners hypothetical thought about extraterrestrial; this 

enhances their curiosity to think and imagine variety of situations. Similarly, in unit 3 (pp. 74-

75), the learners stimulate curiosity while looking at the pictures, and several questions come to 

their mind. 

Figure 7. 

 Illustration of Evaluation Activities in New Prospect SE3 Textbook  
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The second disposition targeted in the textbook is open-mindedness, which is to be ready 

to accept different opinions. The textbook offers intercultural aspects, which are included to 

foster wider perspectives. (For eg: Unit 1 (pp. 36-38) demonstrates the culture of the ancient 

Egyptian civilization). In addition, in unit 3 (pp. 83-84) the pupils compare between Algerian 

and British educational system; these types of activities require the learners to consider diverse 

points of views of different cultures, learn about them, and learn how to deal with this diversity.  

Moreover, another critical thinking disposition that this textbook tries to develop is the 

cognitive maturity. It make use of texts and structured debates to enhance reasoned and logical 

thinking. For instance, unit 4 (pp. 113-115) includes a scientific article on energy balance, where 

the leaners need to think deeply and discuss others’ thoughts and express their own (agree or 

disagree p. 113). 

Finally, Truth-seeking is the last disposition of critical thinking in this textbook.  In unit 

2 (pp. 54-55) the pupils need to support arguments for and against countersealing with statistic 

"7% of medicines worldwide may be counterfeits”. Similarly, in unit 5 (pp. 142-144) it asks the 

learners to verify astronomical claims using factual data (e.g., the Moon’s diameter). 

2.3.1.3 Activities for teaching critical thinking in Getting through textbook  

This section aims to identify the various activities for teaching critical thinking. The results 

are summarized in the table below 

Table 11. 

 Evaluation of Textbook Activities Aimed at Developing Critical Thinking Skills 

 

Activities for Teaching Critical Thinking 

Aspect Evaluation Includ

ed (v)  

 Not 

Includ

ed (x) 

Open-ended 

questions and 

activities. 

It is included in all units it enhances a deeper 

discussion and stimulate critical reflection (e.g. unit 

2 As you read p. 66). 

v  
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Collaborative 

learning activities. 

Pair/group work is dominant in the textbook like 

peer editing, group debates as illustrated in (p. 70). 

v  

Debate activities. Debate is Encouraged in opinion-based tasks like 

ethics and education (e.g., “Ethics in business” 

debate pp. 63–64). 

v  

Media 

Analysis activities. 

No explicit focus on analyzing media sources.   

x 

Problem-Solving 

activities. 

Through projects E.g.; in unit 2 (p.71) which 

involve the use of ethical dilemmas) involve 

problem-solving, 

v  

Critical Writing Critical writing is included in tasks like Essays and 

reports require reflective writing like in Unit 2 

“Opinion article on counterfeiting (p. 58). 

v  

 

As the table illustrates the activities for teaching critical thinking in the textbook New 

prospects SE3 focuses on open-ended questions that enhances the learners’ thinking and 

questioning. These questions help them to enhance their creativity through multiple perspectives 

and original ideas. For this all units include open-ended questions like for example in unit 4 (p. 

107) the questions asked in this page encourage to answer critically; for instance, “do you think 

that your fellow countrymen are, on the whole mindful about safety or not? Explain?”. In 

addition, in unit 5 (p. 152) hypothetical questions like “what if Martians existed?” push the 

learners to think about possibilities of concerning topic suggested, build creativity and higher 

thought in scientific and ethical principles. 

Furthermore, another type of activities, which meant to develop critical thinking, is 

included in the textbook, this is collaborative learning. It is important for the learners to share 

ideas and opinions through working in pairs or groups. To illustrate, in unit 2 (p. 52) tasks in 

“think, pair, share” the pupils are asked to write a public statement about anti-corruption which 

involve pair review and group discussion. Also, in unit 1 (pp. 29-31) the activity focuses on group 

work and presentation of ancient civilization by exchanging information and findings. These kind 

of activities foster teamwork and expose the learner to several points of view.    
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Additionally, the debate is another form of activities designed for teaching critical 

thinking; it is presented in this textbook to foster the leaners’ practices and learn how to enhance 

argumentation skill. For instance, in unit 2 (p. 63) the task about debate asks the pupils to agree 

or, disagree with their partners’ opinions. In the same way, unit 4 (p. 127) also involves the 

learners debate about the influence of advertising in society. 

Figure 8. 

 Illustration of Evaluation Activities in New prospect Textbook 

 

 

Another part of enhancing critical thinking is through problem-solving activities. The 

textbook includes project-based tasks that require the learners to face real-world challenges. As 

it is illustrate in unit 2 (p. 71) the activity ask the learners to dilemmas by writing a charter of 

ethics and proposing solutions for it. Likewise, unit 3 (p. 103) requires the pupils to construct 

educational prospectus, involving analysis of curricular systems. 

Lastly, critical writing activity is the last activity targeted in the analysis in the textbook. 

it based on reflective and analytical writing through all units. For example in unit 2 (p. 58) the 

task requires the learners to evaluate evidence, present argument, and anticipate the opposite side. 
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In addition, in unit 1 (p. 29) the learners are asked to write an expository essay about the 

challenges faced by modern civilization. 

Finally, the analysis of the New prospects revealed that media analysis as an activity to 

foster critical thinking is not used in the textbook. Media analysis is used in order to collect and 

interpret data brand’s covered in media. However, the textbook did not include it at the third year 

level. 

To conclude, the analysis of the new prospects textbook show an integration of critical 

thinking elements and dispositions. The textbook effectively tries to enhance sub-skills of 

knowledge, acquisition, comprehension, application, analysis, synthesis, and evaluation through 

diverse activities like open-ended questions, collaborative learning, debates, and problem-

solving tasks. Additionally, the textbooks tries to foster key dispositions like inquisitiveness, 

open-mindedness, cognitive maturity, and truth seeking by encouraging curiosity, intercultural 

understanding, logical reasoning, and evidence-based arguments. Finally, the textbook concluded 

that media analysis is not targeted in this textbook.  

2.3.2 Classroom discussion aspects and forms in Getting through textbook 

 This section tries to show the skills targeted by classroom discussion and its types. The results are 

shown in the table below.  

Table 12. 

 Evaluation of Critical Thinking Aspects and Types of Classroom Discussions in the 

Textbook 

Classroom discussion 

Skills required in 

Classroom 

discussion  

Examples Types of 

classroom 

discussion 

used 

Problem-Solving The textbook includes different projects based task 

for example in unit 2 (p. 71), the activities requires 

the use of ethical dilemmas that involve problem 

solving in class discussion 

-Whole class 

discussion 

( p.71) 
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Argumentation and 

Reasoning 

Many tasks need the use of argumentation and 

reasoning, through debates, in pairs or group 

discussion activities for example  unit 4 (p. 127) 

involve the learners to arguments and state their 

opinion about advertising which can be a class 

debate. 

-Debates   

-Think-pair 

share 

- Small group 

discussion 

- Writing tasks 

(p.127, p.64…) 

Open-Mindedness The textbook exposes the learners to different 

cultural aspects through classroom discussion like 

in unit 1 (p. 20) it require them to talk in class 

about modern civilization. 

-Whole class 

discussion 

Speaking and 

communication 

Speaking and communication are one of the 

objectives of this textbook; the pupils practice role-

plays like in unit 5 (p. 154) which is used to 

enhance communication skills. 

-Role play 

simulation  

-Pair groups. 

 

As the table above demonstrates, different critical thinking sub-skills are incorporated in 

the New prospects textbook; and these sub-skills are targeted through the use of different 

classroom discussion forms. 

Problem solving is targeted in this textbook and through real-word activities that focus on 

the analysis of the problems collaboratively. For instance, in unit 4 “safety first” (p. 122) the 

learners are supposed to do research about food safety by examining labels on products in which 

they compare facts and propose possible health risks. They then sit down to draw up a list of home 

safety rules, and finally discussed this with the classmates. Furthermore, in unit 2 (p. 71) the 

projects and tasks ask the pupils to make a charter of ethics, they must follow ethical rules which 

help them develop debate between them and justify their points of view about the topic.  

Figure 9.  

Illustration of Evaluation Activities in New prospect Textbook  
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Moreover, argumentation and reasoning are addressed in this textbook to help the 

learners share ideas in groups or pairs through debate and writing tasks. In unit 2 (p. 64) for 

example, the pupils are encouraged to think about a topic and discuss it   in a formal debate about 

ethics in business by selecting the most important arguments and counterarguments. Then they 

correct their mistakes and exchange drafts with their partners. In addition, in  unit 5 ( p. 155) the 

learners are asked to make a short public speech in defense of the usefulness of astronomy, by 

organizing their arguments from the most to the least important starting with the opening sentence 

“ Ladies and gentlemen……”. This task encourages the pupils to share ideas and arguments.  

Furthermore, to encourage cultural tolerance and awareness, the textbook designed 

activities that address open-mindedness to explore diverse perspectives and cultures. In unit 3 

(p .103) the learners are required to make a research about British and Algerian educational 

system, and discuss the difference in curriculum, teaching method and organization through 

synthesizing information in a prospectus and giving an oral presentation. Similarly, unit 1(pp. 

15-25) fosters open-mindedness by having the pupils compare ancient civilizations “Egyptian, 

Sumerian” and its affect nowadays.  
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Finally, speaking and communication is developed by classroom discussions through 

interactive speaking exercises in order to foster fluency and confidence. To illustrate this unit 

5(p. 154) contains role-play tasks where they perform dialogues about space exploration such as 

“how would you react if you saw a UFO”; this creates spontaneous responses where the learners 

practice natural speech patterns. Besides, in unit 4 (p. 141), the learners are asked to make a class 

presentation about the moon and at the end they will write a final version and read it to the class. 

To conclude, this textbook is designed to build skills like problem solving through 

collaborative exercises in the real world such as investigating food safety and creating ethics 

charters, which ensure critical thinking and collaboration. It also tries to develop argumentation by 

engaging the pupils in debates and structured activities such as ordering arguments for speeches, 

which encourages clear thinking. Then, tolerance of cultures is targeted in the textbook through 

exploration of various perspectives on topics such education systems and past civilizations to range 

of the learners to wide perspectives. Lastly, participative speaking activities like presentations and 

role-plays boost speaking ability and confidence in communication.  

3. Analysis of the questionnaire 

General Information 

This section tries to provide important information regarding the respondents. It gives 

information about their gender, academic qualification, teaching experience and the levels they 

teach. The following table provides descriptive statistics about these variables: 

Table 13. 

 General Information about the participants 

Variables  

 

The options N F % 

Gender Male  30 6 20 

Female 24 80 

Academic Qualification Bachelor Degree  

30 

12 40 

Master’s Degree 16 53 

Doctorate Degree 0 0 

Ph.D. student 1 3.3 

ENS 1 3.3 

Teaching experience Less than 10 Years 30 10 33.3 

Between 11 and 20 years 10 33.3 

More than 21 10 33.3 
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The levels being taught First Years 30 17 56.7 

Second Years 22 73.3 

Third Years 24 80 

 

Table 13 demonstrates that the majority (80%) of the respondents are female teachers while 

only 20% of them are male. Additionally, the results show that most (53%) of the teachers hold the 

Master’s degree in English, whereas 40% of them hold a BA degree in English. Besides (3.3%) are 

Ph.D. students, and the remaining teachers (3.3%) are a product of the Higher Institute for Teacher 

Training (Écoles Normales Supérieures (ENS)). Finally, none (0%) of the teachers holds the 

doctorate degree.  

Concerning the teachers’ experience in teaching, the table shows that 33.3% of teachers have 

less than 10 years of teaching experience; it also demonstrates the same rate (33.3%) with those 

who have experience between 11 and 20 years; similarly, there are 33.3% of the teachers who have 

more than 21 years. Finally, the majority (80%) of the teachers teach the third year level; while 

73.3% teach second year level; and 56.7% of them teach the first year level. This demonstrates that 

the teachers have experience with the different types of pupils of different levels. 

 Section 2: Classroom Discussion and Critical thinking  

Question 1: to which extent do you evaluate your pupils’ critical thinking? 

Table 14. 

Teachers’ Evaluation of Pupil’s critical thinking level 

 Options  Frequency Percent %  

 

Pupils’ Critical 

thinking level 

very low 3 10,0 

low 8 26,7 

average 13 43,3 

somehow good 5 16,7 

good 1 3,3 

Total 30 100,0 

 

Table 14 demonstrates that the majority (43.3%) of the teachers evaluate their pupils’ 

critical thinking level as average; while 26.7% evaluate their pupils’ critical thinking as low; 16.7% 

think that the pupils are somehow good. In addition, 10% of the respondents claim that their pupils’ 

critical thinking is very low; and finally, 3.3% evaluate them as good. This shows that the teachers 

think that the pupils in secondary schools face critical thinking challenges.     
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Question 2: do secondary school textbooks target critical thinking skills? 

Table 15.  

The critical thinking skills targeted in the textbooks 

Options Frequency Percent % 

 

Valid 

yes 10 33,3 

no 14 46,7 

no answer 4 13,3 

partially 2 6,7 

Total 30 100,0 

   

Table 15 shows that nearly half (46.7%) of the teachers claim that the secondary school 

textbooks do not target critical thinking skills; whereas, 33.3% claim that textbook is one object of 

it, and 13.3% did not respond. Finally, 6.7% answer that the secondary textbook target these skills 

of critical thinking partially.  

A significant portion of the teachers agrees that the secondary school textbooks do not target 

critical thinking skills. Some claim that, these textbooks are old and do not cope with the recent 

era, since some tasks are not structured and the content invite the learner to reflect on what they 

study. In addition, other respondents argued that the textbooks focus on memorization rather than 

learning; while others state that this instructional material (the textbook) focuses more on grammar 

and lexis. On the other hand, some teachers agree that this textbooks target critical thinking skills 

through tasks like open-ended questions, analysis, evaluation, role play and so on.  

Consequently, these differences in answers, in spite the fact that all the teachers use the 

same textbook for each level, show discrepancy in teachers’ opinions that might mean a lack of 

understanding of the critical thinking, and how to achieve it.  

Question 3: how often do you use classroom discussion in your teaching? 

Table 16. 

The use of classroom discussion in teaching 

 Frequency Percent 

 

 

Valid 

Never 2 6,7 

Rarely 5 16,7 

occasionally 7 23,3 
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frequently 15 50,0 

always 1 3,3 

Total 30 100,0 

 

The results reported in table 16 show that half (50%) of the teachers often use classroom 

discussion frequently; while 23.3% of them use it occasionally. In addition, 16.7 % of the teachers 

responded that they use classroom discussion rarely, and 6.7% of them never use it. Finally, only 

3.3% use it always. That to say, every teacher use the classroom discussion as he want.  

Question 4: if yes, for which purpose? 

 The reasons provided by the teachers who responded to the questionnaire are summarized 

into the following three main reason: to develop learners’ critical thinking, to motivate them to 

express themselves through exchanging ideas and opinions, and finally to developing their 

speaking skills.    

Question 5: which sub-skill of critical thinking do you usually target? 

Table 17. 

 Critical Thinking subs kills targeted by teachers   

 Options F % 

 

 

critical 

thinking Sub- 

skills  

Problem-solving 15 50 

Analysis 13 43.3 

Interpretation 14 46.7 

Evaluation 9 30 

Decision-making 9 30 

Reflection 1 3.3 

Inference 1 3.3 

Prediction 1 3.3 

None 1 3.3 

 Total / / 

 

Table 17 reports that half (50%) of the teachers target problem solving skill. While, 46.7 % 

of respondents target interpretation as sub skills of critical thinking, and 43.3 of them also try to 

foster their pupils’ analysis skill. Additionally, evaluation and decision-making are  targeted by 30 

% of teachers for each; furthermore, reflection (3.3%), inference (3.3%), and prediction (3.3%) are 

other sub-skills of critical thinking targeted by the respondents. This means that each teacher target 
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different sub-skill in through their classes. This might lead one to think whether they follow the 

textbooks’ stated objectives or not!  

Question 6: Which skill(s) do you believe classroom discussions enhance(s) the most? 

Table 18.  

The skills to be developed in classroom discussion 

 OPTIONS F % 

 

Skills to be 

developed in 

classroom discussion 

Problem-solving skills 16 53.3 

Argumentation and reasoning 19 63.3 

Open-mindedness 12 40 

Speaking and communication skills 28 93.3 

 Total / / 

The table 18 reports that the majority (93.3%) believe that speaking and communication 

skills can be enhanced most by the classroom discussion. Furthermore, 63.3% of the teachers argue 

that argumentation and reasoning can be developed by classroom discussion; as skill and 53.3% of 

them focus on problem-solving skills. Finally, 40% of the respondents state that open-mindedness 

skill can be fostered by classroom discussion. 

Question 7: what are the biggest challenges you face when using classroom discussions? 

Table 19. 

The challenges faced by the teachers when using classroom discussions. 

 Options F % 

 

The 

challenges 

of using 

classroom 

discussions 

Pupils' lack of participation 13 43.3 

 Time constraints in the curriculum 20 66.7 

teacher difficulty in managing classroom behavior 8 26.7 

Pupils’ difficulty in articulating their thoughts 17 56.7 

Lack of English vocabulary to participate in 

discussions 

21 70 

Shyness 2 6.7 

Lack of confidence 1 3.3 

Total / / 

 

Table 19 demonstrates that the majority (70%) of the teachers claimed that the pupils face 

the problem of lacking  English vocabulary to participate in discussions, and 66.7% of them 

asserted that time constraints in the curriculum is a challenge faced when using classroom 

discussions. Moreover, 56.7% of the teachers reported that their pupils face a difficulty in 

articulating their thoughts; while, 43.3% of their pupils do not participate in the discussions, and 
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26.7% of the teachers face difficulty in managing classroom behavior. Also, 6.7% the teacher stated 

another challenge which shyness that is faced when being engaged in classroom discussion. 

Finally, only 3.3% reported the lack of confidence in the classroom as a challenge. Consequently, 

the most challenging factor that impedes the teachers from using classroom discussion is the time 

allotted for such kind of activities. Classroom discussion required that each pupils participate in 

the discussion, and regarding the number of students in Algerian high school, implementing these 

activities might be very challenging.   

Question 8: which strategies do you use to encourage pupils to participate in discussions? 

Table 20. 

The strategies that encourage pupils to participate in classroom discussions. 

 Options F % 

Strategies to 

encourage pupils 

participations in 

classroom discussion 

Assigning discussion roles 10 33.3 

Using controversial or thought-provoking topics 21 70 

Providing sentence starters or discussion prompts 16 53.3 

Giving rewards or recognition for participation 12 40 

Total / / 

Table 20 demonstrates that the majority (70%) of the teachers encourage their pupils using 

controversial or thought-provoking topics as a strategy to push them to participate in the 

discussions. Furthermore, 53.3% of respondent claim that providing sentence starters or discussion 

prompts is beneficial to enhance the pupils’ participation, and 40% of them say that giving rewards 

or recognition for participation boost the leaners contribution in these discussions. Finally, 33.3% 

of the teachers argued that assigning discussion roles is important in encouraging the pupil’s 

contribution in classroom discussions. To sum up, different strategies can encourage pupil’s 

participation depending on the teachers, and because the pupils are beginners in English, the 

teachers tend to start the sentences and prompts to help them start the discussions.  

Question 9: Do you follow the activities scheduled in textbooks? If yes, do you believe that they 

can develop critical thinking? 

 

Table 21. 

Whether teachers follow the activities scheduled in the textbook 

 

 Frequency Percent 
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Valid 

yes 9 30 

no 17 56.7 

partially 4 13.3 

 Total 30 100 

Table 21 shows that the majority (56.7%) of the teachers’ answer to the above question is 

“no”; that is, they do not follow the activities scheduled in the textbook; whereas, 43.3% of them 

argued that they do follow activities in the textbook. Finally, 13.3 % of the respondents they 

partially follow this activities  

In a follow up question, the teachers were asked whether the textbook activities develop the 

pupils’ critical thinking or not, only few (F=6; 20%) teachers believe that they do foster critical 

thinking whereas others (F=3; 10 %=) think they do not.  

Question 10: In your opinion, how does classroom discussion that are introduced in the 

textbooks contribute to the development of pupils' critical thinking skills? 

Concerning the ways that the participant usually use to contribute to the development of pupils' 

critical thinking skills, they cited the following: 

- Working in groups or pairs help them share their ideas and exchange different point of 

views. 

- Learning vocabulary, encourage them to analyze word meanings, and be engaged in 

classroom 

- Enhancing problem-solving skills develop the learners critical thinking by doing 

discussions in groups. 

- Analyzing, agreeing/disagreeing, foster rezoning, stimulate curiosity; all of these push the 

leaners to be involved in the discussion 

- Using Perspectives and active engagement to develop critical thinking through participating 

in dialogues.  

- Enhancing self-confidence to make the leaners more comfortable and share their own 

thoughts.   

 

Question 11: to what extent do you agree with the following statements?  
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Table 22. 

Pupil’s engagement and skill development through classroom discussion  

Statements related to benefits of classroom 

discussion  

SA A N D SD 

F % F % F % F % F % 

Class discussions help pupils develop reasoning 

skills. 

14 46.7 7 23.3 4 13.3 2 6.7 3 10 

Pupils become more engaged when discussions 

are used. 

10 33.3 8 26.7 7 23.3 3 10 2 6.7 

Classroom discussions encourage pupils to 

analyze different viewpoints. 

11 36.7 11 36.7 2 6.7 3 10 3 10 

Class discussions improve pupils' ability to 

support their opinions with evidence. 

8 26.7 13 43.3 5 16.7 2 6.7 2 6.7 

I actively encourage pupils to question and 

challenge ideas during discussions. 

13 43.3 10 33.3 3 10 2 6.7 2 6.7 

  

Table 22 shows that the majority (46.7%) of the teachers strongly agreed that classroom 

discussion helps the pupils to develop reasoning skills, and 23.3% agreed with this statement. In 

contrast, 6.7% disagreed with the statement, while, 10% strongly disagreed. Then, in the second 

statement the majority, (33.3%) of the respondents strongly agreed that pupils become more 

engaged when discussions are used, where others (26.7%) agreed with this statement. However, 

10% of the respondents did not agree that pupils become more engaged when discussions are used; 

likewise; 6.7% strongly disagreed with this statement Concerning Classroom discussions that 

encourages pupils to analyze different viewpoints, 36.7% of the teachers agreed and strongly 

agreed (with the same percentage) about that. Though, 10 % of the teachers disagreed and strongly 

disagreed. Furthermore, the majority (43.3%) of the respondents agreed that class discussions 

improve pupils' ability to support their opinions with evidence, while 26.7% just answered with 

agree. conversely, few teachers disagreed (6.7%) and strongly disagreed (6.7%) with the statement. 

Finally, 43.3% of the respondents strongly agreed that they actively encourage pupils to question 

and challenge ideas during discussions, besides, 33.3% responded with agree, and 6.7 of them 

strongly disagreed with statement. 

 To conclude, in the first statement 70% of the responses demonstrate a positive attitude of 

the teachers towards the role of CD in developing reasoning, compared to 16.7% of those who hold 

negative attitudes towards the statement. Concerning the second benefit, 60% of the teachers’ 
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answers stand to be positive whereas 16.7% are negative. Similarly, the third statement have the 

same result where 73.3%  of the teachers look positively towards the role of CD in engaging the 

pupils while 20 % of them did not agree. Besides, in the fourth statement, also majority (70%) 

considered CD beneficial in engaging pupils into the analysis of variety of opinions compared to 

the 13.4% of those who did not. Finally, in the final statement, 76.6% of the respondents hold 

positive attitudes towards the role of CD in helping the pupils to challenge and question ideas, 

while only 13.4 % think in reverse. That is to say, most of the teachers agreed with all the statement, 

and believe that classroom discussion develop critical thinking.   

Question 12:  Among the textbook activities, which one(s) do you see that can highly develop 

Critical thinking skills? Can you give example? 

  

 The respondents gave examples of the activities that enhances critical thinking skills, they 

are summarized into the following points: 

- Activities based on problem-solving and text interpretation analysis. 

- Writing assignments where to select, analyses and share with class like think pair share  

- Reading, Speaking and listening tasks.   

- In getting started section. 

- Open-ended questions. 

 

Question 13: What recommendations do you have regarding the effectiveness of classroom 

discussions in developing critical thinking? 

  

The teachers’ recommendation regarding the relationship between classroom discussion and 

critical thinking among secondary school pupils are summarized below: 

- Suggesting small groups or working in pairs. 

- Asking for more session because of lack of time and number of the learners. 

- Adapting topics to the needs of the learners. 

- Listening to the leaners thoughts and never neglect their comments. 

- Updating materials like the textbook. 

- Encouraging oral communication. 
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Question 14: Do you have any further suggestions/ comments concerning how secondary 

textbooks target classroom discussions and how can Classroom discussion develop Critical 

thinking skills? 

  

The teachers suggested some additional comments:  

- Updating the syllabus to the level and the need of the leaners. 

- Create real life scenarios.  

- Using modern techniques in teaching the pupils. 

- Using open-ended questions. 
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3. Section three: Discussion of the Results  

The study aims to evaluate the use of classroom discussions as a way to improve critical 

thinking skills among Algerian secondary school pupils from both the textbook directives and the 

teachers' perspective. It starts by examining how critical thinking is targeted in the three secondary 

school level textbooks and how classroom discussions are scheduled to foster the pupils 'critical 

thinking. The study tries to identify the gap between the directives of the secondary textbooks and 

their implication in the classroom to provide a general understanding of this issue and recommend 

strategies to cope up with the actual situation.   

The researchers seek to achieve answers to three main questions in this study; the first 

question tries to demonstrate whether critical thinking is targeted in secondary school textbooks 

and for what purpose. The second question aims to discover if classroom discussions is scheduled 

in the secondary textbooks to develop critical thinking. Finally, the third question aims to explore 

if there is a relationship between classroom discussion and critical thinking at all levels of 

secondary school and show the difference between what is written in the textbooks and what 

teachers do in the classroom to achieve the benefits of integrating classroom discussion to develop 

critical thinking. In order to answer these questions, a mixed method (qualitative and quantitative) 

is used to achieve the study's aims and to respond to research questions. This research makes use 

of two main tools: the first one is the content analysis checklist, which is used to analyze the 

secondary school textbooks of the three levels (first, second, and baccalaureate levels) with the 

purpose of finding out if critical thinking and classroom discussion are present.  

 Afterwards, a questionnaire was administered to the teachers of English at different 

Algerian secondary schools with the purpose of knowing their attitudes towards and their 

experiences regarding the use of classroom discussion in developing critical thinking skills among 

secondary school. 

 The analysis of the teachers' responses to the questionnaire demonstrated a significant 

difference in gender, with the majority (80%) of the respondents being female teachers, while only 

20% of the respondents are male; this implies that the conclusion achieved in this study apply 

specifically to female teachers in the Algerian context. Besides, the results revealed that the   
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majority of the respondents hold a Master’s degree (53%) and the Bachelor’s degree (40%), and 

are experienced in teaching all secondary level students (66.66% have more than 10 years of 

experience).  

Therefore, this section discusses and compares the participants’ responses to the 

questionnaire, and the results of the analysis of the three secondary school textbooks in relation to 

previous studies that have been conducted on the same or similar topics to the one investigated. 

The comparison is made in order to answer the three research questions. 

3.1. Critical thinking in Algerian secondary school textbooks 

Teaching English in the secondary school does not only rely on developing the linguistic 

abilities of these pupils, but also developing their cognitive and affective skills; for this reason 

many research works were interested in investigating these skills, and proposing different strategies 

that facilitate the process of acquiring these skills. Critical thinking, as one of most complex 

cognitive abilities, is one of the main needed skill by the pupils during the process of learning 

English. For this reason, developing this skill ought to be a major concern of both teachers and 

curriculum designers.  

After analyzing the questionnaire, the results revealed that the majority (43.3%) of the 

teachers evaluate their pupils’ critical thinking level as average; while 26.7% evaluate their pupils’ 

critical thinking as low; 16.7% think that the pupils are somehow good. In addition, 10% of the 

respondents claim that their pupils’ critical thinking is very low; and finally, 3.3% evaluate them 

as good.  These results demonstrate that critical thinking is a serious issue for secondary school 

pupils, especially advanced (second and third year) pupils (see that the majority of the respondents 

teach second (73.3%) and third year pupils (80%) (p.67). These results conform to the results of 

Alhowail and Albaqami, (2024) who claimed that secondary school pupils in Saudi Arabia face 

challenges in developing critical thinking skills due to teaching methods, cultural barriers, and a 

curriculum priorities memorization over analytical reasoning. 

However, this questionnaire showed that nearly half (46.7%) of the teachers claim that the 

secondary textbooks do not target critical thinking skills; whereas, 33.3% claim that the textbooks 

target critical thinking. Finally, 6.7% answered that the secondary textbook targets these skills of 
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critical thinking partially. As demonstrated in the results above. A significant portion 46.7% of the 

teachers do not agree that the secondary school textbooks target critical thinking skills. They 

justified their attitudes by claiming that these textbooks are old in terms of objectives and do not 

cope with the recent era; they mentioned that since some tasks are not structured and the content 

invites the learner to reflect on what they study. That is to say, when teachers argued that the tasks 

are not structured, they misunderstand this as being a weak pedagogical structure, hence, if 

certain content "allows reflection," it may do so in a way that does not adequately 

direct or enable critical thinking development.. In addition, other respondents argued that the 

textbooks focus on memorization rather than learning and thinking, while others state that this 

instructional material (the textbook) focuses more on grammar and lexis rather than developing 

other skills like the cognitive ones. On the other hand, some teachers agree that this textbook targets 

critical thinking skills through tasks like open-ended questions, analysis, evaluation, role-play, and 

so on. Consequently, from what has been reported above, one can understand that these differences 

in the teachers’ answers, in spite of the fact that all the teachers use the same textbook for each 

level, show a discrepancy in teachers' opinions that might mean a lack of understanding of critical 

thinking and how to achieve it.  

However, the textbooks analysis results demonstrate that critical thinking is targeted at all 

the three levels of secondary schools. The findings concluded that the different CT dispositions 

namely, inquisitiveness, open-mindedness, cognitive maturity, and truth-seeking are all targeted in 

the textbooks. Similar to this study’s results, some researchers made an analysis of secondary 

textbooks like "The New Prospects",  and they they found a new framework that can be a method 

to foster critical thinking in education (Gasmi & Dib, 2023). They said that in this textbook critical 

thinking is targeted through different types of questions like: Matching, MCQ, and Sentence 

completion. In addition, they also recommended further research that will investigate how 

secondary school teachers perceive critical thinking and how they use the textbooks in their 

classrooms; and this the gap in the literature that this current study tries to fill in. In addition, 

Baghousi (2021), fouand a gap between teachers practice of critical thinking in the classroom, 

which does conform with the results of the questionnaire conducted in this study. 

Regarding the textbook analysis, it revealed that critical thinking sub-skills are also targeted 

in the first year, second year, and third year levels; these sub-skills are: knowledge, comprehension, 
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application, analysis, evaluation, and synthesis. Nevertheless, the teachers' classroom practices 

concerning the sub-skills of critical thinking vary; half (50%) of the teachers target problem-

solving skills; while 46.7 % target interpretation as a sub-skill of critical thinking, and 43.3% of 

them also try to foster their pupils' analysis skills. Additionally, evaluation (30%) and decision-

making (30%) are focused on by the teachers; furthermore, reflection (3.3%), inference (3.3%), 

and prediction (3.3%) are other sub-skills of critical thinking targeted by the respondents. This 

means that each teacher targets different sub-skill through their classes, but the subskill that most 

of the respondents would like to develop in their learners is the problem solving. This might lead 

one to think whether they follow the objective stated in  the textbooks or not! And what lead to 

these differences while all of them are following the same textbooks. In conclusion, it is noted that 

critical thinking is part of the English language learning in secondary school, and this is presented 

in both the textbooks and teachers’ practices; however, the difference is the sub skills targeted by 

each. This conforms to Dali Youcef (2023)’s claim  that the main focus of the teachers’ Perceptions 

of Critical Thinking was to examine the extent to which Algerian English language teachers 

understand and apply critical thinking and its principles. She also examined the teachers' 

conceptualization of critical thinking through the use of interview where she found that teachers 

commonly use specific descriptions of the term like creativity, questioning, and criticism, which 

contribute to the components of critical thinking. 

Concerning the activities included in the three levels textbooks for teaching critical thinking 

are: open-ended questions, collaborative learning tasks, debate, problem solving activities, and 

critical writing. In addition, the teachers' questionnaire revealed that among the activities of 

textbooks that the respondents developed are: problem-solving tasks, and text interpretation 

analysis, in addition to writing assignments where to select, analyze, and share with the class (think-

pair-share). They also make use of Reading, speaking, and listening tasks as examples of it. Finally, 

they confirmed that they use activities from “in the getting started section” and Open-ended 

questions to foster critical thinking. Likewise, based on the findings of Guessar and Taibi (2023), 

who conducted a questionnaire for teachers, where the participants agreed that EFL teachers play 

an important role in applying critical thinking in classrooms. In addition, the respondents of 

Gusssar and Taibi's questionnaire claimed that the majority of them believe that using debate during 
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courses can enhance the students' ability to defend their point of view. Besides, the teachers must 

be aware of using skills that provoke critical thinking, like open-ended questions. 

To sum up, in the questionnaire completed by the teachers, we discovered some 

inconsistencies in the teachers' responses to the questionnaire. For instance, when asked if they 

follow the activities outlined in the textbook in section two-question number 9, the respondents 

said, "No." However, we deduced from the 12 questions that they offered the activities that can 

significantly enhance the critical thinking abilities outlined in the textbook.Contrary to what the 

teachers have provided; the textbooks do provide critical thinking. Through the analysis of the three 

levels of secondary school textbooks, it can be said that curriculum designers know the importance 

and the significance of critical thinking skills for secondary school learners. It is confirmed, in this 

study, that critical thinking is targeted in the textbooks. Other researchers like Benmouhoub (2022) 

studied how learners and teachers view teaching as the teaching of critical thinking in EFL classes. 

She also looked at how teachers understand the idea of critical thinking. Her results showed that 

most Algerian English teachers saw critical thinking as reflective judgment.  

3.2. Classroom discussion as a Teaching strategy in Algerian secondary schools  

Classroom discussion is a well-known teaching technique used to teach communication, 

speaking and many other skills. This technique has been an issue to a variety of research works 

regarding its benefits and advantages. Therefore, this current study tries to evaluate the use of the 

classroom discussion as a teaching strategy in the Algerian secondary school context from both the 

textbooks’ and the teachers’ perspectives. The questionnaire’s results reported that half (50%) of 

the teachers often use classroom discussion, while 23.3% of them use it occasionally; 16.7 % of 

the teachers  use classroom discussion rarely,  6.7% of them never use it and only 3.3% use it 

always. That is to say, every teacher uses the classroom discussion as they want without referring 

to what is recommended in the textbooks. So, the purpose of using classroom discussion depends 

on the teachers' and their learners' needs. However, the three levels’ textbook's analysis reveals that 

classroom discussion is integrated in each textbook with same tasks, like debate, think-pair-share, 

and pair work, etc. Accordingly, similar research concludes that classroom discussion is used 

depending on the teaching and learning process; the aim behind their study is to improve the 
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learners' competencies and speaking by working collaboratively (Brik & Zoghlami, 2021). They 

also stated that the use of classroom discussion enhances the learners' level, which encourages 

collaborative  work between them. 

Regarding the skills that are required in the classroom discussions, they are contained 

within the first, second, and third year level textbooks: the activities identified are: problem-solving 

related activities, argumentation and reasoning based activities, open-mindedness related tasks, 

speaking, and communication activities. From the teachers’ perspective, the majority (93.3%) 

believe that speaking and communication skills can be enhanced most by classroom discussion. 

Furthermore, 63.3% of the teachers argue that Classroom discussion can develop more the 

argumentation and reasoning skills, and 53.3% of them use CD to foster the pupils’ problem-

solving skills. Finally, 40% of the respondents state that open-mindedness skills can be nurtured 

by classroom discussion. Similar results are reported by Bouzeraib and Boureghda (2020) who 

argued that, for students, having a discussion in class helps them solve problems of understanding 

and the process of getting information. They also claimed that if students get rid of their fear, they 

will improve their speaking and communication skills during discussions in class. 

In addition, classroom discussions implementation in the classroom faces many challenges 

that can affect the learners and the teachers as well. In the questionnaire, the majority (70%) of the 

teachers claimed that the pupils face a lack of English vocabulary to participate in discussions as a 

problem, and 66.7% of them asserted that time constraints in the curriculum  is a challenge faced 

when using classroom discussions. Moreover, 56.7% of the teachers reported that their pupils face 

difficulty in articulating their thoughts, while 43.3% of their pupils do not participate in the 

discussions, and 26.7% of the teachers face difficulty in managing classroom behavior. Other 

factors reported by the teachers are shyness (6.7%) and lack of self-confidence (3.3%). 

Consequently, the most challenging factor that impedes the teachers from using classroom 

discussion is the time allotted for such kind of activities. Classroom discussion requires that each 

pupil participate in the discussion, and regarding the number of students in Algerian high schools, 

implementing these activities might be very challenging. This conclusion is similar to the work of 

Sahraoui (2024), who claimed that classroom behavior is significant because of the methods that 

contribute to changing the student behavior from negative to positive. According to her, such 

methods are crucial in controlling the impacts of learners’ behavior in the education process. In 
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addition, she argued that the relationship between teachers and learners can positively contribute 

to classroom management. 

Moreover, to encourage the pupils' participation in the classroom discussions, the teachers 

selected the strategies suggested in the survey. According to the majority (70%) of the teachers, 

encouraging their pupils to use controversial or thought-provoking topics is the mostly used 

strategy to push them to participate in the discussions. Furthermore, 53.3% of respondents claimed 

that providing sentence starters or discussion prompts is beneficial to enhance the pupils' 

participation, and 40% of them say that giving rewards or recognition for participation boosts the 

learners' contribution in these discussions. Finally, 33.3% of the teachers argued that assigning 

discussion roles is important in encouraging the pupils' contribution to classroom discussions. To 

sum up, different strategies can encourage the pupils' participation, but it is depending on the 

teachers and the pupils. Because the pupils are beginners in English, the teachers tend to start the 

sentences and prompts to help them start the discussions. Conversely, Dine and Menezla (2019) 

explained in their study that the teachers had a positive attitude toward classroom interaction. 

However, through their experiments, they showed that the teachers dominate the classroom talk 

and they control interaction; they also claimed that there is a need for training regarding monitoring 

and evaluating their classroom interaction. 

Furthermore, the teachers provided their point of view concerning how class discussion 

contributes to developing pupils’ critical thinking skills in secondary school textbooks. For them, 

the ways that contribute to achievement are working in groups or pairs, which help them, share 

their ideas and exchange different points of view. In addition, using Perspectives and active 

engagement promotes the improvement of the learners' critical thinking in classroom discussions. 

They also suggested applying small groups or working in pairs and adapting classroom topics that 

encourage the needs of the learners, like real-life situations. In similar, with the textbooks, which 

include all of these suggestions mentioned above. 

3.3. The relation between classroom discussion and critical thinking in secondary school 

textbooks and from teachers’ perspective 
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 The analysis of the three-level textbooks of secondary school represents intentional efforts 

to foster critical thinking through classroom discussion, which involves getting through tasks such 

as debate, problem solving, open-ended questions, collaborative learning, and other different 

activities across the units.  Besides, "New prospects SE3" integrates comparison and evidence-

based reasoning (see chapter 2, section2, p. 58), while "Getting through SE2" emphasizes ethical 

dilemmas and structured debate (see chapter 2, section2, (pp.51-52).  However, gaps in 

synthesizing information and analyzing media limit the scope for better higher-order thinking; as 

result, the learners can summarize text but struggle to connect it to the real-word issue. 

Consequently, the "Crossroads SE1" has been bounded on both synthesis and media analysis. In 

addition, "Getting through SE 2" textbook targets media analysis and ignores the synthesis (see 

chapter 2, section2, p.45), On the other side, "New prospects  SE3" shows a strong emphasis on 

synthesis; this means that the three textbooks are designed to be delivered to the learners 

progressively, step by step, in order to build the pupils’ level over time. Regarding the teachers’ 

questionnaire, it reported that 46.7 % of them claimed that the secondary textbooks do not target 

critical thinking skills, moreover, they argued that there is too much focus on memorization, 

including grammar and vocabulary tasks, and not enough explicit labeling of Critical thinking 

objectives.  

Furthermore, both textbook analysis and teachers' survey indicate that classroom 

discussion helps develop critical thinking; but, the classroom practices are very limited because 

of challenges faced during the learning process. According to the teacher's responses, 70% of 

them think that pupils’ lack of vocabulary to participate in discussion is a major challenge during 

learning. Similarly, 66.7% of the respondents argued that time constraints in the curriculum are 

another challenge faced in learning because of large classes.  

Finally, according to 93.3% of the teachers, speaking and communication skills are 

mostly targeted when using classroom discussion in secondary school. However, the textbooks 

clearly provides directives that demonstrate classroom discussion develops critical thinking; it 

embeds different objectives that underlie critical thinking sub-skills where analysis and 

evaluation receive less attention according to the teachers’ responses. 
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To conclude, the three levels of the textbook revealed an important reliance on classroom 

discussions to develop critical thinking of secondary school pupils, in spite of this, contextual 

challenges and pedagogical gaps are faced along the learning process. From the teachers’ 

perspective, the participants in this study recognize the effectiveness of discussions; however, 

they do not follow the textbook activities, which might be understood as the reason why the 

learners have a low level as stated by the teachers in the questionnaire. So, the teachers have to 

be aware of using the textbooks’ tasks according to learners' level. 

 

 Conclusion 

This study tries to evaluate the use of CD in developing the secondary school pupils’ CT 

as it is instructed in the textbooks and implemented by the teachers. This research sought to 

provide answers to the three main research questions. The discussion concludes that critical 

thinking is one of the skills targeted by the textbooks of English designed for first , second and 

third year pupils. The teachers, in spite of their unclear understanding of the CT as a cognitive 

process, have declared that they try to target these skills despite the different challenges they 

face. They reported a set of strategies they use to help the learners participate and engage in the 

learning process. Additionally, the results demonstrated the inclusion of CD as a teaching and a 

learning method; thus different CD forms are used by teachers and integrated in the textbook; 

similarly, the teachers use CD but limitedly. Finally, most of CD activities are used to target CT 

subskills, which proves the effectiveness of this method in the development of CT skills. The 

study concludes that there is a gap between the textbook instructions and teachers’ practices, and 

this is due to the classroom challenges that face the teachers, like time constraints, lack of pupils’ 

vocabulary and difficulties in articulating their thoughts. As Baghoussi found a gap between 

teacher’s practices of CT in the classroom and the syllabus instruction, this conforms to this study’s 

conclusion where it included that there is a gap between teachers and the textbooks about how to 

approach the use of CD in developing CT. To sum up, this comparison highlighted the potential 

importance of this study and its findings in showing the similarities between what has been found 

in secondary schools textbooks and in the teachers’ perspectives. 
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Section 4: Recommendations and limitations of the study 
 

 This study aimed at evaluating the use of classroom discussions as a way to improve the 

critical thinking skills among secondary school pupils from both the textbook and the teachers’ 

perspectives. More specifically, it examines how critical thinking is targeted in the secondary 

schools textbooks and how classroom discussions are scheduled in these textbooks to foster the 

development of critical thinking; additionally, this research tries to, further, explore the 

implementation of these two variables in the secondary school classroom by the teachers. The 

sample of this study consists of the secondary schools teachers of English at different Algerian 

secondary schools who have been given a questionnaire to investigate their attitudes and their 

classroom practices concerning the aforementioned concepts. The study concluded that both 

concepts are targeted by the textbooks and the teachers but to different extents. A gap between the 

textbook descriptions and the teachers’ practices has been identified at the end of the study; these 

results are explained regarding the different challenges the teachers face in the classroom and that 

impede them from practicing all the textbook activities and achieving all the objectives instructed 

in these textbooks. Finally, this section presents some recommendations for teachers, for syllabus 

designers and for further researchers; and it concludes with limitations of our study. 

4.1. Recommendations for teachers 

 According to the findings of this study, and in order to improve the teaching quality in 

Algerian secondary schools, teachers are recommended to:  

  Follow the activities scheduled in the textbooks, in order to improve learners’ critical 

thinking skills according to the curriculum.  

 Scheduling more classroom discussion-based sessions to reduce shyness and lack of 

confidence among the pupils. 

 The teachers should be trained on critical thinking and how to use different strategies that 

foster it in classroom. Teachers can join online training session or join webinars, seminars 

and conferences to enhance their understanding of these skills and the ways to develop 

them.  
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 The teachers can participate in collaborative meetings with other teachers, where they 

exchange their teaching methods and strategies concerning classroom discussion 

implementation; and they can discuss ways of implementing the textbooks as instructed and 

reduce the different challenges they face during the classroom practices. Collaboration 

helps them be more creative and come up with new ideas.     

By implementing these recommendations, teachers can improve their teaching practices 

and ensure that their pupils learn better and achieve better. 

4.2. Recommendations for curriculum designers  

 According to the research findings, it is crucial for curriculum designers to:  

 Critical thinking abilities need to be developed progressively; therefore, when designing 

the curricula, it is highly important to schedule activities gradually; that is to say, there 

need to be activities that target basic CT skills starting from the first years to highly 

complex activities that target higher order CT skill at the third year.   

 Update the curricula according to the needs of the learners, so that they can improve their 

critical thinking during classroom discussion. 

 The designers should add extra sessions for the leaners because of large classes and time 

constraints. The numbers of sessions of the subject of English at the different levels of 

the secondary schools need to be increased regarding to its importance not only from the 

linguistic point of view but also from the affective, cultural and affective sides.  

 Up-date the textbooks content and images according to the modern era, and focus more 

on developing the cognitive skills of the pupils and avoid memorizations and drills.  

 Encourage the integration of technology in the learning and teaching process. By 

providing updated materials like computers, tablets, and so on. 

 Textbooks designers and curriculum designers should take into account the different 

challenges that face teachers in the classroom, to ensure a well implementation of 

curricula and textbook instructions 

These recommendations help in improving the process of teaching and learning in secondary 

schools, and makes it easy for teachers to follow progressively with the textbooks’ objectives and 

instructions.  
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4.3. Recommendations for further researchers 

 This research tried to evaluate the role of classroom discussion in developing critical 

thinking skills of secondary school pupils as established in textbooks and implemented by teachers 

in the classroom. However, many other issues can be addressed for further understanding of this 

area of study. Therefore, it is also recommended to:   

 Conduct comparative studies between different educational systems. For example, 

comparing the English and French textbooks to identify the development of critical 

thinking, and the ways of using classroom discussions for this purpose. 

 Future researchers should analyze a wider range of textbooks across different subject and 

grade levels. For instance, investigators could examine how newer editions differ from 

older ones in terms of critical thinking and classroom discussion. 

 Classroom observation would provide valuable understandings. For this, further research 

should make use of video recording of the discussions to analyze participation patterns, 

taking notes during the class, observing the leaners’ behavior…etc.  

 Conducting a study on why synthesis and media analysis are limited in different textbooks. 

 The impact of shyness on the leaners’ participation in classroom discussion should be 

investigated.  

 The research should use an experimental design to collect data to prove the cause and effect 

relationship between the two variables.  

Additionally, if future researchers are interested in exploring this topic, they have to be sure 

of the accessibility and availability of the necessary materials and the required time that are 

essential for this type of studies.   

4.4. Limitations of the study 

We faced several obstacles while conducting this study, partially in theoretical chapter. The 

main challenge was the inaccessibility of previous studies relevant to our research topic; since most 

of the research works are not for free or require access from the university which is nearly 

impossible. This challenge pushed the researchers to waste time looking for alternative free sources 

that are suitable for this research, as it was difficult to find enough time.    
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Additionally, the researchers faced time limitation in completing the practical chapter. At 

first, they decided to do an experiment in the secondary school among its pupils but the 

administration did not accept, so they changed to the analysis of three levels’ textbooks which was 

another challenge. 

Another limitation was while distributing questionnaire, only 30 teachers accepted to 

answer to our survey although we administered it online and face to face. Also some of these 

teachers did not answer some of the important questions of the questionnaire.    

 

 Accordingly, in this section, it was based on providing recommendations for teachers to 

improve their teaching. Additionally, for curriculum designers to take into account the teachers and 

the learners in secondary schools for better teaching and learning process. Furthermore, we made 

recommendations for further research within the same domain. At last, we shared the limitations 

faced when conducting this study.      
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General conclusion 

 Classroom discussion has been discussed in many research works as it is an essential 

teaching technique that helps in developing the ' learners’ critical thinking in the EFL education. 

Accordingly, this study examined how critical thinking and classroom discussions are integrated 

in secondary school textbooks; and tried to evaluate how classroom discussions are implemented 

in the classrooms by teachers to foster critical thinking skills. That is, this research paper aims to 

evaluate the use of classroom discussions to improve critical thinking skills among secondary 

school pupils as instructed by the three Algerian secondary school level textbooks and as practiced 

by teachers. 

 In pursuance of this aim, the present study opted for a non-experimental design where a 

mixed methods (quantitative and qualitative) is employed to collect data that respond to our 

research questions. During this study, a questionnaire was distributed to the participants to collect 

the needed data concerning the critical thinking and classroom discussions’ teachers’ practices. 

Additionally, the study focused on the analysis of the secondary schools’ textbooks to examine 

critical thinking was targeted in them and how classroom discussions were scheduled to develop 

this skill. 

 Based on data gathered in this study, the results concluded that critical thinking was among 

the different skills targeted in Algerian secondary school English textbooks, its sub-skills have been 

targeted through a variety of activities; however, the teachers' perception differs from this as the 

respondents reported that the textbook does not effectively focus on critical thinking. This shows 

a gap between what is instructed in textbooks and what teachers think and apply in their classrooms. 

Additionally, the classroom discussion is integrated in the textbooks via different forms including 

(open ended questions, debates, think-pair-share, and groups discussions...etc.); Likewise, half of 

the respondents reported that they frequently try to use classroom discussion in spite of the 

challenges faced in the classroom (such as time constraints, the learners’ lack of English 

vocabulary, and Pupils’ difficulty in articulating their thoughts). Finally, the findings revealed that 

the textbooks intentionally link classroom discussion to critical thinking development, but the 

teachers' practices differ from textbook activities since they claimed that they do not follow the 

activities of the textbooks; consequently, the teachers’ evaluation of their learners’ critical thinking 

was reported between very low and low. In view of this, a link might be established between these 
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findings to conclude that there is a significant logical correlation between the classroom discussion 

and the development of critical thinking skills (i.e. the less classroom discussion is practiced, in 

the classroom, CT among pupils will be decreased).  

 In the light of the findings and their discussion with some previous literature related to this 

theme, the study developed several recommendations for secondary school teachers to improve 

their teaching process. More specifically, some recommendations were generated for syllabus 

designers that might assist the teachers and learners in secondary schools for a better teaching and 

learning process in the future. Moreover, suggestions for further research were engendered; they 

mainly   focused on the subject of critical thinking-based research. Finally, the study reviewed the 

limitations that the researchers experienced while conducting this study, and which had negatively 

impacted the research process; particularly, the unavailability of resources, and time constraints for 

doing the experiment. 

To conclude, this study focused on the idea of evaluating the use of classroom discussions 

as a way to improve critical thinking skills among Algerian secondary school pupils from both 

textbook prescriptions and teachers' perspectives. Furthermore, the study helped to bridge the gap 

between the textbooks’ stated objectives and the actual classroom practices; this has offered a 

clearer picture of the current state of secondary school education, and shed light on the unclear 

reasons why critical thinking had not yet been effectively achieved at this level.   

    

 
 

 



References                                                                                                                                                                 91 
 

References 

 

Aflah, M. N., Nurhidayah, R., & Kuncoro, H. (2023). Learning through discussion: A study to 

foster students' engagement in EFL class. Spectral: Jurnal Ilmiah STBA, 9(1), 27–35. 

https://doi.org/10.31227/osf.io/XXXX 

Alexander, R. J. (2008). Towards dialogic teaching: Rethinking classroom talk (4th ed.). 

Dialogos. 

AmberStudent. (n.d.). 15 most common problems faced by students and their solutions. 

AmberStudent. https://amberstudent.com/blog/post/15-most-common-problems-faced-by-

students-and-their-solutions 

Anderson, L. W., & Krathwohl, D. R. (2001). A taxonomy for learning, teaching, and assessing: 

A revision of Bloom's taxonomy of educational objectives. Longman. 

https://quincycollege.edu/wp-content/uploads/Anderson-and-Krathwohl_Revised-

Blooms-Taxonomy.pdf. 

Asana. (n.d.). Critical thinking skills: What they are and why they're important. Asana. 

https://asana.com/resources/critical-thinking-skills 

Baghoussi, M. (2021). Critical thinking in Algerian secondary school EFL classes: Expectations 

and reality. Arab World English Journal, 12(3), 97–110. 

https://dx.doi.org/10.24093/awej/vol12no3.7 

Baghoussi, M. (2021). Critical thinking in Algerian secondary school EFL classes: Expectations 

and reality. Arab World English Journal, 12(3), 97–

110. https://dx.doi.org/10.24093/awej/vol12no3.7 

Bazerman, M. H., & Moore, D. A. (2012). Judgment in managerial decision making (8th ed.). 

Wiley. 

https://books.google.dz/books?hl=fr&lr=&id=6HP4DwAAQBAJ&oi=fnd&pg=PA1&dq=

https://doi.org/10.31227/osf.io/XXXX
https://amberstudent.com/blog/post/15-most-common-problems-faced-by-students-and-their-solutions
https://amberstudent.com/blog/post/15-most-common-problems-faced-by-students-and-their-solutions
https://quincycollege.edu/wp-content/uploads/Anderson-and-Krathwohl_Revised-Blooms-Taxonomy.pdf
https://quincycollege.edu/wp-content/uploads/Anderson-and-Krathwohl_Revised-Blooms-Taxonomy.pdf
https://asana.com/resources/critical-thinking-skills
https://dx.doi.org/10.24093/awej/vol12no3.7
https://dx.doi.org/10.24093/awej/vol12no3.7
https://books.google.dz/books?hl=fr&lr=&id=6HP4DwAAQBAJ&oi=fnd&pg=PA1&dq=%E2%80%A2+Bazerman,+M.+H.,+%26+Moore,+D.+A.+.+Judgment+in+managerial+decision+making+(8th+ed.).+Wiley.&ots=pXd9OPYd77&sig=WO1gorfd-yCzjkR3cwtJ5b3h2tY&redir_esc=y#v=onepage&q&f=false


References                                                                                                                                                                 92 
 

%E2%80%A2+Bazerman,+M.+H.,+%26+Moore,+D.+A.+.+Judgment+in+managerial+d

ecision+making+(8th+ed.).+Wiley.&ots=pXd9OPYd77&sig=WO1gorfd-

yCzjkR3cwtJ5b3h2tY&redir_esc=y#v=onepage&q&f=false. 

Benmouhoub, L. (2022). Teaching critical thinking in EFL classroom: Students and teachers’ 

perspectives. Journal of Languages & Translation, 2(1), 23–35. 

https://asjp.cerist.dz/en/article/175273 

Bloom, B. S. (Ed.). (1956). Taxonomy of educational objectives: The classification of 

educational goals. Longmans, Green. 

https://eclass.uoa.gr/modules/document/file.php/PPP242/Benjamin%20S.%20Bloom%20-

%20Taxonomy%20of%20Educational%20Objectives%2C%20Handbook%201_%20Cog

nitive%20Domain-

Addison%20Wesley%20Publishing%20Company%20%281956%29.pdf 

Bonwell, C. C., & Eison, J. A. (1991). Active learning: Creating excitement in the classroom 

ASHE-ERIC Higher Education Report No. 1. The George Washington University. 

https://files.eric.ed.gov/fulltext/ED336049.pdf 

Boumediene, H., Hamadi, N. A., & Berrahal, F. K. (2021). Classroom debate to enhance critical 

thinking skills. Revue Elbahith des Sciences Sportif et Sociales, 4(7), 441–457. 

 

Bouzeraib, I., & Boureghda, N. (2020). The students’ attitudes towards the influence of classroom 

discussion on improving students’ speaking skill: The case of Master One students of 

English, University of Mohammed Seddik Ben Yahia-Jijel [Unpublished Master’s 

dissertation, University of Mohammed Seddik Ben Yahia-Jijel].  

Brik, K., & Zoghlami, S. (2021). The use of classroom discussion to improve EFL learners’ 

speaking skill: The case of second-year university students, Department of English, Tébessa 

[Unpublished Master’s dissertation, Larbi Tébessi University - Tébessa]. 

https://books.google.dz/books?hl=fr&lr=&id=6HP4DwAAQBAJ&oi=fnd&pg=PA1&dq=%E2%80%A2+Bazerman,+M.+H.,+%26+Moore,+D.+A.+.+Judgment+in+managerial+decision+making+(8th+ed.).+Wiley.&ots=pXd9OPYd77&sig=WO1gorfd-yCzjkR3cwtJ5b3h2tY&redir_esc=y#v=onepage&q&f=false
https://books.google.dz/books?hl=fr&lr=&id=6HP4DwAAQBAJ&oi=fnd&pg=PA1&dq=%E2%80%A2+Bazerman,+M.+H.,+%26+Moore,+D.+A.+.+Judgment+in+managerial+decision+making+(8th+ed.).+Wiley.&ots=pXd9OPYd77&sig=WO1gorfd-yCzjkR3cwtJ5b3h2tY&redir_esc=y#v=onepage&q&f=false
https://books.google.dz/books?hl=fr&lr=&id=6HP4DwAAQBAJ&oi=fnd&pg=PA1&dq=%E2%80%A2+Bazerman,+M.+H.,+%26+Moore,+D.+A.+.+Judgment+in+managerial+decision+making+(8th+ed.).+Wiley.&ots=pXd9OPYd77&sig=WO1gorfd-yCzjkR3cwtJ5b3h2tY&redir_esc=y#v=onepage&q&f=false
https://asjp.cerist.dz/en/article/175273
https://eclass.uoa.gr/modules/document/file.php/PPP242/Benjamin%20S.%20Bloom%20-%20Taxonomy%20of%20Educational%20Objectives%2C%20Handbook%201_%20Cognitive%20Domain-Addison%20Wesley%20Publishing%20Company%20%281956%29.pdf
https://eclass.uoa.gr/modules/document/file.php/PPP242/Benjamin%20S.%20Bloom%20-%20Taxonomy%20of%20Educational%20Objectives%2C%20Handbook%201_%20Cognitive%20Domain-Addison%20Wesley%20Publishing%20Company%20%281956%29.pdf
https://eclass.uoa.gr/modules/document/file.php/PPP242/Benjamin%20S.%20Bloom%20-%20Taxonomy%20of%20Educational%20Objectives%2C%20Handbook%201_%20Cognitive%20Domain-Addison%20Wesley%20Publishing%20Company%20%281956%29.pdf
https://eclass.uoa.gr/modules/document/file.php/PPP242/Benjamin%20S.%20Bloom%20-%20Taxonomy%20of%20Educational%20Objectives%2C%20Handbook%201_%20Cognitive%20Domain-Addison%20Wesley%20Publishing%20Company%20%281956%29.pdf
https://files.eric.ed.gov/fulltext/ED336049.pdf


References                                                                                                                                                                 93 
 

Brookfield, S. D. (2012). Making Discussions Critical. In Brookfield, S. D.Teaching for critical 

thinking: Tools and techniques to help students question their assumptions. Jossey-Bass. 

https://blog.uvm.edu/subtutor/files/2011/03/Brookfield-CH-8.pdf 

Brookfield, S. D. (2017). Becoming a critically reflective teacher (2nd ed.). Jossey-Bass. 

https://books.google.dz/books?hl=fr&lr=&id=gmbbDQAAQBAJ&oi=fnd&pg=PR7&dq=

%E2%80%A2+Brookfield,+S.+D.+(2017).+Becoming+a+critically+reflective+teacher+(

2nd+ed.).+Jossey-Bass.&ots=13OrgwySTL&sig=X9Ecs-

h9L84EzN8s1Eoiuyn3dFw&redir_esc=y#v=onepage&q=%E2%80%A2%20Brookfield%

2C%20S.%20D.%20(2017).%20Becoming%20a%20critically%20reflective%20teacher%

20(2nd%20ed.).%20Jossey-Bass.&f=false 

Bury, J., & Masuzawa, Y. (2018). Non‐hierarchical learning: Sharing knowledge, power, and 

outcomes.Centre for Learning Excellence. 8(1),32-

46.https://core.ac.uk/download/153536466.pdf 

Carrasco, D., & Irribarra, D. (2018). The role of classroom discussion. In A. Sandoval-

Hernández, M. M. Isac, & D. Miranda (Eds.), Teaching tolerance in a globalized world 

(Vol. 4, pp. 87–101). International Association for the Evaluation of Educational 

Achievement (IEA). https://doi.org/10.1007/978-3-319-78692-

6_6&#8203;:contentReference[oaicite:0]{index=0}. 

Chi, M. T. H. (2009). Active-constructive-interactive: A conceptual framework for differentiating 

learning activities. Topics in Cognitive Science, 1(1), 73-105. 

https://doi.org/10.1111/j.1756-8765.2008.01005.x 

 

Core Thinking Skills Essay. (n.d.). Six Core Critical Thinking Skills Analysis. Internet Public 

Library. https://www.ipl.org/essay/Core-Thinking-Skills-Essay-FC9C76AQU 

 

https://blog.uvm.edu/subtutor/files/2011/03/Brookfield-CH-8.pdf
https://books.google.dz/books?hl=fr&lr=&id=gmbbDQAAQBAJ&oi=fnd&pg=PR7&dq=%E2%80%A2+Brookfield,+S.+D.+(2017).+Becoming+a+critically+reflective+teacher+(2nd+ed.).+Jossey-Bass.&ots=13OrgwySTL&sig=X9Ecs-h9L84EzN8s1Eoiuyn3dFw&redir_esc=y#v=onepage&q=%E2%80%A2%20Brookfield%2C%20S.%20D.%20(2017).%20Becoming%20a%20critically%20reflective%20teacher%20(2nd%20ed.).%20Jossey-Bass.&f=false
https://books.google.dz/books?hl=fr&lr=&id=gmbbDQAAQBAJ&oi=fnd&pg=PR7&dq=%E2%80%A2+Brookfield,+S.+D.+(2017).+Becoming+a+critically+reflective+teacher+(2nd+ed.).+Jossey-Bass.&ots=13OrgwySTL&sig=X9Ecs-h9L84EzN8s1Eoiuyn3dFw&redir_esc=y#v=onepage&q=%E2%80%A2%20Brookfield%2C%20S.%20D.%20(2017).%20Becoming%20a%20critically%20reflective%20teacher%20(2nd%20ed.).%20Jossey-Bass.&f=false
https://books.google.dz/books?hl=fr&lr=&id=gmbbDQAAQBAJ&oi=fnd&pg=PR7&dq=%E2%80%A2+Brookfield,+S.+D.+(2017).+Becoming+a+critically+reflective+teacher+(2nd+ed.).+Jossey-Bass.&ots=13OrgwySTL&sig=X9Ecs-h9L84EzN8s1Eoiuyn3dFw&redir_esc=y#v=onepage&q=%E2%80%A2%20Brookfield%2C%20S.%20D.%20(2017).%20Becoming%20a%20critically%20reflective%20teacher%20(2nd%20ed.).%20Jossey-Bass.&f=false
https://books.google.dz/books?hl=fr&lr=&id=gmbbDQAAQBAJ&oi=fnd&pg=PR7&dq=%E2%80%A2+Brookfield,+S.+D.+(2017).+Becoming+a+critically+reflective+teacher+(2nd+ed.).+Jossey-Bass.&ots=13OrgwySTL&sig=X9Ecs-h9L84EzN8s1Eoiuyn3dFw&redir_esc=y#v=onepage&q=%E2%80%A2%20Brookfield%2C%20S.%20D.%20(2017).%20Becoming%20a%20critically%20reflective%20teacher%20(2nd%20ed.).%20Jossey-Bass.&f=false
https://books.google.dz/books?hl=fr&lr=&id=gmbbDQAAQBAJ&oi=fnd&pg=PR7&dq=%E2%80%A2+Brookfield,+S.+D.+(2017).+Becoming+a+critically+reflective+teacher+(2nd+ed.).+Jossey-Bass.&ots=13OrgwySTL&sig=X9Ecs-h9L84EzN8s1Eoiuyn3dFw&redir_esc=y#v=onepage&q=%E2%80%A2%20Brookfield%2C%20S.%20D.%20(2017).%20Becoming%20a%20critically%20reflective%20teacher%20(2nd%20ed.).%20Jossey-Bass.&f=false
https://books.google.dz/books?hl=fr&lr=&id=gmbbDQAAQBAJ&oi=fnd&pg=PR7&dq=%E2%80%A2+Brookfield,+S.+D.+(2017).+Becoming+a+critically+reflective+teacher+(2nd+ed.).+Jossey-Bass.&ots=13OrgwySTL&sig=X9Ecs-h9L84EzN8s1Eoiuyn3dFw&redir_esc=y#v=onepage&q=%E2%80%A2%20Brookfield%2C%20S.%20D.%20(2017).%20Becoming%20a%20critically%20reflective%20teacher%20(2nd%20ed.).%20Jossey-Bass.&f=false
https://core.ac.uk/download/153536466.pdf
https://doi.org/10.1007/978-3-319-78692-6_6&#8203;:contentReference[oaicite:0]{index=0}
https://doi.org/10.1007/978-3-319-78692-6_6&#8203;:contentReference[oaicite:0]{index=0}
https://doi.org/10.1111/j.1756-8765.2008.01005.x
https://www.ipl.org/essay/Core-Thinking-Skills-Essay-FC9C76AQU


References                                                                                                                                                                 94 
 

Cox, J. (2014). Teaching strategies to promote critical thinking. TeachHUB. 

https://www.teachhub.com/teaching-strategies/2014/09/teaching-strategies-to-promote-

critical-thinking/ 

 

Dali Youcef, L. (2023). Exploring teachers’ perceptions of critical thinking in English language 

classrooms in higher education: A case of EFL teachers. ALTRALANG Journal, 5(3), 271–

286. https://doi.org/10.59745/altralang.v5i3.298 

 

Dallimore, E. J., Hertenstein, J. H., & Platt, M. B. (2013). Impact of cold-calling on student 

voluntary participation. Journal of Management Education, 37(3), 305-

341. https://doi.org/10.1177/1052562912446067 

 

Dine, R., & Menezla, N. (2019). A qualitative study of classroom interactional competence among 

university teachers. Journal of Psychological and Educational Sciences, 5(4), 65–78. 

Djillali Liabes University. https://asjp.cerist.dz/en/article/148271 

 

Ennis, R. H. (2018). Critical thinking across the curriculum: A vision. Topoi, 37, 165–184. 

 

Facione, P. A. (1990). Critical thinking: A statement of expert consensus for purposes of 

educational assessment and instruction “The Delphi Report”. Insight Assessment. 

https://www.researchgate.net/publication/242279575 

 

https://www.teachhub.com/teaching-strategies/2014/09/teaching-strategies-to-promote-critical-thinking/
https://www.teachhub.com/teaching-strategies/2014/09/teaching-strategies-to-promote-critical-thinking/
https://doi.org/10.59745/altralang.v5i3.298
https://doi.org/10.1177/1052562912446067
https://asjp.cerist.dz/en/article/148271
https://www.researchgate.net/publication/242279575


References                                                                                                                                                                 95 
 

Facione, P. A. (2015). Critical thinking: What it is and why it counts. Insight Assessment. 

https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-

libre.pdf?1633192859=&response-content-

disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&E

xpires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWT

ohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV74

1-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-

hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-

swnM-

M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi04

1oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-

Id=APKAJLOHF5GGSLRBV4ZA 

Fahim, M., & Sa'eepour, M. (2011). The impact of teaching critical thinking skills on reading 

comprehension of Iranian EFL learners. Journal of Language Teaching and Research, 2(4), 

867-874. https://doi.org/10.4304/jltr.2.4.867-874 

Fisher, R. (2013). Teaching thinking: Philosophical enquiry in the classroom (4th ed.). 

Bloomsbury. https://dokumen.pub/qdownload/teaching-thinking-philosophical-enquiry-in-

the-classroom-4th-edition-9781350284906-9781780936796.html 

 Gasmi, A., & Dib, M. (2023). Representation of critical thinking skills in EFL Algerian syllabus: 

The case of “New Prospects”, third year secondary school textbook. Social Sciences 

Journal, 17(1), 616–627. https://doi.org/10.34118/ssj.v17i1.3222 

Gratton, C. (2004). [Review of the book Thinking in Education (2nd ed.), by M. 

Lipman]. Academic Journal, 24(1), 105-

110.   https://ojs.uwindsor.ca/index.php/informal_logic/article/view/2134 

Guessar, S., & Taibi, S. (2023). Elucidating the EFL teachers’ salient role in incorporating critical 

thinking within the classroom: The case of EFL teachers at Salhi Ahmed University Centre, 

Naama. Dirassat Journal, 12(1), 2272–2286. https://asjp.cerist.dz/en/article/222623 

https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/71022740/what_why98-libre.pdf?1633192859=&response-content-disposition=inline%3B+filename%3DCritical_Thinking_What_It_Is_and_Why_It.pdf&Expires=1739705523&Signature=gYxV4HkMzbhBqbDls4MheGkSPBTa9vdnXMvLKWTohKnQD52ZQ5SwTwj2i5HcHOG6rBe8yZoRH8AmkwUskrQhuGtSXm6k2KnJkpVV741-iAfsj67DeNL7JCNPKCAzvIdD6aMJaA-c4NEYK525opJC4Uj6LYfb4XLNPRi8Dq-hRcpqhqXAU6IG9jiSN70o6e8Uk4jwHEw6sjvus4U1IaTWrWq5X47nyb0sJDus8hK-swnM-M4514k8GoX7EkeqDFwnAhNVfxLcpYNANUt9Nre9ULvsh~lbBDFMKnhAWKFdsi041oTtDtv7DvmJgyN75t3Xi0zvMcBI0n-3r6-G5Zmmnw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://doi.org/10.4304/jltr.2.4.867-874
https://dokumen.pub/qdownload/teaching-thinking-philosophical-enquiry-in-the-classroom-4th-edition-9781350284906-9781780936796.html
https://dokumen.pub/qdownload/teaching-thinking-philosophical-enquiry-in-the-classroom-4th-edition-9781350284906-9781780936796.html
https://doi.org/10.34118/ssj.v17i1.3222
https://ojs.uwindsor.ca/index.php/informal_logic/article/view/2134
https://asjp.cerist.dz/en/article/222623


References                                                                                                                                                                 96 
 

Habibi, A., Mukminin, A., Najwan, J., Haswindy, S., Marzulina, L., Sirozi, M., Harto, K., & 

Sofwan, M. (2018). Investigating EFL classroom management in Pesantren: A case study. 

The Qualitative Report, 23(1), 31-57. https://doi.org/10.46743/2160-3715/2018.3117 

Halpern, D. F. (2014). Thought and knowledge: An introduction to critical thinking (5th ed.). 

Psychology Press. 

https://ia801301.us.archive.org/9/items/Thought_and_Knowledge_An_Introduction_to_C

ritical_Thinking_by_Diane_F._Halpern/Thought_and_Knowledge_An_Introduction_to_

Critical_Thinking_by_Diane_F._Halpern.pdf 

Jebbour, M. (2019). Exploring the manifestation of critical thinking in the Moroccan textbooks of 

English: The case of "Ticket 2 English." Journal of English Educators Society, 4(1), 39–

45. https://doi.org/10.21070/jees.v4i1.1783 

Mena Carvajal, Y. B. L., Plaza de los Reyes Ogrodnik, F. I., & Sanhueza Valenzuela, G. E. (2017). 

The effects of journal-writing on EFL pre-service teachers’ development of writing skills 

[Undergraduate thesis, Universidad Andrés Bello]. Universidad Andrés Bello. 

https://core.ac.uk/download/288903222.pdf 

Minh, L. H., & Duong, N. T. (2023). Investigating EFL teachers’ perceptions of implementing 

active learning techniques in teaching speaking. European Journal of Foreign Language 

Teaching 7(2), 16-46. https://core.ac.uk/download/568031738.pdf 

 Kumari, M. (2024, dec 24). Concept of Critical Thinking #0:14[shorts]. YouTube. 

https://youtube.com/shorts/EZh_BTHw1vY?si=FKCWQWehDWqPh6fS 

 

Navarro, V, A., Manzano,V,A., Serey, L,R.,& Gatica, B,D.(2018). Drama activities to enhance 

motivation and oral production in EFL high school students from the province of 

Valparaíso, Chile: A quasi-experimental research [Bachelo’s thesis, The University of 

Andres Bello].The University of Andres Bello. https://core.ac.uk/download/288910290.pdf 

https://doi.org/10.46743/2160-3715/2018.3117
https://ia801301.us.archive.org/9/items/Thought_and_Knowledge_An_Introduction_to_Critical_Thinking_by_Diane_F._Halpern/Thought_and_Knowledge_An_Introduction_to_Critical_Thinking_by_Diane_F._Halpern.pdf
https://ia801301.us.archive.org/9/items/Thought_and_Knowledge_An_Introduction_to_Critical_Thinking_by_Diane_F._Halpern/Thought_and_Knowledge_An_Introduction_to_Critical_Thinking_by_Diane_F._Halpern.pdf
https://ia801301.us.archive.org/9/items/Thought_and_Knowledge_An_Introduction_to_Critical_Thinking_by_Diane_F._Halpern/Thought_and_Knowledge_An_Introduction_to_Critical_Thinking_by_Diane_F._Halpern.pdf
https://doi.org/10.21070/jees.v4i1.1783
https://core.ac.uk/download/288903222.pdf
https://core.ac.uk/download/568031738.pdf
https://youtube.com/shorts/EZh_BTHw1vY?si=FKCWQWehDWqPh6fS
https://core.ac.uk/download/288910290.pdf


References                                                                                                                                                                 97 
 

Paul, R., & Elder, L. (2012). Critical thinking: Tools for taking charge of your learning and your 

life (3th ed.). Rowman & Littlefield. 

https://books.google.fr/books?hl=fr&lr=&id=yBzzDwAAQBAJ&oi=fnd&pg=PR5&dq=P

aul,+R.,+%26+Elder,+L.+(2021).+Critical+thinking:+Tools+for+taking+charge+of+your

+learning+and+your+life+(4th+ed.).+Rowman+%26+Littlefield.&ots=O7CHLvdOgd&si

g=8Wcs1a1hCESOYcNBoTtYN8HVHa0#v=onepage&q&f=false 

Paul, R., & Elder, L. (2014). Critical thinking: Tools for taking charge of your professional and 

personal life (3rd ed.). Pearson. 

https://api.pageplace.de/preview/DT0400.9781292054803_A24570013/preview-

9781292054803_A24570013.pdf 

Paul, R., & Elder, L. (2019). The thinker’s guide to Socratic questioning (2nd ed.). the 

Foundation for Critical Thinking. 

https://books.google.fr/books?hl=fr&lr=&id=ADWbDwAAQBAJ&oi=fnd&pg=PA2&dq

=%E2%80%A2%09Paul,+R.,+%26+Elder,+L.+(2019).+The+thinker%E2%80%99s+guid

e+to+Socratic+questioning+(2nd+ed.).+Foundation+for+Critical+Thinking.+&ots=1kG-

EUyO7e&sig=XtTQ0UQ_eXfrTtRJCR2eOXu-

cm0#v=onepage&q=%E2%80%A2%09Paul%2C%20R.%2C%20%26%20Elder%2C%20

L.%20(2019).%20The%20thinker%E2%80%99s%20guide%20to%20Socratic%20questio

ning%20(2nd%20ed.).%20Foundation%20for%20Critical%20Thinking.&f=false 

Pineda-Báez, C. (2004). Critical thinking in the EFL classroom: The search for a pedagogical 

alternative to improve English learning. Íkala, Revista de Lenguaje y Cultura, 9(15), 45–

80. https://doi.org/10.17533/udea.ikala.3142. 

https://www.researchgate.net/publication/277834572_Critical_Thinking_in_the_EFL_Cla

ssroom_The_Search_for_a_Pedagogical_Alternative_to_Improve_English_Learning 

Robbins, S. P., & Judge, T. A. (2022). Organizational behavior (19th ed.). Pearson. 

http://121.121.140.173:8887/filesharing/kohasharedfolders/Organizational%20Behavior,

%20Global%20Edition%20(Stephen%20Robbins,%20Timothy%20Judge)%20(2024).pdf

. 

https://books.google.fr/books?hl=fr&lr=&id=yBzzDwAAQBAJ&oi=fnd&pg=PR5&dq=Paul,+R.,+%26+Elder,+L.+(2021).+Critical+thinking:+Tools+for+taking+charge+of+your+learning+and+your+life+(4th+ed.).+Rowman+%26+Littlefield.&ots=O7CHLvdOgd&sig=8Wcs1a1hCESOYcNBoTtYN8HVHa0#v=onepage&q&f=false
https://books.google.fr/books?hl=fr&lr=&id=yBzzDwAAQBAJ&oi=fnd&pg=PR5&dq=Paul,+R.,+%26+Elder,+L.+(2021).+Critical+thinking:+Tools+for+taking+charge+of+your+learning+and+your+life+(4th+ed.).+Rowman+%26+Littlefield.&ots=O7CHLvdOgd&sig=8Wcs1a1hCESOYcNBoTtYN8HVHa0#v=onepage&q&f=false
https://books.google.fr/books?hl=fr&lr=&id=yBzzDwAAQBAJ&oi=fnd&pg=PR5&dq=Paul,+R.,+%26+Elder,+L.+(2021).+Critical+thinking:+Tools+for+taking+charge+of+your+learning+and+your+life+(4th+ed.).+Rowman+%26+Littlefield.&ots=O7CHLvdOgd&sig=8Wcs1a1hCESOYcNBoTtYN8HVHa0#v=onepage&q&f=false
https://books.google.fr/books?hl=fr&lr=&id=yBzzDwAAQBAJ&oi=fnd&pg=PR5&dq=Paul,+R.,+%26+Elder,+L.+(2021).+Critical+thinking:+Tools+for+taking+charge+of+your+learning+and+your+life+(4th+ed.).+Rowman+%26+Littlefield.&ots=O7CHLvdOgd&sig=8Wcs1a1hCESOYcNBoTtYN8HVHa0#v=onepage&q&f=false
https://api.pageplace.de/preview/DT0400.9781292054803_A24570013/preview-9781292054803_A24570013.pdf
https://api.pageplace.de/preview/DT0400.9781292054803_A24570013/preview-9781292054803_A24570013.pdf
https://books.google.fr/books?hl=fr&lr=&id=ADWbDwAAQBAJ&oi=fnd&pg=PA2&dq=%E2%80%A2%09Paul,+R.,+%26+Elder,+L.+(2019).+The+thinker%E2%80%99s+guide+to+Socratic+questioning+(2nd+ed.).+Foundation+for+Critical+Thinking.+&ots=1kG-EUyO7e&sig=XtTQ0UQ_eXfrTtRJCR2eOXu-cm0#v=onepage&q=%E2%80%A2%09Paul%2C%20R.%2C%20%26%20Elder%2C%20L.%20(2019).%20The%20thinker%E2%80%99s%20guide%20to%20Socratic%20questioning%20(2nd%20ed.).%20Foundation%20for%20Critical%20Thinking.&f=false
https://books.google.fr/books?hl=fr&lr=&id=ADWbDwAAQBAJ&oi=fnd&pg=PA2&dq=%E2%80%A2%09Paul,+R.,+%26+Elder,+L.+(2019).+The+thinker%E2%80%99s+guide+to+Socratic+questioning+(2nd+ed.).+Foundation+for+Critical+Thinking.+&ots=1kG-EUyO7e&sig=XtTQ0UQ_eXfrTtRJCR2eOXu-cm0#v=onepage&q=%E2%80%A2%09Paul%2C%20R.%2C%20%26%20Elder%2C%20L.%20(2019).%20The%20thinker%E2%80%99s%20guide%20to%20Socratic%20questioning%20(2nd%20ed.).%20Foundation%20for%20Critical%20Thinking.&f=false
https://books.google.fr/books?hl=fr&lr=&id=ADWbDwAAQBAJ&oi=fnd&pg=PA2&dq=%E2%80%A2%09Paul,+R.,+%26+Elder,+L.+(2019).+The+thinker%E2%80%99s+guide+to+Socratic+questioning+(2nd+ed.).+Foundation+for+Critical+Thinking.+&ots=1kG-EUyO7e&sig=XtTQ0UQ_eXfrTtRJCR2eOXu-cm0#v=onepage&q=%E2%80%A2%09Paul%2C%20R.%2C%20%26%20Elder%2C%20L.%20(2019).%20The%20thinker%E2%80%99s%20guide%20to%20Socratic%20questioning%20(2nd%20ed.).%20Foundation%20for%20Critical%20Thinking.&f=false
https://books.google.fr/books?hl=fr&lr=&id=ADWbDwAAQBAJ&oi=fnd&pg=PA2&dq=%E2%80%A2%09Paul,+R.,+%26+Elder,+L.+(2019).+The+thinker%E2%80%99s+guide+to+Socratic+questioning+(2nd+ed.).+Foundation+for+Critical+Thinking.+&ots=1kG-EUyO7e&sig=XtTQ0UQ_eXfrTtRJCR2eOXu-cm0#v=onepage&q=%E2%80%A2%09Paul%2C%20R.%2C%20%26%20Elder%2C%20L.%20(2019).%20The%20thinker%E2%80%99s%20guide%20to%20Socratic%20questioning%20(2nd%20ed.).%20Foundation%20for%20Critical%20Thinking.&f=false
https://books.google.fr/books?hl=fr&lr=&id=ADWbDwAAQBAJ&oi=fnd&pg=PA2&dq=%E2%80%A2%09Paul,+R.,+%26+Elder,+L.+(2019).+The+thinker%E2%80%99s+guide+to+Socratic+questioning+(2nd+ed.).+Foundation+for+Critical+Thinking.+&ots=1kG-EUyO7e&sig=XtTQ0UQ_eXfrTtRJCR2eOXu-cm0#v=onepage&q=%E2%80%A2%09Paul%2C%20R.%2C%20%26%20Elder%2C%20L.%20(2019).%20The%20thinker%E2%80%99s%20guide%20to%20Socratic%20questioning%20(2nd%20ed.).%20Foundation%20for%20Critical%20Thinking.&f=false
https://books.google.fr/books?hl=fr&lr=&id=ADWbDwAAQBAJ&oi=fnd&pg=PA2&dq=%E2%80%A2%09Paul,+R.,+%26+Elder,+L.+(2019).+The+thinker%E2%80%99s+guide+to+Socratic+questioning+(2nd+ed.).+Foundation+for+Critical+Thinking.+&ots=1kG-EUyO7e&sig=XtTQ0UQ_eXfrTtRJCR2eOXu-cm0#v=onepage&q=%E2%80%A2%09Paul%2C%20R.%2C%20%26%20Elder%2C%20L.%20(2019).%20The%20thinker%E2%80%99s%20guide%20to%20Socratic%20questioning%20(2nd%20ed.).%20Foundation%20for%20Critical%20Thinking.&f=false
https://books.google.fr/books?hl=fr&lr=&id=ADWbDwAAQBAJ&oi=fnd&pg=PA2&dq=%E2%80%A2%09Paul,+R.,+%26+Elder,+L.+(2019).+The+thinker%E2%80%99s+guide+to+Socratic+questioning+(2nd+ed.).+Foundation+for+Critical+Thinking.+&ots=1kG-EUyO7e&sig=XtTQ0UQ_eXfrTtRJCR2eOXu-cm0#v=onepage&q=%E2%80%A2%09Paul%2C%20R.%2C%20%26%20Elder%2C%20L.%20(2019).%20The%20thinker%E2%80%99s%20guide%20to%20Socratic%20questioning%20(2nd%20ed.).%20Foundation%20for%20Critical%20Thinking.&f=false
https://doi.org/10.17533/udea.ikala.3142
https://www.researchgate.net/publication/277834572_Critical_Thinking_in_the_EFL_Classroom_The_Search_for_a_Pedagogical_Alternative_to_Improve_English_Learning
https://www.researchgate.net/publication/277834572_Critical_Thinking_in_the_EFL_Classroom_The_Search_for_a_Pedagogical_Alternative_to_Improve_English_Learning
http://121.121.140.173:8887/filesharing/kohasharedfolders/Organizational%20Behavior,%20Global%20Edition%20(Stephen%20Robbins,%20Timothy%20Judge)%20(2024).pdf
http://121.121.140.173:8887/filesharing/kohasharedfolders/Organizational%20Behavior,%20Global%20Edition%20(Stephen%20Robbins,%20Timothy%20Judge)%20(2024).pdf


References                                                                                                                                                                 98 
 

Sahraoui, N. (2024). The role of classroom behavior modification techniques in reducing 

classroom behavioral problems in schools. Mouloud Mammeri University of Tizi-Ouzou. 

https://asjp.cerist.dz/en/article/260665 

Senarpi, I., & Nath, S. P. (2023). The role of classroom discussions in enhancing critical thinking 

among the students. Tuijin Jishu / Journal of Propulsion Technology, 44(5), 4529–4535. 

 

Shafiee Rad, H., & Alipour, R. (2023). Unlocking writing success: Building assessment literacy 

for students and teachers through effective interventions. Sciencedirect. 

https://www.sciencedirect.com/science/article/abs/pii/S1075293523001125?via%3Dihub 

 

Sharma, M., Doshi, B. M., Verma, M., & Verma, A. K. (2022). Strategies for developing critical-

thinking capabilities. World Journal of English Language, 12(3), 117–125. 

https://doi.org/10.5430/wjel.v12n3p117 

 

Shirkhani, S., & Fahim, M. (2011). Enhancing critical thinking in foreign language learners. 

Procedia - Social and Behavioral Sciences, 29, 111–115. 

https://doi.org/10.1016/j.sbspro.2011.11.214 

 

Simon Fraser University Library. (n.d.). Critical thinking for critical 

writing. https://www.lib.sfu.ca/about/branches-depts/slc/writing/argumentation/critical-

thinking-writing 

Stanikzai, M. I. (2023). Critical thinking, collaboration, creativity and communication skills 

among school students: A review paper. European Journal of Theoretical and Applied 

Sciences, 1(5), 441–453. https://doi.org/10.59324/ejtas.2023.1(5).34 

https://asjp.cerist.dz/en/article/260665
https://www.sciencedirect.com/science/article/abs/pii/S1075293523001125?via%3Dihub
https://doi.org/10.5430/wjel.v12n3p117
https://doi.org/10.1016/j.sbspro.2011.11.214
https://www.lib.sfu.ca/about/branches-depts/slc/writing/argumentation/critical-thinking-writing
https://www.lib.sfu.ca/about/branches-depts/slc/writing/argumentation/critical-thinking-writing
https://doi.org/10.59324/ejtas.2023.1(5).34


References                                                                                                                                                                 99 
 

 

Taylor, W. (2002). Promoting critical thinking through classroom discussion. In C. L. Fuiks & L. 

Clark (Eds.), Teaching and learning in honors (2nd printing, pp. 77–82). National 

Collegiate Honors Council. 

USC Libraries. (n.d.). Critical thinking. University of Southern California. 

https://libguides.usc.edu/writingguide/criticalthinking#:~:text=From%20a%20practical%

20standpoint%2C%20critical,reasoning%20about%20a%20research%20problem 

 

Usoro, I. A., & Brownson, C. D. (2024). Creative thinking, adaptability and entrepreneurial 

development in Nigeria. British Journal of Management and Marketing Studies, 7(1), 69–

77. https://doi.org/10.52589/BJMMS-96UF1ZBT 

 

Veettil, R. P., & Binu, P. M. (2022). Self-nurturing and learner autonomy through critical 

thinking. Journal of Positive Psychology & Wellbeing, 6(1), 2181–2190. 

https://www.researchgate.net/publication/359841536 

 

Wang, Y., & Ruhe, G. (2007). The cognitive process of decision-making. International Journal 

of Cognitive Informatics and Natural Intelligence, 1(2), 73–85. 

https://doi.org/10.4018/jcini.2007040105 

 

Yan, Z. (2021). English as a foreign language teachers’ critical thinking ability and L2 students’ 

classroom engagement. Frontiers in Psychology, 12, Article 773138. 

https://doi.org/10.3389/fpsyg.2021.773138 

 

https://libguides.usc.edu/writingguide/criticalthinking#:~:text=From%20a%20practical%20standpoint%2C%20critical,reasoning%20about%20a%20research%20problem
https://libguides.usc.edu/writingguide/criticalthinking#:~:text=From%20a%20practical%20standpoint%2C%20critical,reasoning%20about%20a%20research%20problem
https://doi.org/10.52589/BJMMS-96UF1ZBT
https://www.researchgate.net/publication/359841536
https://doi.org/10.4018/jcini.2007040105
https://doi.org/10.3389/fpsyg.2021.773138


Appendices                                                                                                               100 

  

 

Appendices   

Teachers ‘questionnaire  

Dear, Teacher  

As Master students of English at the University of Bejaia, specializing in Linguistics, we are 

conducting a thesis on the evaluation of the use of classroom discussions as a way to improve 

the critical thinking skills among secondary school pupils from both the textbook 

prescriptions and the teachers’ perspective. We would be very thankful if you could answer 

the following questions. Your collaboration will help us to complete our research.  

 Please answer with by a tick (✔) and give full sentence when it is necessary.  

Teacher Questionnaire: The Role of Classroom Discussions in Enhancing Critical Thinking  

Section 1: General Information  

1. What is your gender?  

 Female  

 Male  

  

2. What is your highest academic qualification?  

 Bachelor's Degree  

 Master's Degree  

 Doctorate (PhD)  

 Other (Please specify): __________  

3. How many years of teaching experience do you have in secondary education?  

Specify  

……………………………………………………………………………………………….  

4. Which secondary school level do you teach?  

 First year  

 Second year  
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 Third year  

Section 2: Classroom Discussions and Critical Thinking  

1. To which extent do you evaluate your pupils’ critical thinking?  

  

 Very low  

 Low  

 Average  

 Somehow good  

 Good  

 Very good  

2. Do the secondary school textbooks target critical thinking skills? Can you 

explain?  

……………………………………………………………………………………………… 

………………………………………………………………………………………………  

3. How often do you use classroom discussions in your teaching?  

A. Never  

B. Rarely  

C. Occasionally  

D. Frequently  

E. Always  

  

4. If yes, for which purpose?  

  

……………………………………………………………………………………………………… 

………………..  

5. Which subskill of Critical thinking do usually target?  

A. Problem solving  

B. Analysis  

C. Interpretation  
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D. Evaluation  

E. Decision making  

F. Others…….  

  

6. Which skill(s) do you believe classroom discussions enhance(s) the most? (You 

may choose more than one.) ☐ Problem-solving skills  

☐ Argumentation and reasoning  

☐ Open-mindedness  

☐ Speaking and communication skills  

☐ other (Please specify): __________  

  

7. What are the biggest challenges you face when using classroom discussions?  

  Pupils' lack of participation  

  Time constraints in the curriculum  

  Difficulty in managing classroom behavior  

 Pupils’ difficulty in articulating their thoughts  

 Lack of English vocabulary to participate in discussions 

  Other (Please specify): __________  
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8. Which strategies do you use to encourage pupils to participate in discussions?  

  Assigning discussion roles (Leader, Moderator, Timekeeper, Recorder/Reporter).  

  Using controversial or thought-provoking topics (education, society, culture....).  

  Providing sentence starters or discussion prompts (how to start sentence, 

discussion skills).  

  Giving rewards or recognition for participation (bonus, raises, awards...)  

  Other (Please specify): __________  

9. Do you follow the activities scheduled in textbooks? If yes, do you believe that 

they can develop critical thinking?  

………………………………………………………………………………………………… 

………………………………………………………………………………………………… 

………………………………………………………………………………………………….  

10. In your opinion, how does classroom discussion that are introduced in the 

textbooks contribute to the development of pupils' critical thinking skills?  

………………………………………………………………………………………………… 

………………………………………………………………………………………………….  

  

11. To  what  extent  do  you  agree  with  the  following 

 statements?  

  

(1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree)  

Classroom discussions help pupils develop reasoning skills.  1  2  3  4  5  

Pupils become more engaged when discussions are used.  1  2  3  4  5  
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Classroom discussions encourage pupils to analyze different viewpoints.  1  2  3  4  5  

Classroom discussions improve pupils' ability to support their opinions 

with evidence.  

1  2  3  4  5  

I actively encourage pupils to question and challenge ideas during 

discussions.  

1  2  3  4  5  

12. Among the textbook activities, which one(s) do you see that can highly 

develop critical thinking skills? Can you give example?  

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

………………………………………………………………………………………………  

  

  

  

  

13. What recommendations do you have to improve the effectiveness of 

classroom discussions in developing critical thinking?  

…………………………………………………………………………………………… 

…………………………………………………………………………………………… 

…………………………………………………………………………………………….  

  

14. Furthers suggestions:  

Do you have any further suggestions/ comments concerning how secondary textbooks 

target classroom discussions and how can Classroom discussion develop critical thinking 

skills? 

………………………………………………………………………………………………… 

…………………………………………………………………………………………………  

THANK YOU FOR YOUR COLLABORATION  
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Jabbour’s checklist 

 

  



Résumé   

 

 

RÉSUMÉ 

De nos jours, l'enseignement des langues étrangères est primordial, notamment celui de l'anglais 

dans les lycées algériens. Cette étude vise à évaluer l'utilisation des discussions en classe comme 

moyen d'améliorer l'esprit critique des élèves du secondaire, conformément aux manuels scolaires 

et à la pratique des enseignants en classe. Cette étude suit un protocole de recherche évaluatif 

descriptif, privilégiant les méthodes quantitatives et qualitatives. Les données ont été collectées à 

l'aide de deux outils principaux : un questionnaire et une grille d'évaluation des manuels scolaires. 

Le questionnaire a été administré en face à face et en ligne à trente (N=30) répondants, enseignants 

d'anglais algériens du secondaire. La grille d'évaluation des manuels scolaires a permis de recueillir 

les données nécessaires, issues des manuels scolaires des trois niveaux du secondaire, concernant 

l'utilisation des discussions en classe comme moyen d'améliorer l'esprit critique. Les résultats 

recueillis ont fourni des arguments significatifs pour répondre aux questions de recherche et ont 

indiqué que les manuels scolaires des trois niveaux ont guidé les enseignants dans l'utilisation des 

discussions en classe pour développer l'esprit critique des élèves. Cependant, les enseignants ont 

démontré, à travers le questionnaire, qu'ils ne suivaient pas les activités du manuel, ce qui explique, 

selon eux, le faible niveau des apprenants. L'étude a mis en lumière les différents obstacles qui 

empêchent les enseignants de pratiquer la discussion en classe comme le préconisent les manuels. 

Cette étude propose des recommandations visant à améliorer la qualité de l'enseignement de 

l'anglais langue étrangère dans les établissements secondaires algériens. 

 

Mots clés : Pensée critique, discussion en classe, manuels scolaires, établissements secondaires 

algériens, anglais langue étrangère. 
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